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Introduction

This Institutional Report is prepared to document the ongoing evaluation and assessment and adherence to the standards of the National Council for Accreditation of Teacher Education (NCATE) and the Virginia Department of Education (VDOE) of the teacher education programs at Norfolk State University.  The unit continues to enlist the input of the professional community. Since our last NCATE visit (spring 2002), the School of Education has maintained an ongoing review of programs and operations.  

The unit is now housed in a completely renovated state-of-the-art facility.  Additionally, the unit has purchased Tk20™, an assessment, accountability and management system that allows for the systematic and comprehensive collection, aggregation, and reporting of data on candidates, faculty, courses, programs, and the unit.

Other improvements have been made in curricula, programs, and operations and are discussed in detail throughout the report.  The activity of the unit is driven by the conceptual framework, “preparing competent, compassionate, cooperative, and committed leaders.” 

Institutional Overview
Norfolk State College was founded in 1935.  The College, brought to life in the midst of the Great Depression, provided a setting in which the youth of the region could give expressions to their hopes and aspirations.  At this founding, it was named the Norfolk Unit of Virginia Union University.  In 1942, the College became the independent Norfolk Polytechnic College, and two years later an Act of the Virginia Legislature mandated that it become a part of Virginia State College.
The College was able to pursue an expanded mission with even greater emphasis in 1956 when another Act of the Legislature permitted the institution to offer its first bachelor’s degree.  The College was separated from Virginia State College and became fully independent in 1969.  Subsequent legislative acts designated the institution as a university and authorized the granting of graduate degrees.  University status was attained in 1979.

Today, the University is proud to be one of the largest predominantly black institutions in the nation.  Furthermore, it is committed to pursuing its vital role of serving the people of the Hampton Roads area.

Norfolk State University is a public, urban, comprehensive University offering programs at the undergraduate and graduate levels.  It adheres to the traditional purpose of the Historically Black University and espouses the tradition of service to its students, its alumni, the academy, the Commonwealth of Virginia, the nation, and the world. 

Beginning in the fall semester of 2003, Norfolk State University engaged in a comprehensive and participatory process of self-examination and planning.   Seven critical success factors evolved from this process.  The critical success factors are defined as the major issues that NSU must successfully address to achieve its strategic goals and thereby fulfill its vision and mission 
“To provide an affordable, high-quality education for an ethnically and culturally diverse student population equipping them with the capability to become productive citizens who continuously contribute to a global and rapidly changing society.”
To achieve its mission, NSU boasts as its core assets a talented student body, public support, motivated faculty and staff, and a tradition of service.  NSU provides equal educational opportunity and equal employment without regard to race, color, national origin, political affiliation, religion, sex, age, or disability.

Academic programs

The academic area includes five schools.  They are the School of Business, the School of Education, the School of Liberal Arts, the School of Science and Technology, and the School of Social Work.  The university offers two associate degree programs, 32 bachelor’s programs, 16 master’s degree programs, and two doctoral degree programs. Norfolk State University is accredited by the Commission on Colleges of the Southern Association of Colleges and Schools to award associate, baccalaureate, masters, and doctorate degrees. Specific programs accredited by the appropriate agencies listed are: Accrediting Council on Education in Journalism and Mass Communications, National Association of Schools of Music, American Psychological Association, American Chemical Society, Computing Accreditation Commission of ABET, Inc., Council on Social Work Education, The Association to Advance Collegiate Schools of Business, National Council for Accreditation of Teacher Education, and National Accrediting Agency for Clinical Laboratory Sciences, National Association of Industrial Technology, National Association of Schools of Art and Design and National league for Nursing Accrediting Commission.
The following chart reflects the fall 2007 enrollment by schools:

Enrollment by Schools – Fall 2007
	School
	Enrollment

	Liberal Arts
	2,478

	Science & Technology
	1,721

	Business
	   902

	Education
	   980*

	Social Work
	   412


*Includes teaching majors within other schools
Overview of the School of Education

The School of Education began as one of the academic programs created by the Norfolk Division of Virginia State College in 1942.  As a two-year, junior college program, the teacher education curricula were patterned after the programs offered at Virginia State College.  When the General Assembly granted permission for the Norfolk Division of Virginia State College to offer junior college curricula, teacher education programs were included.  The College granted the first Bachelor of Science degrees in education in 1958.  By 1969, when the College became an independent four-year degree granting institution, 16 teacher education programs were offered by the Division of Teacher Education.  The following departments were included:  Elementary Education, Special Education, and Health, Physical Education and Recreation.  Even though no secondary education department was established at that time, the Division chairperson coordinated programs in secondary education and prospective teachers earned degrees in their academic fields.  In 1970, teacher education programs were awarded accreditation by the National Council for Accreditation of Teacher Education and “approved program status” by the Virginia State Department of Education.
In 1979, after the College became Norfolk State University, the Division of Teacher Education was renamed the School of Education.  It was comprised of the departments of Early Childhood Education (restructured because of Office of Civil Rights agreements), Special Education, Health and Physical Education as well as two new departments: the Department of Secondary Education and School Management and the Department of Reading.  After the reorganization in 1979, the Department of Health, Physical Education and Recreation was divided into two departments—the Department of Health Education and the Department of Physical Education and Recreation.  This decision was reversed in 1987.  In the early 1990s the Exercise Science program moved from the School of Health Related Professions and Natural Sciences (now known as the School of Science and Technology), and became a program in the Department of Health, Physical Education and Recreation.  Subsequently, the department was renamed the Department of Health, Physical Education, Recreation and Exercise Science.  In the mid-1990s the Recreation program was eliminated and Exercise Science again operated as a separate department.  It rejoined the Health and Physical Education Department during the 1998-99 academic year and the department’s current name reflects its inclusion—the Department of Health, Physical Education and Exercise Science.
It was during 1988 that the teacher education restructuring process mandated by the Virginia State Department of Education was completed.  The mandate eliminated all undergraduate degrees in education.  Programs were restructured so that students seeking teacher certification in Early Childhood Education and Special Education earned undergraduate degrees in an academic field, primarily English, social studies, or interdisciplinary studies.  Programs included 18 semester hours of professional education coursework and a 12-semester-hour student teaching block.  The 18 semester-hour cap of professional education coursework was increased to a maximum of 24 semester hours in 2000-2001 and psychology as a major became available to students seeking teacher certification in Early Childhood Education and Special Education during the 1998-99 academic year.  Programs vary in their offerings and offer a range of 18-24 hours of professional education coursework.  Candidates seeking teacher certification in secondary teaching fields continue to earn degrees in academic fields; however, the professional education component of their programs was revised in August 2000 to meet new state and national guidelines.  
          The first graduate programs were developed during the latter part of the 1970s.  Four programs were offered: Master of Arts in Education of the Gifted, Master of Arts in Urban Education, Master of Arts in Pre-Elementary Education, and Master of Arts in Severely and Profoundly Handicapping Conditions.  During the 1988 restructuring mandate, two new programs were initiated to expand offerings at the graduate level:  the Master of Arts in Teaching (MAT) and the Graduate Non-degree Certification Program.  The MAT was designed to provide initial teacher certification programs for liberal arts graduates who planned to teach in the fields in which they had already earned an undergraduate degree.  The Graduate Non-degree Certification program or the post-baccalaureate program was initiated to provide initial certification programs for students whose undergraduate degrees were in fields other than their chosen teaching field or liberal arts graduates who did not want to pursue a master’s degree.  
          Some programmatic changes have occurred since the last NCATE visit. During the 2003-2004 academic year, the Master of Arts in Education of the Gifted was deleted from the program offerings.  The Special Education Department conducted a full evaluation of its courses, thus, resulting in a complete renumbering of all courses.  Additionally, in a strategic move that was mutually beneficial to both the School of Education and the School of Business, the Business Education program was transferred to the School of Education during the fall semester 2005.  The coordinator/advisor is physically housed in the School of Education building. 
Unit Mission

          The mission of the unit reflects both the philosophy and mission of the institution. The mission of Norfolk State University is “to provide an affordable, high-quality education for an ethnically and culturally diverse student population, equipping students with the capability to become productive citizens, who continuously contribute to a global and rapidly changing society” (NSU Undergraduate Catalog, p. 2). The institution’s philosophy undergirds the unit’s mission. Simply stated, the institution’s aim is to selectively recruit and admit students in the lower division of the University into the first stage of teacher education, which consists of an introduction to university life course specific to the education discipline as well as an orientation course to American schools and the teaching profession. The unit encourages candidates at both the initial and advanced levels with potential and commitment to become educator “models” that are competent, compassionate, cooperative, and committed leaders, as teachers, administrators, and as persons.

          The aim of the School of Education is to provide leadership, coordination and evaluation of all teacher education programs at the university.  Its central purpose is to provide pre-service and in-service educational programs to prospective teachers, in-service teachers, administrators, and others engaged in educational activities in schools and other agencies.  Corollary purposes are: (1) to contribute to the knowledge base in the field of educational theory and practice in a multi-cultural, multi-lingual, multi-racial, and multi-ethnic society; (2) to provide leadership involving schools, universities, and communities in collaborative educational efforts; and (3) to provide service to other agencies engaged in education in such a manner as to promote the realization of equal educational opportunity results for all children.  The School of Education has set as its conceptual framework “preparing competent, compassionate, cooperative, and committed leaders.”

Table 1 below shows the licensure programs and the levels at which they are offered.
Table 1: Program Review Status

	Program
	Award 

Level (e.g., 

Bachelor’s 

Or Master’s
	Program 

Level

(ITP or

ADV)*
	Number of

Candidates

Enrolled or

Admitted
	Agency of

Association

Reviewing

Programs (e.g., State

Or

NAEYC)
	Program

Report 

Submitted

For Review

(Yes/No)
	State

Approval

Status (e.g.,

Approved or

Provisional)
	National

Recognition

Status by

NCATE**

	Administration

Supervision
	Master’s
	ADV
	6
	ELCC
	Yes
	
	

	Early Childhood/

Elementary

Education
	Bachelor’s
Master’s
	ITP
ADV
	9
	ACEI
	Yes
	
	Yes 
Yes

	English
	Bachelor’s
	ITP
	1
	NCTE
	Yes
	
	

	Health &
Physical

Education
	Bachelor’s
	ITP
	1
	NASPE
	Yes
	
	

	History/
Social Studies
	Bachelor’s
	ITP
	0
	NCSS
	Yes
	
	

	Math
	Bachelor’s
	ITP
	0
	NCTM
	Yes
	
	

	Science
	Bachelor’s
	ITP
	0
	NSTA
	Yes
	
	

	Special
Education
	Bachelor’s
Master’s
	ITP
ADV
	0
	CEC
	Yes
	
	


*ITP=Initial Teacher Preparation; ADV=Advanced Preparation
**Nationally recognized; conditions; not recognized; not applicable.
Conceptual Framework

          The conceptual framework adopted by Norfolk State University’s professional education programs describes the vision and purpose of the unit to prepare educators to work in P-12 schools.  Consistent with the institution’s mission, its focus is to prepare competent, compassionate, cooperative and committed leaders capable of meeting the diverse needs of all learners.  Supported by a strong knowledge base, the conceptual framework provides a system for ensuring coherence and a well-articulated professional commitment to knowledge, teaching competence, leadership, and student learning.  This is reflected in the curriculum, instruction and clinical experiences provided to develop the knowledge, skills and dispositions that are valued in teachers and other professional school personnel.

The Tetrafocal Professional Development Model
         Several models have been advanced to explain the preparation of educators capable of working in various contexts supportive of the growth and development of children and adults.  The examination of these models and the collective ideas of the university faculty, the public school community, candidates, and other members of the professional community yielded the Tetrafocal Professional Development Model.  This model reflects the evolvement of the conceptual framework since its inception, prior developments in education, current influences and 21st Century predictions specified by Marzano (2000). By design it is dynamic and is structured philosophically to embrace the changing contexts of teaching and learning.  It is supported by multiple forms of knowledge drawn from many disciplines, research, best practices, historical and cultural perspectives, and the dispositions valued by the educational and local community. Its major tenets are categorized into four major strands with indicators to be mastered by prospective educators.  Those strands are reflected in the conceptual framework’s theme which is to prepare candidates who are competent, compassionate, cooperative and committed leaders.  The competence strand encompasses the knowledge and skill requirements of candidates at the initial and advanced levels while compassion, cooperation, and committed leadership are categorized as dispositions.

Shared Vision

          To determine its continued relevance, the professional community comprised of School of Education faculty, faculty members from the Schools of Liberal Arts and Science and Technology, public school personnel and community members initially reviewed the conceptual framework for its alignment with the new university’s mission and the new School of Education’s purpose during the fall 2000 semester.  An area that emerged as needing emphasis was the preparation of leaders.  To meet the demands of the various educational contexts that students enter and to enhance P-12 learning, committed leadership was considered critical.   To reflect the various leadership roles of educators that were needed along the continuum from functioning in the classroom to functioning in the community, the theme was changed to reflect an enhanced emphasis, though not new, of preparing leaders.  Preparing teachers and educators as caring, competent, cooperative and creative enablers and team members was changed to preparing competent, compassionate, cooperative and committed leaders. To ensure that the conceptual framework remains in congruence with both the institutional and unit missions, it is regularly assessed each academic year by the unit, faculty, education majors, the Council for Teacher Education, and the Teacher Education Advisory Board. For example, in 2003 because of NCLB the competence strand was enhanced to include an emphasis on research based instructional strategies. The cooperation, compassionate, and committed leadership dispositional strands were well supported in the literature and were still considered to be extremely relevant and viable by the professional and local community.
Professional Commitments and Dispositions

           Evidence of the professional commitments and dispositions can be found in all phases of the candidate’s program of study and emanates from the Tetrafocal Professional Development Model.  The model’s design is dynamic and is structured philosophically to embrace the changing contexts of teaching and learning.  It is supported by multiple forms of knowledge drawn from many disciplines, research, best practices, historical and cultural perspectives, and the dispositions valued by the educational and local community.  Its major tenets are categorized into four major strands with skills and attributes to be demonstrated and mastered by prospective educators.  Those strands are reflected in the conceptual framework’s theme to prepare candidates who are competent, compassionate, cooperative and committed leaders.  The competence strand encompasses the knowledge and skill requirements of candidates at the initial and advanced levels while compassion, cooperation, and committed leadership are categorized as dispositions.  A detailed discussion of the four strands reflecting the professional commitments and dispositions which we value can be found in the conceptual framework document located in the exhibit room.
Assessment
            The unit’s assessment system is designed to ensure all components of the School of Education are aligned with the conceptual framework to prepare competent, compassionate, cooperative, and committed leaders to work in P-12 schools.  Characterized by the interrelationship of the institution, the unit and its departments, the system, at its core, focuses on candidate learning and is driven by candidate performance at the initial and advanced levels.  The system provides for the formal and informal assessment of curriculum, program goals and objectives, instruction, field experiences, resources, and more.  All programs reflect and are driven by the conceptual framework.  

Coherence

            The unit’s assessment system is designed to ensure all components of the School of Education are aligned with the conceptual framework to prepare competent, compassionate, cooperative, and committed leaders to work in P-12 schools.  Characterized by the interrelationship of the institution, the unit and its departments, the system, at its core, focuses on candidate learning and is driven by candidate performance at the initial and advanced levels.  The system provides for the formal and informal assessment of curriculum, program goals and objectives, instruction, field experiences, resources, and more.  All programs reflect and are driven by the conceptual framework.  

Commitment to Diversity

             Attention to diversity in the education programs at Norfolk State University had its origins in 1975 or earlier.  It is a commitment that is revealed throughout many programs, and is the essence of the School of Education’s programs.  Candidates have numerous opportunities to develop their ability to appreciate multiple perspectives. We are committed to preparing educators who are culturally and linguistically diverse. The candidates are then competent to teach in diverse P-12 environments. The knowledge base for diversity was developed by faculty. Because of the diversity of the candidate population, candidates are sensitive to issues of diversity and compassion is encouraged.  The culturally diverse training curriculum embraces diversity and multiculturalism in many forms.  Primarily multicultural content, strategies, and materials are infused in the regular education curricula as evident in course syllabi, but separate courses do exist.  When infused, it is reflected in course assignments, individualized instructional modules, preclinical experiences and clinical experiences.

Commitment to Technology
            Through email, discussion forums, electronic library resources access, and other electronic data retrieval means, faculty and teacher education candidates have numerous and expanded opportunities for communication and diverse instructional delivery modes. Faculty and staff have been trained in Datatel, IFAS, SIS, and Tk20™.  All of these technologies are integral components of the teaching and learning experience for faculty and education majors alike. To this end we address the vision that the institution has given to ensure that its faculty have the technological skill advantage to integrate technology into how candidates learn and progress throughout the curriculum.  The Office of E-Learning provides workshops and training in Blackboard, designing and delivering effective and interactive online courses, creating effective video lectures for online classes and e-Learning assessment methods. The unit has also facilitated technology training for the faculty in various areas to include the development of E-portfolios and faculty evaluation portfolios.  

           Blackboard is utilized in a number of online courses in the unit such as HED 100-Personal and Community Health, a required course in the general education core housed in the School of Education and HED 170-Personal and Community Health, a course required for majors in health and physical education.  The introductory education course, EED 201-The American Schools and the Teaching Profession, is also offered online. At the advanced level, EED 624 – Foundations of Education and UED 691 – Research and Writing are taught online.  The unit also offered online courses to paraprofessionals in a grant project funded by the Virginia Department of Education.  Course syllabi document topics and assignments regarding the use of technology for instruction at the candidate level and for P-12 instruction.
The newly-renovated Bozeman Education Building is cable-ready and WI-FI wireless configured.  It is a state-of-the-art high-technology teaching tool.
Candidate Proficiencies Aligned with Professional and State Standards

Norfolk State University seeks to prepare educators who demonstrate the competencies for effective teaching and leadership and accept the responsibility for students for which they are responsible.  The current emphasis on accountability demands it.  The competence strand focuses on the knowledge and skills to be acquired and is drawn from research and many other sources including the professional specialty organizations, i.e. the Virginia Department of Education, National Board for Professional Teaching Standards, Interstate New Teacher Assessment and Support Consortium (INTASC), the Council for Accreditation of Counseling and Related Education Programs (CACREP), specialized professional organizations, and NCATE. 
Standard 1:  Candidate Knowledge, Skills, and Dispositions

Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn.  Assessments indicate that candidates meet professional, state, and institutional standards.

Element 1.1: Content Knowledge for Teacher Candidates 

Initial Licensure

(1)  Candidates know their subject. 

Norfolk State University prepares excellent candidates who are competent, cooperative, compassionate, and committed leaders.  The mission of the unit is to produce quality candidates with the knowledge, skills and dispositions necessary to improve educational conditions in a diverse, rapidly changing and increasingly technological society.  The unit strives towards continuous improvement with academic curricula, mentoring and advising, and structured and integrated field experiences.  The content knowledge at both the initial and advanced levels is assessed in an ongoing manner, from the time of admission through program completion.  Standard 1 contains unit data that indicates knowledge, skills, and dispositions.  Additional aggregated unit data, disaggregated unit data by program and additional aggregated program data are located in the Standard 1 exhibits.
Students entering Norfolk State University (NSU) seeking the baccalaureate degree are required to take 40 semester hours from the general education core as approved by the State Council for Higher Education in Virginia (SCHEV). The general education core curriculum consists of the following subject areas: Digital, Computer and Telecommunications (3 credit hours); Communications (9 credit hours); Humanities (6 credit hours); Social Sciences (6 credit hours); Mathematics (3 credit hours); Natural Sciences (7 credit hours); Health and Physical Education (3 credit hours); and Cultural Electives (3 credit hours).  All first-time freshmen, readmitted students and transfer students who matriculated after fall 2001 are required to take the exit examination to assess writing competency.  After completing English 102, students must register for English 299 (no credit, no charge) until they have passed the Exit Examination of Writing Competency.

The breadth of knowledge and skills required by the general education core complements the depth of knowledge acquired by teacher candidates.  The unit ensures that candidates fulfill the university’s general education requirements, the content major requirements, as well as the approved sequence of professional education courses for the certification being sought. Hence, there is a clear commitment to ensuring that candidates have the appropriate subject area knowledge, skills, and dispositions. (See Exhibit 1.1-University Catalog; Curriculum Sheets; Writing Competency Requirements)

Knowledge of content is also strongly reinforced in the solid liberal arts and science curriculum required of all candidates at the initial and advanced levels.  Candidates at the initial level seeking endorsements to teach elementary education (PK-12) and special education must major in a liberal arts discipline.  Candidates seeking endorsements to teach history/social studies, English, art, biology, mathematics, music, and health and physical education (P-12) must earn an undergraduate degree in the field in which they plan to teach.  Candidates must maintain a 2.5 GPA or above in a liberal arts or science concentration or degree. (See Exhibit 1.2- Departmental Handbooks)
The unit offers initial licensure to the undergraduate candidate who seeks the baccalaureate degree and the candidate who holds an earned undergraduate degree and seeks teacher licensure.  All candidates seeking teacher licensure must be officially admitted to teacher education.  Candidates must submit an application to teacher education, pass Praxis I/ACT/SAT, earn a 2.5 GPA, complete the Foundations in Education course (SED 201, EED 201, SPE 210) with the grade of “C” or better, and complete the Level I - 10-hour observation experience.  The candidate is interviewed by the Admission to Teacher Education Committee and along with the portfolio is evaluated for admission to the teacher education program. (See Exhibit 1.3 –Milestones; Alignment Charts)
The conceptual framework adopted by the unit describes the vision and purpose of the School of Education to prepare educators to work in P-12 schools.  Consistent with the institution’s mission, its focus is to prepare competent, compassionate, cooperative and committed leaders capable of meeting the diverse needs of all learners.  Supported by a strong knowledge base, the conceptual framework provides a system for ensuring coherence and a well-articulated professional commitment to knowledge, teaching competence, leadership, and student learning.  This is reflected in the curriculum, instruction and clinical experiences provided to develop the knowledge, skills, and dispositions that are valued in teachers and other professional school personnel.  Knowledge of content is firmly supported in the conceptual framework’s strand to prepare educators who are competent.  Coverage of standards is reflected in course syllabi and faculty members use multiple assessment measures to evaluate candidates’ in-depth understanding of content.  In addition to the eight common assessments (admission interviews, case studies, grades, unit/lesson plans, surveys, portfolios, licensure, and clinical practices) instructors also utilize critiques, essays, micro-teaching, observation and participation, and projects to assess candidates.  In all courses, candidates are provided experiences to conceptualize, analyze, synthesize and integrate knowledge; to think critically, analytically, and systematically; and to develop problem-solving skills. (See Exhibit 1.4- Conceptual Framework; Alignment Charts; Candidate Work Samples)
Candidates applying for entrance to clinical practice must submit an application for student teaching.  Candidates must also pass Praxis I, complete all methods courses, the child abuse and recognition training, earn a 2.5 or better GPA, complete a minimum of 40 hours of Level II observation/participation experience, show evidence of taking Praxis II, and receive a passing score on the Virginia Reading Assessment (not applicable to special education candidates). At the completion of the student teaching experience candidates submit the Initial Licensure Form and the College Verification Form for licensure. (See Exhibit 1.5- Student Teaching Handbook; Milestones; Unit Assessment Handbook)
The analysis of data on student teachers by cooperating teachers from the academic year 2005-2007, showed that candidates were proficient in content knowledge.  The table below supports the findings.
Table 1.1: Candidate’s Content Knowledge Evaluation as Assessed by Clinical Faculty 

(Directed Teaching Evaluation Report) 2005 & 2006 (1st and 2nd experiences) N=28 &  46  

	Item No.
	Teacher Candidate’s Performance
	Target %
	Acceptable %
	Unacceptable%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	6
	Demonstrates a broad and accurate knowledge of subject matter.  
	88%
	100%
	12%
	0
	0
	0

	8
	Demonstrates the knowledge and skills reflected in the State Standards. 
	92%
	94%
	8%
	6%
	0
	0


All initial licensure programs have been approved by the Virginia Department of Education (VDOE) and the SCHEV.  They are currently under review during this accreditation site visit. (See Exhibit 1.6-Program Reviews; Sample Student Teacher Evaluation Report)
(2)  Candidates can explain important principles and concepts delineated in professional, state, and institutional standards.

The unit implements multiple measures that are applied to determine the extent to which teacher candidates are demonstrating the knowledge base, professional and pedagogical skills, and dispositions that are specified in the VDOE Standards, National Council for the Accreditation of Teacher Education Standards (NCATE), Association for Childhood International Standards (ACEI), National Science Teachers Association (NSTA), National Council of Teachers in English (NCTE), National Council of Teachers of Mathematics, National Council for the Social Studies (NCSS), Council for Exceptional Children (CEC), National Association for Sports and Physical Education (NASPE),  Educational Leadership Constituent Council (ELCC) and Interstate New Teacher Assessment and Support Consortium Standards (INTASC). The data derived from the formative and summative performance-based assessment results are analyzed on a continuous basis to ensure that the program completers are teachers who are competent, cooperative, compassionate, and committed leaders. (See Exhibit 1.7- Alignment Chart; Virginia State Standards Matrices; Course Syllabi; Sample Lessons Plans with State Standards)
(3) At least 80 percent of the unit’s program completers pass the academic examinations in states that require examinations for licensure.

The VDOE requires the School of Education to have an acceptable pass rate on examinations for licensure.
Table 1.2: Pass Rate Examinations for Licensure
	Test
	2002-2003
	2003-2004
	2004-2005
	2005-2006
	2006-2007

	Praxis I
	100%
	100%
	95%
	94%
	*

	Praxis II
	85%
	89%
	92%
	80%
	*

	Virginia Communications Literacy Assessment
	N/A
	N/A
	N/A
	100%
	94%

	Virginia Reading Assessment
	N/A
	N/A
	N/A
	80%
	100%


*Reports have not been received from Educational Testing Services
The data from the assessments in the table above indicate that the unit has at least an 80% pass rate on content knowledge tests as required by the state.  (See Exhibit 1.8- Title II Reports; Praxis II Reports; Virginia Communications Literacy Assessment Pass Rates; VRA Pass Rates; SPA Program Reviews) 
Advanced Licensure

Admission to Program

Norfolk State University (NSU) offers advanced programs for the continuing preparation of teachers: the Master of Teaching in Elementary Education, Secondary Education and in Special Education, and the Master of Arts in Pre-Elementary Education Early Childhood Special Education. Advanced candidates in professional education programs at NSU are expected to have content knowledge, skills, and dispositions associated with the appropriate degree.  The intent is to provide candidates with the types of broad-based learning experiences that engender standards of excellence and equity as preparation for leadership in the classroom and the educational setting.  

Upon entrance to NSU, an advanced candidate must meet the following requirements to ensure content knowledge for admission to the advanced program:

· Conferred bachelor’s degree verified by official transcript from an accredited institution
· A minimum cumulative GPA of 2.5 and 2.75 in major
· Passing scores on the Praxis I 

· A completed Certificate of Preliminary Endorsement Form in the intended area of concentration 
· A personal essay to demonstrate writing ability and communication skills
· Three letters of recommendation from persons qualified to evaluate the applicant’s personal, ethical, and academic or professional qualifications for graduate study.  
All departments consist of a Graduate Admissions Teacher Education Committee approved by the Graduate Council and the Office of Graduate Studies.  (See Exhibit 1.9- Catalog, Website; Brochures; Handbooks; Graduate Council Handbook)
Table 1.3 provides summary data on the undergraduate GPA of candidates upon entry to the university’s masters programs. As candidates matriculate through the programs, they must maintain a 3.0 overall average and obtain a grade of “B” or higher in all courses. (See Exhibit 1.10-Candidate Application)
Table 1.3:  Undergraduate GPA of candidates upon entry to masters programs

	Program
	2005-2006*
	2006-2007*

	Elementary Education
	3.24
	3.37

	Secondary Education 
	3.10
	3.02

	Special Education
	3.03
	3.00


*Applied for entrance for fall and spring semesters

All advanced programs have in-depth core knowledge.  The teacher education program ensures that candidates fulfill the university’s general education requirements, the content major requirements, as well as the approved sequence of professional education courses for the certification being sought.  All advanced programs are aligned with state, national and institutional standards.  The unit is committed to ensuring that candidates have the appropriate subject area knowledge at the advanced level. 

To ensure that advanced licensure candidates meet the state core as well as institutional standards, candidates are required to take the following professional and pedagogical courses:  Foundations of Education (UED 510, EED 624, SPE 610); Reading in the Content Area (UED 505, SPE 542); Human Growth and Development (EED 540, UED 610/605); Curriculum Technology Development (UED 637); Instruction and Classroom Management (UED 636E, M, S, SPE 513) and Research and Writing (UED 691, SPE 692).  These core courses introduce the knowledge, skills, and dispositions required of advanced candidates that are reinforced throughout the specialized courses to become competent, compassionate, cooperative, and committed leaders.  (See Exhibit 1.11- Core Content Final Grades for Graduate Courses)
Internship requirements at the graduate level are met in directed teaching.  Prerequisites for placement require a completed application, departmental endorsement and successful test results from the Praxis I and Praxis II.  It is expected that all candidates will show compassion for and be sensitive to issues of diversity.  Candidates demonstrate the application of knowledge, skills, and dispositions necessary to help all students learn. All candidates integrate technology in their instruction so that student learning is enhanced.  Candidates are evaluated on their concern for students, knowledge of skills and classroom management, cooperation between candidate/student/teacher, commitment to students’ learning and development of the committed leader.   All candidates demonstrate a working knowledge of the conceptual framework as an educator/leader.  (See Exhibit 1.12- Sample of Advanced Candidate Intern Application)
Element 1.2:  Content Knowledge for Professional School Personnel

(4) Candidates know their fields. 

The unit also prepares professional educators to become school administrators and school counselors.  Programs for administration and supervision and school counseling have received approved program status from the VDOE.  
      Requirements to ensure content knowledge for admission to the advanced program include the following:

· Conferred bachelor’s degree verified by official transcript from an accredited institution.

· A minimum cumulative GPA of 2.5 and 2.75 in major.
· Three years of experience as certified teachers prior to admission (provisional licensure is not accepted).  

· A personal essay to demonstrate writing ability and communication skills 

· Three letters of recommendation from persons qualified to evaluate the applicant’s personal, ethical, and academic or professional qualifications for graduate study.  
(See Exhibit 1.13- Catalog; Website; Brochures; Handbooks; Graduate Council Handbook)
    Candidates in both the school counseling and administration and supervision program must take and pass a comprehensive examination to assess content knowledge.   Eighty-six percent of the school counseling candidates and 100% of the administration candidates passed this exam during the 2006-2007 academic year.   Additionally, candidates in the administration and supervision program must take and pass a state licensing examination, the School Leaders Licensure Assessment (SLLA). Eighty-three percent of the candidates passed this exam during the 2006-2007 academic year.  In addition, content knowledge is gained through the internship, clinical experiences, research assignments, theory development, case scenarios, thesis projects, and portfolio development.   (See Exhibit 1.14- Comprehensive Exam Pass Rates; SLLA Exam Pass Rates)

(5) Candidates can explain principles and concepts delineated in professional, state and institutional standards.  

The principal preparation segment of the Administration and Supervision P-12 program is designed to prepare the candidate to be an effective assistant principal or principal.  Candidates must have at least three years of certified teaching experience and submit three evaluation forms from the appropriate school administrator documenting the applicant’s ability and potential to be an effective principal or assistant principal.  The program is divided into three parts:  theory, practice, and research.  At program completion, candidates take a comprehensive exam, and write a thesis through which content knowledge is assessed.  The results of these assessments for 2004-2005 and 2005-2006 are summarized in Table 1.4.  (See Exhibit 1.15-Comprehensive Exams) Additionally, all candidates seeking an Educational Leadership endorsement must pass the SLLA, a requirement in Virginia, with a passing score of 165 or higher. Over 83% of the students who take the SLLA earn the passing score.   The summary of scores and passage rates in Table 1.5 below indicates that the candidates possess a high level of content knowledge in the area of school leadership.  Candidates who do not earn an acceptable score meet individually with a faculty advisor and are mentored on strategies to increase scores. 

Table 1.4:  Administration and Supervision Comprehensive Exam

	Unacceptable

Did Not Meet Expectations
	Acceptable

Met

Expectations
	Target

Exceeded

Expectations
	Passage

Rate
	Year

	2
	6
	5
	85%
	2005-2006

	0
	1
	3
	100%
	2006-2007


(6) At least 80 percent of the unit’s program completers pass the academic examinations in states that require examinations for licensure.  

Table 1.5:  Administration and Supervision Passage Rate-SLLA

	Test / Year
	Number Completed
	Number Passed
	Passage Rate

	SLLA / 2005-2007 Administration Program
	12
	10
	83%


While the cut-off score on the SLLA set by the VDOE is 165, the unit’s graduates have a mean score of 171. (See Exhibit 1.16- SLLA test scores)  
All counseling candidates conduct research and complete a minimum of 400 hours of clinical experience in a P-12 setting.  These field experiences provide the opportunities to directly observe the candidate’s mastery of the content knowledge appropriate to the role. These experiences are chronicled in extensive portfolios that are presented to the faculty at the conclusion of specific courses (UED 793), or at the completion of the program. The particular descriptions of the practicum and/or internships as well as the evaluations are found in candidates’ portfolios.  (See Exhibit 1.17- Portfolios)   

The 39-credit-hour Professional School Counseling program is designed for candidates who plan to serve as school counselors in educational organizations.  The primary focus consists of helping skills, counseling theory, career development, collaboration, group counseling, assessment and appraisal, research, ethics, legal issues, and professional development.  School counseling candidates are also required to take a comprehensive examination. The results of these assessments for 2005-2006 and 2006-2007 are summarized in Table 1.6.  (See Exhibit 1.18- Comprehensive Exams) Candidates that do not make an acceptable score meet individually with a faculty advisor and are mentored on strategies and techniques to increase scores.  
Table 1.6:  School Counseling: Comprehensive Exam Results
	Unacceptable

Did Not Meet Expectations
	Acceptable

Met
Expectations
	Target

Exceeded Expectations
	Passage

Rate
	Year

	 4
	14
	9
	85%
	2005-2006

	 5
	18
	13
	86%
	2006-2007


These advanced programs that prepare other professional school personnel have designed programs of study to meet expectations in the area of content knowledge.  The curriculum design for programs for other school personnel is built around a common core of courses required of all advanced candidates and a sequence of specialized courses required of candidates in the various specializations.  The core courses introduce the knowledge, skills, and dispositions required of advanced candidates which are reinforced throughout the specialized courses to become competent, compassionate, cooperative, and committed leaders.  Ultimately, successful completion of the advanced program of study serves as a strong indicator that the candidates have achieved mastery of the appropriate content knowledge.  Surrounding school districts in the unit’s service area continue to offer administrative and counseling positions to its graduates on a regular basis. (See Exhibit 1.19- Secondary Education & School Leadership Graduate Surveys)
Element 1.3:  Pedagogical Content Knowledge for Teacher Candidates

Initial Licensure
(7) Candidates have a broad knowledge of content and pedagogical knowledge and skills.

     
Pedagogical content knowledge based upon professional, state, and national standards is provided through methodology courses in all programs.  In these courses many experiences and opportunities are provided to evaluate candidates’ understanding of the subject matter and the use of instructional strategies to enhance student learning and to ensure that candidates are competent as reflected in the unit’s conceptual framework.  The development of lesson plans, unit plans, and resource units are evaluated for appropriateness and delivery of content with clarity.  One of the unit’s assessments is grades.  Students in the School of Education are required to take a set of content courses before admission to the teacher education program. Candidates must complete the courses while maintaining a minimum 2.5 cumulative GPA. Any student taking a course and receiving a grade below a “C” must retake the course.  

After admission to the program, candidates take a set of professional and pedagogical courses in which they must maintain a minimum 3.0 GPA with no grade below a “C.” Any course in which they do not have a “C” or better must be retaken and a plan of excellence implemented. The Plan of Excellence is jointly filled out by the candidate and the instructor of the course. When the activities on the Plan of Excellence are completed and the course retaken successfully, meaning the candidate demonstrates mastery of the critical program content, the instructor signs the form and forwards it to the department chair who gives clearance for the candidate to proceed.(See Exhibit 1.20- Course Syllabi, Pedagogical Knowledge Courses)  (Exhibit 1.21 Core Content Grade Distributions)
Field experiences and student teaching provide hands-on opportunities for candidates to evaluate performances.  Evaluation of candidates by faculty, clinical supervisors, and cooperating teachers indicates candidates are performing at a high level.  (See Exhibit 1.22- Field Experience and Clinical Practices)  
       The unit’s measures are carefully crafted to address the program objectives and standards. Rubrics are applied to determine the candidates' knowledge base, professional and pedagogical skills, and disposition outcomes. Results of the assessment analyses are used to improve and enhance candidates' learning and improve all aspects of the unit.  More specifically, the following progress data are used to ensure that candidates have a broad knowledge of pedagogical content knowledge and skills:
· Progress Data: Methods Course Multiple Performance Assessments in Knowledge, Pedagogical Skills, and Dispositions: Development, Learning and Motivation, Curriculum, Instruction, Assessment, and Professionalism

· Progress Data: Level I and Level II, Pre-Observation and Observation and Participation Field-Based Experiences, Cooperating Teacher and Course Instructor/University Supervisor Performance Assessments

· Progress Data: The Performance Teaching Video Program (Phase I)

(See Exhibit 1.23- Portfolio; Student Teaching CD)  

(8) Candidates have a broad knowledge of instructional strategies.
The strengths of the lesson plans that are included in the unit plans clearly demonstrate candidates’ mastery of effective teaching strategies that include content, critical thinking, problem solving and cooperative learning.  Many instructional activities are required by candidates that ensure the successful engagement of all students in meaningful learning experiences.  The  assignments completed in the methods courses, field experience activities and the mentoring of  skillful cooperating teachers, are utilized to assist candidates in a) demonstrating the ability to  appropriately select, adapt, create and evaluate instructional materials; b) demonstrate the ability to use powerful analogies, illustrations, examples, explanations, so that students understand all subject matter; and c) demonstrate the ability to create learning and resources centers as a means to connect and incorporate diverse learning styles of all students.  To this end, candidates demonstrate integration and application knowledge of theory and subject matter with 85% accuracy. (See Exhibit 1.24-Portfolio; Work Samples; Alignment Charts; Instructional Strategies Charts)
Table 1.7:  Candidate’s Instructional Strategies Evaluation as Assessed by Clinical Faculty on the Directed Teaching Evaluation Report 2005 and 2006 (1st and 2nd experiences) N=27 and N=44
	Item No.
	Teacher Candidate’s Performance
	Target 
%
	Acceptable 
%
	Unacceptable %

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	12
	Demonstrates getting and holding attention of pupils
	82%
	61% 
	18%
	39%
	0
	0

	14
	Demonstrates inspiring pupils to be high achievers
	100%
	80%
	0
	20%
	0
	0

	19
	Demonstrates relating pupil-activities (learning) to real life experiences
	91%
	82%
	9%
	16%
	2%
	0

	20
	Demonstrates ability to adjust teaching for different situations and students
	91%
	73%
	9%
	25%
	2%
	0

	21
	Demonstrates using technology as an instructional aid
	91%
	75%
	9%
	25%
	0
	0


(9)  Candidates present the content in clear and meaningful ways to help all students learn.
      Candidates demonstrate a solid knowledge of content in writing and presentations and are able to articulate and indicate connections with other disciplines with evidence of extending the knowledge base beyond what is expected; correctly use all terms, facts, and concepts; make no statements or explanations that are ambiguous that will impede student learning;  and develop lesson plans whose content is appropriate for age group and represents the appropriate Virginia Standards of Learning, if applicable. (See Exhibit 1.25-Portfolios; Lesson Plan Rubrics Evaluation)

(10)  Candidates integrate technology in their teaching.
Unit faculty are committed to candidates’ demonstration of knowledge, skills, and dispositions related to the effective use of educational and informational technology.  Many faculty members model the integration of instructional and informational technology as they teach educational core or methods classes, and supervise field experiences.  All faculty and candidates are able to use electronic technologies (E-mail and Blackboard) to access and exchange information.  Approximately 54% of the unit’s courses utilize Blackboard in either blended or fully online capacity and/or make use of the Tk20™ assessment system. 
Table 1.8: Faculty Integrates Technology Utilizing Either Blackboard or Tk20™ Assessment System
	DEPARTMENTS
	TOTAL

COURSES
	BLENDED
	ONLINE
	PERCENTAGE

	
	SPRING

2007
	FALL

2007
	SPRING

2007
	FALL

2007
	SPRING

2007
	FALL

2007
	SPRING

2007
	FALL

2007

	SPE


	19
	16
	6
	4
	0
	2
	 31%
	38% 

	SED


	12
	16
	8
	8
	0
	0
	67% 
	50% 

	UED


	22
	22
	8
	9
	3
	4
	 50%
	59% 

	PED


	46
	47
	26
	26
	1
	1
	58% 
	57% 

	HED


	18
	17
	8
	8
	2
	1
	56% 
	53% 


While some classrooms are wired with state-of-the-art technology, mobile and portable equipment is also available for faculty and candidate use.  Candidates engage in learning experiences that require instructional technology of graduated difficulty throughout the curricula. These include activities such as electronic research, using presentation software, and the integration of technology in instruction including adaptive and assistive technology.  Methods courses require electronic presentations and electronic portfolios. The unit places emphasis on instructional technology. The Commonwealth of Virginia requires that all candidates completing programs meet eight basic technology standards. (See Exhibit 1.26-Technology Standards for Instructional Personnel)  During field experiences candidates use the electronic grading systems, IEP development programs, instruction, and lesson plan development programs. The electronic portfolios and teaching videos demonstrate evidence of the use of technology in instruction during clinical practice.

Faculty and candidates in the School of Education utilize the Teacher Education Resource Center (TERECE) that provides P-12 curriculum resources, unit lesson plans, worksheets, multimedia files and related services for the preparation and professional development of educators in support of national and state content and performance standards. (See Exhibit 1.27-TERECE Database)
Candidates use information technology to enhance learning and to enhance personal and professional productivity.  They design, develop, and implement student learning activities that integrate information technology.  Candidates are required to demonstrate superior knowledge of using technology to chart and profile the progress of students and to manage instruction.  In addition the candidates are required to take essay and objective examinations that measure their ability to use technology to chart and profile the progress of students and to manage instruction in the content areas.  The candidates understand that teachers must make use of current technology to communicate with parents and the community.  Candidates use technologies to communicate, network, locate resources, and enhance professional development. (See Exhibit 1.28-Electronic Portfolios; Electronic Work Samples)

Element 1.4:  Professional and Pedagogical Knowledge and Skills for Teacher Candidates Initial Licensure

(11) Candidates use their professional and pedagogical knowledge and skills to facilitate student learning.

     Teacher education candidates use professional and pedagogical knowledge and skills to facilitate student learning in a variety of ways.  The unit believes that the goal of all teacher preparation programs is the enhancement and facilitation of student learning.  Throughout all programs, successful candidates accurately assess and analyze student learning, make appropriate adjustments to instruction and monitor student learning.   The knowledge, skills, and dispositions to support the learning of all students are addressed in the conceptual framework, and assessed throughout the program as candidates participate in varied learning activities to facilitate student learning through coursework and field experiences.

    Coursework and field experience activities require candidates to model the practice that will be used in classroom instruction of students.  Candidates use professional and pedagogical knowledge and skills to facilitate student learning.  Candidates are able to use strategies to facilitate optimum learning in various settings; use procedures to increase the individual’s self understanding and management; use varied cognitive strategies, including self assessment and problem solving; select, adapt and use instructional strategies and materials according to characteristics of the individual; and use strategies to facilitate maintenance and generalization of skills across learning environments. Moreover, successful candidates must demonstrate proficiency in classroom organization and classroom management.

   Performance evidence of candidates’ ability to combine content knowledge with effective teaching strategies for the purpose of student learning is primarily obtained in clinical experiences, student teaching, and internship experiences.  During field experiences, candidates have multiple opportunities to affect student learning, plan instruction based on student needs, and assess how well students meet the objectives, as well as make adjustments, and monitor student learning.  Throughout the field experiences, planning, instruction, and assessment are emphasized and evaluated.  Cooperating teachers play a major role in evaluating candidates’ knowledge and skills in facilitating student learning.  They provide information on candidates’ performances; such as, the candidates’ demonstration of knowledge of content and skills area; as well as the candidates’ demonstration of the ability to create learning activities that enhance the success of students. Tables 1.9-1.11 show the results of candidates’ instructional/methodology evaluations for 2005-2006.

Table 1.9: Candidate’s Instructional/Methodology Evaluation as Assessed by Clinical Faculty (Directed Teaching Evaluation Report) 2005 & 2006

 (1st and 2nd experiences) N= 28 & 56

	Item No.
	Teacher Candidate’s Performance
	Target
%
	Acceptable
%
	Unacceptable
%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	1
	Demonstrates getting to school on time.
	68%
	76%
	32%
	24%
	0
	0

	4
	Demonstrates observing, modeling, and effective emulation of the cooperating teacher.
	96%
	89%
	4%
	11%
	0
	0

	7
	Demonstrates supervision, feedback, and reflection.
	89%
	89%
	11%
	11%
	0
	0

	8
	Demonstrate knowledge and skills reflected in the State standards (SOL standards).
	82%
	72%
	18%
	28%
	0
	0


Table 1.10: Candidate’s Instructional/Methodology Evaluation as Assessed by Clinical Faculty (Conceptual Framework Theme Evaluation Report)

2005 & 2006 (1st and 2nd experiences) N= 24 & 39

	Item No.
	Teacher Candidate’s Performance
	Target
%
	Acceptable
%
	Unacceptable
%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	5
	Leader Performances:

Demonstrates the ability to model and guide student learning.
	100%
	87%
	0
	13%
	0
	0


Table 1.11: Candidate’s Instructional/Methodology Evaluation 

 (University Supervisor’s Evaluation Report-Methodology/Classroom Management section) 2005 & 2006 (1st and 2nd experiences) N= 65 & 81

	Item No.
	Teacher Candidate’s Performance
	Target 
%
	Acceptable
 %
	Unacceptable
%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	1
	Demonstrates effective management of classroom time
	75%
	64%
	20%
	35%
	5%
	1%

	2
	Demonstrates effective presentation of lesson and shows creativity
	65%
	68%
	35%
	30%
	0
	2%

	3
	Demonstrates the use of appropriate classroom management skills
	66%
	68%
	34%
	32%
	0
	0

	4
	Demonstrates teaching to the objective/SOLs
	66%
	79%
	34%
	21%
	0
	0

	5
	Demonstrates the use of appropriate instruction for the level of students.
	69%
	75%
	31%
	25%
	0
	0

	6
	Demonstrates monitoring of student progress
	69%
	74%
	31%
	26%
	0
	0

	7
	Demonstrates the use of appropriate transition between activities
	72%
	74%
	28%
	26%
	0
	0


At the initial and advanced levels candidates are expected to study a variety of instructional strategies. Courses are located in Exhibit 1.29. Cooperative learning, reflective teaching/learning, inquiry learning, didactic teaching, the Socratic Method, and direct instruction are just some of the strategies deemed important for candidates to know and demonstrate.  Candidates at all levels take one or more methodology courses focusing on the knowledge, skills and dispositions to enhance the learning of all students, including those with diverse needs.  At the secondary level, a general methods course is required for all prospective secondary school candidates with the exception of candidates seeking endorsement in music education.  The course SED 380- Foundations of Methods in Secondary Schools provides a focus on the knowledge, skills, and dispositions delineated in the conceptual framework.  Each candidate is also required to know the pedagogical content knowledge instructional methods for the subject field to be taught.  The unit believes that while all curriculum areas share generic instructional methods with all others, each has its own specific content requirements.  Therefore, all disciplines at the initial level require an additional methods course that is taken in the specific content area.  (See Exhibit 1.29-Professional and Pedagogical Knowledge in Education Courses; Program Curricula Sheets; Work Samples; Course Syllabi)
To further support the information provided in the professional and pedagogical knowledge courses in Exhibit 1.29 candidates are provided many experiences to observe, evaluate and later create and implement positive learning environments for P-12 students.  Observation and participatory experiences are required in SED/EED/SPE 201 - American Schools and the Teaching Professions, the first course in the professional education sequence.  Candidates are provided opportunities to observe in public and private school settings and evaluate students’ learning.  In many courses case studies are used to enhance candidates’ skill in evaluating student learning.
Methods courses generally require candidates to create and demonstrate appropriate instruction through micro-teaching experiences, the development of lesson plans, and additional field experiences.  All education candidates develop instructional lessons that reflect knowledge of child development, knowledge of students, learning theories, and motivation appropriate for age/grade level; develop approaches that reflect appropriate subject matter and adaptations for diverse students; demonstrate knowledge and use a variety of appropriate teaching strategies and communication techniques that promote active learning; use informal and/or formal assessment measures to evaluate and promote continuous intellectual, social, emotional, and/or physical development of all students.  At this level candidates are required to demonstrate knowledge of subject matter, knowledge of the student and the curriculum.   Meeting the needs of diverse students permeates all programs and candidates are provided opportunities for reflection to evaluate the appropriateness and effectiveness of instructional choices.  Peer evaluation, discussion, and journal writing are just some of the mechanisms used to encourage reflection.  (See Exhibit 1.30-Course Syllabi)
Table 1.12: Candidate’s Observation Participation Evaluation as Assessed by Classroom Teacher (Observer’s Potential as a Prospective Teacher) 2005 & 2006   N= 70 & 84

	Candidate’s  Potential as a Prospective Teacher
	Target 
%
	Acceptable 
%
	Unacceptable
%

	
	2005
	2006
	2005
	2006
	2005
	2006

	Attitude Toward Teaching:

Demonstrates a positive disposition toward teaching.
	95%
	96%
	5%
	4%
	0
	0

	Communication Skills:

Demonstrates appropriate oral and written communication skills.
	92%
	93%
	8%
	7%
	 0
	0

	Willingness to do Assigned Work:

Demonstrate a willingness to do assigned work.
	94%
	94%
	6%
	6%
	0
	0

	Personal Appearance:

Demonstrates appropriate personal appearance.
	96%
	97%
	4%
	3%
	0
	0

	Ability to Work with Others:

Demonstrates the ability to work with children/others.
	97%
	98%
	3%
	2%
	0
	0


Table 1.13: Candidate’s Observation Participation Evaluation as Assessed by Classroom Teacher (Knowledge Base Theme Evaluation) 2005 & 2006  N= 70 & 84
	Candidate’s Performance by Conceptual Framework Theme
	Target 
%
	Acceptable
 %
	Unacceptable
%

	
	2005
	2006
	2005
	2006
	2005
	2006

	Compassionate Performances:

Student demonstrates concern about students and their needs.
	82%
	82%
	18%
	18%
	0
	0

	Competent Performances:

Student demonstrates knowledge of content and skills area.
	67%
	67%
	33%
	33%
	0
	0

	Cooperative Performances:

Student demonstrates the ability to cooperate with colleagues, parents, students, and agencies.
	76%
	76%
	24%
	24%
	0
	0

	Competent Performances:

Student demonstrates the ability to create learning activities that enhance the success of students.
	64%
	64%
	36%
	36%
	0
	0

	Committed Leader Performances: 

Student demonstrates techniques that will foster support and teamwork.
	77%
	77%
	23%
	23%
	0
	0


(12)  Candidates consider the school, family and community contexts in which they work and the prior experiences of students to develop meaningful learning experiences.

Infused in the conceptual framework is the belief that we are preparing cooperative and committed leaders who are able to communicate effectively with schools, families and surrounding communities.  Teacher education candidates demonstrate the ability to communicate effectively with parents about the curriculum and the child’s progress; involve parents as partners in the child’s learning; demonstrate knowledge of different family beliefs, traditions, values and practices and use that knowledge effectively in working with families. The candidates understand that teachers must continually read research on parent education/involvement and take advantage of opportunities to educate parents about how they can assist their child(ren) and provide parents with the appropriate tools to participate in their child’s education.  Also, candidates provide evidence of educating parents about the vision of the school.  The candidates understand the importance of teachers knowing each student’s family including interests, needs, and family background.  They reflect on the ability to use the information to maximize the school, parent, and child participation contract and to enhance achievement of curricular goals.   Candidates are aware of school demographic information and how those factors may impact implementation of the contract and student achievement. The candidates understand that teachers must build relationships with several community members and involve them in a variety of ways in the instructional program during the year to increase achievement.   Artifacts are completed that provide evidence of the candidate’s knowledge of community agencies and their purposes. (See Exhibit 1.31- Conceptual Framework; Candidate Work Samples)
Element 1.5:  Professional and Pedagogical Knowledge and Skills for Other School Personnel

(13)  Candidates have an adequate understanding of the professional knowledge expected in their fields.

           Programs for other school personnel require a high level of knowledge and skills.  Candidates at the advanced level are admitted to the program after verifying their bachelor’s degree via official transcripts, the minimum GPA of 2.5, the passing of Praxis I, submission of a personal essay demonstrating writing ability and communication, and three letters of recommendation.  The Graduate Admissions Committee and the Graduate Council approve all applications.

To ensure that school counseling candidates have an adequate understanding of the professional knowledge expected in their field, they complete all of the requisites for UED 793, Internship in School Counseling P-12.  This internship experience requires 400 clock hours in public school settings.  Two hundred hours are completed at the elementary level and 200 hundred hours are completed at the secondary level.  The internship experiences vary in depth and include the following areas: (a) policy and professional ethics; (b) program planning; (c) small group facilitation; (d) individual counseling; (e) lifestyle/career planning; (f) appraisals and assessment; (g) multicultural relevancy; (h) client consultation; and (i) community involvement and service learning.

Evaluations for the candidates are completed by the university supervisor and the intern mentor (public school personnel).  These evaluations appraise the candidates’ knowledge of professional standards.  In addition the candidate is required to complete a bi-weekly reflective experience evaluation.  Candidates are required to submit a summative portfolio at the end of the internship experience.  During the academic year 2006-2007, 35 candidates completed the internship experience.  The evaluative ratings were 99% positive which yielded an above-average rating. (See Exhibit 1.32-Course Syllabi)

Table 1.14: Candidate’s Understanding of the Professional Knowledge Evaluation as Assessed by Intern Mentors on the School Counseling Evaluation Report

2005 and 2006 (1st and 2nd experiences) N= 63 and N= 66

	Item No.
	Teacher Candidate’s Performance
	Target
%
	Acceptable
%
	Unacceptable
%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	4
	Demonstration of a broad and accurate knowledge of duties and responsibilities of a school counselor
	85%
	74%
	15%
	26%
	0
	0

	5
	Ability to handle routine functions in a responsible and independent manner
	88%
	92%
	12%
	8%
	0
	0

	8
	Ability to consistently work and implement counseling and guidance programs for academic achievement for all students
	82%
	73%
	18%
	27%
	0
	0


(14)  Candidates know their students, families, and communities.

Candidates understand that teachers must communicate with parents on a regular basis using a variety of communication tools (i.e. technology, classroom events).  Candidates document that they have an opportunity to be active participants in student-led conferences when appropriate and in other home communication.  The candidates understand that teachers must make use of current technology in communicating with parents and community.  They draft weekly communications, newsletters or electronic mail, that communicate the standards that are being covered and how instruction and learning link to the school’s vision.  The communication must contain pertinent classroom and school information.  In this way, candidates understand that they must encourage a dialogue between students and parents. 

Working with parents and community agencies are topics covered in several course syllabi.  Candidates are actively involved in and promote collaborative projects among schools, community groups, businesses, and local professional organizations.   They initiate and sustain meaningful contributions to schools and other institutions concerned with schooling and teacher education within the university community. This is reflected in Tables 1.15 and 1.16. They work closely with schools/colleges of education, teacher education professional organizations, and other agencies or groups interested in promoting teacher education. (See Exhibit 1.33-Course Syllabi) 

Table 1.15: Candidate’s Knowledge of their Students, Families, and Communities as Assessed by Intern Mentors on the School Counseling Evaluation Report

2005 and 2006 (1st and 2nd experiences) N= 63 and N= 66

	Item 
No.
	Teacher Candidate’s Performance
	Target
%
	Acceptable
%
	Unacceptable
%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	6
	Consideration of others in the work environment
	100%
	91%
	0
	9%
	0
	0

	10
	Understanding the role of the School Counselor in the community
	85%
	76%
	15%
	24%
	0
	0


Table 1.16: Candidate’s Knowledge of their Students, Families, and Communities as Assessed by Intern Mentors on the Administration and Supervision Report

2005 and 2006 (1st and 2nd experiences) N= 9 and N= 6

	Item
No.
	Teacher Candidate’s Performance
	Target

%
	Acceptable

%
	Unacceptable

%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	1d
	Courtesy and respect
	100%
	 90% 
	0  
	10% 
	0
	0

	1e
	Climate
	 95%
	100%
	  5%
	 0%
	0
	0

	2b
	Reflection/Flexibility
	90%
	95%
	10%
	5%
	0
	0

	2f
	Collegiality
	100%
	100%
	0%
	0%
	0
	0

	3b
	Credible Citizen
	100%
	100%
	0%
	0%
	0
	0


The unit’s Student Volunteer Center’s (SVC) primary purpose is facilitating student volunteerism by School of Education (SOE) majors in school, community, and faith-based settings.   The SVC provides information on walk-a-thons, marathons, rides, and other charitable causes, which ultimately benefit children in our local schools.  

 

The SVC also serves as a clearinghouse for SOE candidates to quantify and keep track of volunteer projects.  The mission of the SVC is to create competent, compassionate, cooperative and committed leaders with knowledge, skills, and dispositions that direct the energy and innovation of volunteer pre-service educators in meaningful volunteer community opportunities. (See Exhibit 1.34-Course Syllabi; SVC brochure)
Candidates are encouraged to further their professional knowledge by joining and participating in professional organizations and presentations at local, regional and national conferences.  (See Exhibit 1.35-Professional Organizations by Major; SVEA)
(15) Candidates use technology.

Technology is infused throughout the curriculum for all candidates at the advanced level.  Examples of courses in the administration and supervision program that have required technology include:
· UED 617 – Group and individual computer-laboratory instruction is provided
· UED 641 – Knowledge of library databases is needed to complete course assignments.
· UED 637 – Candidates develop web pages and electronic portfolios.  Candidates must also use PowerPoint and dazzle digital video to complete assignments.

· UED 630 – This is a Blackboard online course that utilizes Internet research.  Additional coursework uses e-mail and the Internet for completion of course projects.
Examples of courses in the school counseling program are: 

· UED 677 - Candidates are assigned five special Internet assignments to research and submit electronically to the professor. 

· UED 621- Candidates take the online training for Child Abuse on Recognition, Reporting and Responding for Educators.  Additionally, all assignments are submitted electronically and several special Internet assignments are researched.  

· UED 610- This is a Blackboard online course that utilizes Internet research.  

· SPE 512- This is a Blackboard online course that utilizes Internet research.  

(See Exhibit 1.36- Course Syllabi)
(16)  Candidates use current research to inform their practices.

The school counseling candidates and the administration and supervision candidates must demonstrate a knowledge of current research by passing UED 691 (Research & Writing); UED 791 (Applied Research I); and UED 792 (Applied Research II).  These courses are designed to familiarize the candidate with scholarly research, terminology, and methodology for writing and evaluating the research proposal.  In addition, the candidate is required to explore an in depth study of a topic in his or her major that results in a document based on current research.

Candidates in the counseling program must take and pass a comprehensive examination.  Eighty-six percent of the candidates passed this exam during the 2006-2007 academic year. Candidates in the administration and supervision program must take and pass the SLLA examination.  Eighty-three percent of the candidates passed this exam during the 2006-2007 academic year.  (See Exhibit 1.37- Portfolios, Course Syllabi, Thesis, Research Projects)                 

Element 1.6: Dispositions for All Candidates   

(17) Candidates know the dispositions that are expected of professionals.

The faculty in the unit have developed and implemented dispositions and rubrics for evaluating what is expected of candidates in the teacher education program.  Candidates are made aware of these dispositions during orientation and are included in the handbooks for student teachers, clinical faculty, and university supervisors.  Dispositions are assessed at milestones by faculty, at admission to teacher education, and by clinical faculty and university supervisors during clinical practice.  Dispositions are also evaluated in those courses that incorporate field experiences. (See Exhibit 1.38- CPD Evaluation Forms)  In addition, each department has implemented a uniform method for documenting candidates who do not demonstrate appropriate dispositions.  (See Exhibit 1.39-Dispositions form)
Table 1.17: Candidate’s Disposition Evaluation as Assessed by Clinical Faculty 

(Directed Teaching Evaluation Report) 2005 & 2006 (1st and 2nd experiences) N= 30 & 46 

	Item No.
	Teacher Candidate’s Clinical Practice Performance
	Target
%
	Acceptable
%
	Unacceptable
%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	  9
	Demonstrates professional dispositions that teachers should possess.
	93%
	91%
	7%
	9%
	0
	0

	  11
	Demonstrates stimulating pupil’s interest.
	83%
	73%
	17%
	26%
	0
	2%

	  13
	Demonstrates assessing cultural and individual differences of pupils.
	87%
	76%
	13%
	24%
	0
	0

	  16
	Demonstrates interacting effectively with cooperating teachers and supervisors.
	97%
	94%
	3%
	4%
	0
	2%

	  25
	Demonstrates ability to pre-state and communicate results to students, parents, and colleagues.
	73%
	78%
	27%
	20%
	0
	2%


Table 1.18: Candidate’s Disposition Evaluation as Assessed by Clinical Faculty 

(Conceptual Framework Theme Evaluation Report) 2005 & 2006 (1st and 2nd experiences) N= 24 & 39
	Item

No.
	Candidate’s Disposition Performance by Conceptual Framework Theme
	Target %
	Acceptable %
	Unacceptable%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	1
	Compassionate Performances:

Candidate demonstrates concern about students and their needs.
	92%
	92%
	8%
	8%
	0
	0

	3
	Cooperative Performances:

Candidate demonstrates the ability to cooperate with colleagues, parents, students, and agencies.
	96%
	92%
	4%
	4%
	0
	0


Table 1.19: Candidate’s Disposition Evaluation as Assessed by University Supervisors 

(University Supervisor’s Evaluation Report) 2005 & 2006 (1st and 2nd experiences) 
N=66 & 83
	Item

No.
	Teacher Candidate’s Performance
	Target %
	Acceptable %
	Unacceptable%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	1
	Demonstrates an Interest or an appreciation of Cultural Differences.
	95%
	88%
	5%
	12%
	0
	0



	2
	Demonstrates a Cooperative Rapport with the Teachers, University Mentors, and Students.
	85%
	77%
	11%
	23%
	4%
	0

	3
	Demonstrates Cooperation, Commitment, and Leadership
	85%
	80%
	11%
	20%
	4%
	0

	4
	Demonstrates Enthusiasm.
	70%
	73%
	18%
	27%
	12%
	0

	5
	Demonstrates a Sense of Humor.
	68%
	73%
	20%
	27%
	12%
	0

	6
	Demonstrates a Maintenance of Adequate Classroom Appearance.
	78%
	82%
	18%
	18%
	4%
	0


(18) Candidates model these dispositions in their work with students, families, and communities.
As candidates matriculate through programs preparing for careers as professional educators, they are observed and evaluated on the dispositions espoused in the conceptual framework.  The dispositions expected of candidates are the same across all program levels.  Cooperative, compassionate, and committed leadership are the three major dispositions valued in the preparation of educators at Norfolk State University.  Each has several indicators which are delineated fully in the conceptual framework.  A breakdown of each of the dispositions and some indicators for each follow:

	Compassion
	Cooperation
	Committed Leadership

	Shows respect
	Works with peers, faculty, student and parents
	Demonstrates interest and enthusiasm for field.

	Develops trust
	Serves on committees, task forces, boards, etc.
	Continues professional development and growth

	Demonstrates care
	Works with business and community agencies
	Works to improve curriculum, instruction, and assessment

	Demonstrates empathy

Demonstrates integrity
	Works with support personnel such as paraprofessionals, school counselors, secretaries, psychologists, and social workers
	Improves school effectiveness

Is a student advocate

Is recognized as a professional


Disposition concerns for teacher candidates are important to the development of competent, compassionate, cooperative, and committed teachers. Concerns must be identified early and problems resolved as soon as possible. Disposition indicators are taken from the conceptual framework which is based on NCATE standards and the VDOE Guidelines for the Evaluation of Teachers. Candidates’ dispositions are assessed throughout their coursework and monitored continuously by the CPD, individually assigned faculty advisors, and the department chair.  Whenever inappropriate dispositions or behavior arise, corrective interventions are taken and closely monitored to address the situation.  Continued display of inappropriate dispositions will result in dismissal from the unit.  (See Exhibit 1.40-Dispositions form)
Candidates will demonstrate a commitment to:
1. Student learning with respect for varying abilities and needs

2. Collaborate with peers, professionals, students, and others in an intellectual effort

3. Professionalism, improving teaching performance, and ethical standards

4. Fairness and lack of bias to all students and groups of people

a. Communicating effectively with few errors in oral and written communications
b. Also the following dispositions will be assessed:
5. Attendance/punctuality for class, meeting, and other assignments

6. Professional appearance and demeanor to fit standards for university and school

7. Safety/responsible conduct to avoid putting self or others at risk

8. Flexibility/adaptability/open to constructive criticism

9. Honesty/integrity/ethical/legal

10. Responsibility and completing assignments and tasks on time

Element 1.7: Student Learning for Teacher Candidates   

(19) Candidates accurately assess student learning.

Candidates are provided opportunities early in their program to analyze student learning.  Through observation and participation experiences in EED 201, SED 201, PED 280 and SPE 210 (American Schools and the Teaching Profession), assignments are given for students to identify classroom factors that have a positive effect on student learning.  In other courses additional assignments such as case studies are found in EED 274 (Study of the Young Child).  Candidates in teacher preparation programs spend considerable time learning methods and strategies for adapting instruction through the methods courses.   The largest number of candidates to reach the target area was (72%) in the standard element candidates understand development and learning major concepts through early childhood. The largest number of candidates in an unacceptable area was (20%) in the standard element of candidates know theories and research related to the development of children to construct learning opportunities that support individual students’ development and acquisition. A closer examination of the data indicated that no one student scored in the unsatisfactory category on every element. Overall, 87% of the candidates reached the acceptable or target ratings collectively on the rubric.  The data indicate that 87% of the standard elements were met, meaning that the candidates have met ACEI Standard 1.0, Development, Learning and Motivation.

In the Physical Education Department, key assessments are introduced throughout the program but formal assessment of student preparedness occurs in methods courses (PED 350 and 358) and directed student teaching (SED 499).  Additionally, each semester faculty conduct an individual course analysis which provides another lens through which to assess and project candidate knowledge, skills and dispositions for programmatic strengths and weakness. From the declaration of a major to admission into the program, formal candidate progress is monitored by a faculty advisor and later in conjunction with the program’s methods instructors.  Methods instructors formally assess candidate readiness for student teaching and are responsible for the collection of progress data.  In tandem with overall candidate assessment, physical fitness and skills assessments are conducted by respective faculty in activity courses ensuring an experienced, skillful candidate. 

Additional assignments such as assessing candidate learning in reference to an Individualized Education Program (IEP) can be found in SPE – 332- Nature Of and Strategies for Teaching Individuals with Mental Retardation.  Candidates in teacher preparation programs spend considerable time learning about and developing the IEP.   One hundred percent (100%) of the teacher candidates enrolled in SPE 332 during the Spring Semester 2007 scored at the “target” level in the area of Present Level of Performance (PLOP).  Because this is a major component of an IEP and sets the groundwork for the remainder of the document, this is a positive finding.  In addition, one hundred percent of the candidates scored at the “Target” level in the anchor of Participation in State Assessment.    The largest number of candidates in an unacceptable area was 11%. No one student scored in the “unacceptable” category in any of the anchors.  Out of twelve anchors, the largest number in the “unacceptable category for any one student was not more than two.  Finally, 66% of the teacher candidates scored at the “target level” in the area of Professional Writing.  Professional Writing is an area with strict parameters and requires care and editing to meet the “target” goal.  As a result of this assessment review, we plan to see an improvement in the quality of IEP development as well as improvement in instruction concerning the development of IEPs prior to the initiation of the assignment.  The largest number of candidates to reach the target area overall for the IEP assessment was 62%.  The data indicate that the candidates have met CEC Standards 1, 2, 3, 6, 7, 8, 9 and10,

Candidates develop knowledge of how to assess student learning in all professional education courses with specific emphasis on assessment in methods courses.  This knowledge is implemented in the clinical practice experience.  Candidates are evaluated during clinical practice on their ability to use evaluation procedures that are fair, consistent, and relevant; the use of multiple assessments; and the use of assessment results to improve learning.  (See Exhibit 1.41-Student Teaching Evaluations, Course Syllabi)
Table 1.20: Candidate’s Assess Student Learning Evaluation as Assessed by Clinical Faculty (Directed Teaching Evaluation Report) 2005 & 2006 (1st and 2nd experiences) N=28 &  46  

	Item

No.
	Teacher Candidate’s

Performance
	Target

%
	Acceptable

%
	Unacceptable

%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	2
	Demonstrates the use of pedagogical knowledge in a variety of appropriate settings.  
	96%
	94%
	4%
	6%
	0
	0

	15
	Demonstrates collecting data on student learning, analyze them, reflect on their work, and develop strategies for improving learning.
	92%
	79%
	8%
	21%
	0
	0

	18
	Demonstrates ability to reflect on teaching and learning to suggest how teaching can be improved.
	100%
	97%
	0
	3%
	0
	0


(20) Candidates use assessments and develop meaningful learning experiences for students based on their developmental levels and prior experience.

Additional performance assessments measure teacher candidates’ knowledge, understanding, and use of formal and informal assessment strategies to plan, evaluate, and promote the continuous development of students by informal reading inventory assessment and prescriptive plan, teacher-made assessment, interest inventory, standardized assessment student data and prescriptive report 

In methodology courses, additional field experiences, and volunteerism is evident in programs at the initial and advanced levels where candidates are provided opportunities to plan and implement instruction to impact student learning.  This is first seen in planning and implementing instruction for P-12 students with their peers, but later with students individually and in small groups in field experiences and in after-school programs where candidates may volunteer.  Reflective activities are encouraged to allow candidates the opportunity to analyze their instructional choices for optimal student learning.  The use of technology is expected.  During student teaching candidates are evaluated not only on the knowledge, skills, and dispositions espoused in the conceptual framework but also the ability to assess student learning, provide instruction for individual differences, adapt instruction as needed, and monitor student progress.  (See Exhibit 1.42-Tutoring Experiences)
Teacher education candidates use informal and/or formal assessment measures to evaluate and promote continuous intellectual, social, emotional, and/or physical development of P-12 students.  The performance assessments (informal reading inventory assessment and prescriptive plan, teacher-made assessment, interest inventory, standardized assessment student data and prescriptive reports) measure teacher candidates’ knowledge, understanding, and use of formal and informal assessment strategies to plan, evaluate, and promote the continuous development of students.  In addition, they assess candidates’ ability to measure all students’ proficiencies in English language arts, reading and literacy skills and use of assessment results to plan, evaluate and implement developmentally appropriate instruction.  Individual lesson plans contain elements of assessment related to Standard 2. The differentiated lesson plan measures the candidates’ ability to use assessment results to plan, evaluate and promote the development of all students.  In addition, the plans are aligned with SPA standards in that they measure candidates’ ability to (1) evaluate their teaching and promote students’ learning of scientific inquiry; (2) use assessment results to construct appropriate learning experiences and mathematics assessments; (3) use assessments in planning and implementing instruction in the social sciences; (4) use assessment results to plan instruction that foster achievement in the arts; (5) use assessment results to plan lessons that promote the development and practice of skills that contribute to all  students’ good health; and (6) use assessment results to plan instruction that includes concepts that foster active, healthy life styles and enhance the quality of life for all students.
Student teaching evaluations provide all candidates seeking initial certification an opportunity to be evaluated by a university supervisor and a cooperating teacher at the mid-point and end of the student teaching placement.  Through collaboration both supervisors produce a summative evaluation for each candidate to ensure that candidates demonstrate evidence of student learning.  (See Exhibit 1.43-Work Samples, Course Syllabi)
Element 1.8: Student Learning for Other School Personnel 

(21) Candidates create positive environments for student learning. 

           Assessment of candidates’ ability to create positive environments for student learning is completed through the evaluations during the internship experience and the contents of the portfolio. (See Exhibit 1.44- Portfolio; Internship Evaluations)

Table 1.21: Candidates Create Positive Environments for Student Learning as Assessed by Intern Mentors on the School Counseling Evaluation Report

2005 and 2006 (1st and 2nd experiences) N= 63 and N= 66

	Item 

No.
	Teacher Candidate’s Performance
	Target %
	Acceptable %
	Unacceptable %

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	1
	Personal Appearance
	97%
	92%
	3%
	8%
	0
	0

	4
	Demonstration of a broad and accurate knowledge of duties and responsibilities of a school counselor
	85%
	74%
	15%
	26%
	0
	0

	7
	Display of proficiency in oral/written communication
	94%
	83%
	6%
	17%
	0
	0

	8
	Ability to consistently work and implement counseling and guidance programs for academic achievement for all students
	82%
	73%
	18%
	27%
	0
	0

	9
	Exhibition of leadership in the school community
	82%
	73%
	18%
	27%
	0
	0


Table 1.22: Candidates Create Positive Environments for Student Learning as Assessed by Clinical Faculty on the Candidate Disposition Rubric Report 2005 and 2006 (1st and 2nd experiences) N= 9 and N= 6

	Item

No.
	Candidate’s Performance
	Target

%
	Acceptable

%
	Unacceptable

%

	
	
	2005
	2006
	2005
	2006
	2005
	2006

	1e
	Climate
	70%
	85%
	30%
	15%
	0
	0

	2d
	Organizational Learning
	100%
	100%
	0
	0
	0
	0

	2e
	Critical Inquiry
	100%
	100%
	0
	0
	2%
	0

	3d
	Commitment to safety
	90%
	100%
	10%
	0
	2%
	0

	3f
	Role model
	85%
	90%
	15%
	5%
	0
	0


(22) Candidates understand and build upon the developmental levels of students.

           School counseling candidates enroll in courses that teach interventions and skills to assist students in P-12 schools.  In UED 622 (Theories, Techniques, and Practices of Urban School Counseling), candidates analyze specific counseling theories that are used to assist students according to their developmental stages.  These theoretical constructs are applied when the school counseling candidates, as a part of UED 793 (Internship), assist students in P-12 schools, providing comprehensive counseling programs that lead to optimum learning outcomes. (See Exhibit 1.45-Course Syllabi)

            Candidates in the different strands of the Administration and Supervision Program are adept in the knowledge and skills necessary to exercise effective educational leadership.  Courses are integrated within the programmatic, technical, and conceptual analytical domains.    Identifying contexts, developing with others a vision and purpose, utilizing information, framing and solving problems, and action research are integrated in the course work.  Skills in managing staff, students and families in promoting institutional change are developed and reinforced.  The internship, which is interwoven with content learning throughout the program, provides hands-on experience in the day-to-day responsibilities of school principals and an opportunity to study and apply theory to practice.  This supporting information is evidenced in the following course syllabi:  Organizational Behavior Multicultural, Supervision and Evaluation, Research and Writing, and Externship/Issues Analysis. (See Exhibit 1.46-Course Syllabi)
(23) Candidates understand diversity of students, families, and communities.

            One of the primary focuses of the school counseling program is to provide candidates instruction in all courses that ensures school counseling candidates have knowledge and skills to serve diverse student populations and the community.  Specifically, candidates develop a personal philosophy of counseling that is theoretically supported and addresses their values and beliefs about the needs of students and their families, their views and beliefs about multiculturalism and diverse populations, and their views and beliefs about human beings.  In like manner, candidates must demonstrate attitudes and behaviors defined by the ethical standards of the American Counseling Association and American School Counseling Association, employing the Belmont Principles of respect for people, beneficence, and fairness.  Candidates also study legislative mandates of No Child Left Behind (2002) as one benchmark for preparing school counseling programs that impact the academic development of all students.

Candidates in the principal preparation program recognize that they, as well as teachers, contribute to the effectiveness by collaborating with other professionals.  They demonstrate an understanding of and capability to provide leadership in public schools.  Candidates analyze administrative tasks, organizational behavior, and decision-making processes toward implementation with application to public schools.  Viewing schools as interactive systems, they understand the importance of collaborating with school personnel in the process of instructional supervision and monitoring the success of the organization.  Candidates gain experience and insight through qualitative analysis of a school as a social organization.  They study issues such as:  managing diversity, multicultural awareness, gender equity, and ethical issues impacting the organization and/or the school. (See Exhibit 1.47- Diversity Matrix)
(24)  Candidates understand the policy contexts within which they work.

           The unit believes that the goal of all educational preparation programs is the enhancement of student learning.  Candidates for other professional school roles create positive environments to promote student learning. Through courses such as UED 610 (Advanced Educational Psychology), UED 637 (Curriculum Development and Technology), UED 641 (Supervision and the Evaluation of Instruction), and UED 645 (Instructional Assessment and Staff Development), administration and school counselors are trained in the respective roles to provide the opportunities to maximize P-12 student learning. Candidates understand that much of their work is at a systems level, which has the potential for impacting large groups of students.  The knowledge, skills, and dispositions delineated in the conceptual framework for candidates at the advanced levels were developed with the performance of P-12 students at its core.  Candidates must first be experienced teachers and demonstrate knowledge of curriculum and instructional techniques.  They must demonstrate skills in working with teachers, parents and students to create a positive school culture.  Candidates must demonstrate the use of various staffing patterns, student grouping plans, class scheduling forms, school organizational structures and facilities including technology to support various teaching strategies and desired student outcomes.  Assessing student progress using a variety of techniques is expected.  Even working with faculty and other persons to identify needs for professional development is done ultimately to impact student achievement.  Also, because many persons are employed as teachers and administrators while enrolled in programs to become certified as administrators and school counselors, optimal opportunities are available to evaluate the impact on student learning.  

A review of the course syllabi, assignments outlined in course work, reflective journals of advanced candidates (course portfolios), and extensive field experiences required in both programs provides evidence that candidates in these programs possess the knowledge, skills, and dispositions necessary to impact student learning. Finally, during the internship, candidates are observed and evaluated by clinical supervisors.  A key area is the candidates’ performance and the impact on student learning. (See Exhibit 1.48-Course Syllabi; Internship Evaluation Forms; Portfolios)

Summary of Standard 

As documented in this standard, candidates participate in varied learning activities to facilitate student learning through coursework and field experiences.  Candidates have broad content and pedagogical knowledge and skills.  Data from multiple assessments discussed indicate that candidates possess an above average knowledge of subject matter and they demonstrate the knowledge and skills reflected in the state standards.  Candidates at all levels in all programs understand diversity of students, families, and communities, integrate technology in their teaching and have the appropriate dispositions to be effective in their respective fields while being catalysts for learning.  


The aim of the School of Education is to provide leadership, coordination, and evaluation of all teacher education programs at the university. The knowledge, skills, and dispositions to support the learning of all students are addressed in the conceptual framework.  The unit encourages all candidates at both the initial and advanced levels to become educator “models” that are competent, compassionate, cooperative, and committed leaders, as teachers, and administrators.  
Standard  2.  Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

Assessment System

(25)  The unit has involved its professional community in developing an assessment system.

There is evidence (archived assessment reports) of an assessment system that dates back to 1990.  The unit’s assessment system in its present form was adopted as an assessment plan in 2001.  The unit’s plan was developed with the assistance of several committees: University Assessment Committee,  which consists of the associate vice-president for academic affairs, a representative from each school, a representative from each administrative unit that provide student services, two representatives from the Office of Institutional Effectiveness, and one representative from the Office of Institutional Research.  Likewise, the following committees/boards were involved in the development of the assessment system: (1) the Departmental Assessment Committees  consisting of  departmental faculty members; (2) Council of Teacher Education (CTE),  consisting of faculty representatives from each academic department of the university which enrolls candidates seeking teacher education licensure, certification or public school personnel; (3) Dean’s Leadership Council (DLC),  comprised of the dean, assistant dean, departmental chairs, and the director for the Center for Professional Development (CPD); and (4) the Teacher Education Advisory Board (TEAB)  consisting of public school practitioners, administrators and student representatives. The University Assessment Advisory Committee (UAAC) provides a channel on institutional effectiveness and assessment matters for communication, advice, support and liaison among NSU programs, educational support services and administrative units.  The purpose of the UAAC is to (1) oversee and monitor the university-wide institutional effectiveness and assessment processes; and (2) to ensure that processes are consistent with the university’s mission and strategic plan as well as the State Council of Higher Education for Virginia (SCHEV) and the Commission on Colleges (COC) of the Southern Association of Colleges and Schools (SACS) requirements. The unit’s assessment system was also developed to respond to questions deemed important by faculty members and the professional community: (1) What are candidates learning? (2) How well are candidates performing? (3) What is the impact on P-12 learning? The plan evolved into a system and was again reevaluated in 2005 to determine its effectiveness in meeting program needs.  It is characterized by the interrelationship of the institution, the unit and its departments. (See Exhibit 2.0-Archived CTE Minutes; Archived SOE Minutes; Archived Assessment Reports; University Assessment Handbook, Unit Assessment Handbook; www.nsu.edu/iea/assessment_committee.php)
(26)  The assessment system reflects the conceptual framework.

The assessment system is multifaceted: (1) it reflects the university’s mission; (2) it incorporates the goals and objectives of all programs housed within the unit; (3) it is aligned with professional and state standards; and (4) it is aligned with the School of Education’s conceptual framework to prepare “competent, compassionate, cooperative, and committed leaders” to work in P-12 schools.  The conceptual framework is reflected in course syllabi, course assignments, candidate portfolios, unit and lesson plans, evaluations of clinical experiences and the student teaching experience. (See Exhibit 2.1-Assessment Handbook, Conceptual Framework, Faculty Reflections of CF, Alignment Charts, Candidate Work Samples)

(27)  The assessment system reflects professional and state standards.

The assessment system reflects the knowledge, skills, and dispositions stated in the unit’s conceptual framework.  It is also aligned with National Council for the Accreditation of Teacher Education (NCATE), Interstate new Teacher Assessment and Support Consortium (INTASC), National Board for Professional Teaching Standards, (NBPTS), and Virginia State Standards.  The unit’s conceptual framework, INTASC, and Virginia State Standards are reflected in coursework, course syllabi and assessment instruments. (See Exhibit 2.2- Departmental Alignment Charts, State Standards Matrices)

(28)  The assessment system uses a comprehensive and integrated set of evaluation measures to monitor candidate performance and to improve operations and programs.

The assessment system consists of five milestones at the initial and advanced levels from admission to teacher education culminating with state licensure.  Candidates are assessed at each milestone using multiple assessments.  Candidates complete the admission to teacher education application along with the submission of a portfolio and have an interview with the admission to teacher education committee. (Exhibit 2.3-Description of Admission to Teacher Education Committee, Candidates Files, Admission to Teacher Education Portfolios, Assessment Handbook) Candidates are notified in writing from the CPD of the approval of their admission process. The candidate’s advisor and the CPD director monitor the candidate’s progress at each milestone.  Entrance to clinical practice requires the submission of an application to student teaching, completion of all methods courses, and the completion of the Child Abuse and Recognition Training required by the state. The director of the CPD verifies the completion of student teaching and submits the candidate’s initial application for licensure and college verification form.  The Teacher Education Unit Assessment matrix shows all of the common assessment instruments used throughout the five milestones and the criteria by which candidates are assessed.  Data on candidate performance are collected, aggregated, disaggregated by department, and analyzed.  The summary and analysis of data are forwarded to the CTE, DLC, departments, and the vice president for academic affairs. (See Exhibit 2.4-TeacherEducation Unit Assessment System Matrix; Assessment System Flow Chart)

The operation of the unit is based on the assessment instruments systematically used in the teacher education program.  For example, candidates evaluate their field experiences at the end of each experience. Student teachers complete a survey at the end of the experience that addresses the candidate’s perception of the student teaching experience. (See Exhibit 2.5- Student Teaching Survey)  The Student Instructional Report II (SIR II) evaluations completed by candidates at the end of each semester provide feedback on both the coursework and the professor that taught the course. (See Exhibit 2.6-SIR II Evaluation)  Data on unit operations are collected, aggregated and analyzed.  The data are shared with DLC and are used to improve unit operations. Results are used to make policy recommendations and modifications to improve curriculums, resources, enrollment and retention efforts, and faculty development. (See Exhibit 2.7- University Curriculum Committee Agendas and Minutes, Departmental Assessment Notebooks, DLC Minutes, CTE Minutes; Tk20™ Data Reports)
(29)   Decisions about candidate performance are based on multiple assessments and are made at admission into programs, at appropriate transition points, and at program completion.

 
Decisions about candidate performance are made at the following milestones by the specific persons or documentation: (1) admission to teacher education; (2) entrance to clinical practice; (3) exit from clinical practice; (4) exit from clinical experience; and (5) licensure by the state of Virginia.  Multiple assessments are used at each milestone.  The requirements for each milestone along with what is assessed, how it is assessed, and the data source are found on the Teacher Education Unit Assessment System Matrix. (See Exhibit 2.8 – Assessment Handbook)

Table 2.1: Teacher Education Unit Assessment System (Initial)

Part I. Undergraduate Programs – Elementary Education, Special Education, Health and Physical Education, Secondary Education

Conceptual Framework (CF): To equip candidates with the knowledge (K), skills (S), and dispositions (D), to be competent (C1), compassionate (C2), cooperative (C3), and committed leaders (C4).

Center for Professional Development (CPD); Teacher Education (TE)  

Student Information System (SIS); Student Teaching (ST)
Table 2.1: Teacher Education Unit Assessment System (Initial) 
	Milestone
	Requirements
	What is Assessed
	How Assessed
	Data Source

	Admission to Teacher Education
	Submit Application for Admission to TE
	Approval of Application

        C1
	Completed application and approval
	Advisor, Admission Committee

	
	Pass Praxis I/SAT/ACT
	Reading, Writing, Math

         C1
	Standardized Exam/Exemption
	ETS Score Reports/CPD

	
	Earn 60 semester hours of credit in declared education major
	K/S/D course competencies

        C1
	Program coursework requirements
	SIS Evaluation, Advisor, CPD

	
	Earn GPA of 2.5
	Course Competencies

        C1
	Course grades

Program coursework requirements
	SIS Evaluation, Advisor, CPD

	
	Complete Foundations in Education course with “C” or better
	Foundations coursework

C1,C2,C3,
	Course Grades

Program coursework requirements
	SIS Evaluation, Advisor

	
	 Level I-10-hour observation experience
	K/S/D

C1,C2,C3,C4
	Field Experience Observation Evaluation Report
	PreK12 personnel, Faculty, CPD, English Education faculty

	
	Submit portfolio for Admission to TE
	English Essay

        C1
	Rubric for writing sample


	Teacher Education Faculty

	
	Acceptance into TE program
	K/S/D

C2,C3,C4
	Interview
	Admission to TE Committee



	Entrance to Clinical Practice
	Submit application to ST
	Completed application and approval

C1,C3,C4
	Completed application and approval
	Advisor, CPD

	
	Complete  methods courses
	K/S/D, Course competencies

C1,C2,C3,C4
	Course grades

Program coursework requirements
	SIS Evaluation, Advisor,

 CPD

	
	Earn GPA of 2.5 or better
	Course competencies

C1,C4
	Course grades

Program coursework requirements
	SIS Evaluation, Advisor,

 CPD

	
	Complete a minimum of 40 hours of Level II Observation/Participation 

Experience
	K/S/D, Rubric

C1,C2,C3,C4
	PreK12 Teacher Evaluation 
	Level II Evaluation forms

	
	Passing Score on Praxis II (if applicable)
	Standardized Exam C1
	Subject area content
	ETS Score Reports

	
	Passing score on Virginia Reading Assessment (if applicable)
	K/S, Reading Skills

C1
	State content assessment
	State score reports

	Exit from Clinical Experience
	Complete Child Abuse & Recognition Training
	K/Knowledge of child abuse

C1
	Verification of completion
	Teacher education faculty,

 CPD


	Table 2.1: Teacher Education Unit Assessment System  (Initial) (cont’d)

	


	Exit from Clinical Experience

	Requirements
	What is assessed
	How Assessed
	Data Source

	
	Pass Virginia Communication & Literacy Assessment Exam 
	KS, Reading, Writing skills

C1
	State Academic Skills Assessment
	State Score Reports, CPD

	
	Pass NSU Writing Competency Test
	KS, Writing skills

C1
	University Academic Skills Assessment
	SIS Evaluation, Advisor

	
	Complete ST progress reports and time records
	KSD, Rubrics

C1,C2,C3,C4
	Review Reports
	TE Candidates, Cooperating Teacher, CPD

	
	Supervisor, cooperating teacher, school administrator
	Plans, Unit Plans

 C1, C2, C3, C4
	Rubrics
	Supervisor,

Cooperating teacher, administrator, CPD

	
	ST Portfolio
	Unit Plans, 

Lesson Plans, Student work samples, Video taped lesson,

 Case study

C1,C2,C3,C4


	Observation &

Rubric Evaluation
	Portfolio, University

 supervisor, CPD

	
	Submit ST Survey
	KSD, Reflection & Evaluation skills

C1,C2,C3,C4
	Observation

Reflection
	TE Candidate, Faculty,

 CPD

	
	Submit Graduate Exit/Teacher Certification Data Form
	Professional Readiness

C3
	Verification of completion of form
	CPD

	Licensure
	Submit Initial Licensure Form, College Verification Form
	S, Professional Readiness

C3,C4
	Verification of completion of form
	CPD

Virginia Department of Education


Table 2.2: Teacher Education Unit Assessment System  (Advanced)

Part II. Graduate Programs – Elementary Education (EE), Special Education (SpE), Secondary Education (SecE), and School Leadership (SL)  

Conceptual Framework: To equip candidates with the knowledge (K), skills (S), and dispositions (D) to be Competent (C1), Compassionate (C2), Cooperative (C3), and Committed Leaders (C4)

	Milestone
	Requirements
	What is Assessed
	How Assessed
	Data source

	Admission to Teacher Education  
	Complete application for admission to departmental graduate program
	 Approval of application 

C1  
	Completed application and approval
	Advisor, admission committee 

	
	Meet expectations of academic requirements 
	Application documents/ 

C2, C3
	Course grades
	Transcripts, faculty

	
	Professional dispositions
	Candidates’ dispositions

C2, C3, C4
	Candidate Disposition Assessment form
	Faculty, advisor, department head

	
	Pass Praxis I/SAT/ACT  
	writing, reading, math C1  
	Standardized exam/exemption
	ETS score reports/ CPD

	
	Certificate of preliminary endorsement - SE
	Program courses evaluation/

 C1 
	Transcript review
	Transcripts/ Faculty & advisor

	
	SESL evaluation form -SL
	Program courses & assessments evaluation 

C1   
	Form review
	Evaluation form/ dept. review committee

	
	Active Teaching License - SL
	Professional readiness

C1  
	License review
	License/ dept. review committee

	
	Three years teaching experience - SL
	Professional readiness

C1
	 Review of application
	 Application/ dept. review committee

	Admission to Student Teaching
	Submit application to student teach
	Completed application and approval

 C1
	Signed application
	Advisor, CPD

	
	Submit program specific hours of practicum experience - EE, SPE, SecE
	Recognition of and participation in effective teaching and learning

 C1, C2, C3, C4  
	Observations & Faculty & P-12 personnel evaluations
	Field experience reports/ P-12 personnel, faculty and CPD

	
	Complete Child Abuse and Recognition training 
	K/ content competency

 C1 
	State content assessment
	Instructor and CPD

	
	Meet expectations of academic requirements, teaching skills, and professional dispositions   
	KSD/course competencies 

C1, C2, C3, C4  
	Program requirements
	SIS evaluation/  advisor, department head and CPD


Table 2.2: Teacher Education Unit Assessment System  (Advanced) (cont’d)

	Milestone
	Requirements
	What is Assessed
	How Assessed
	Data Source


	 
	Earn a passing score on Praxis II if applicable 
	K/  subject area content

C1
	State content assessment
	Score report/Praxis coordinator/CPD

	
	Earn a passing score on the  Virginia Reading Assessment if applicable - EE, SpE, 
	K/ reading skills

C1
	State reading assessment
	Score reports/ CPD

	
	Maintain a GPA of 3.0 or better 
	KS/ course competencies 

C1, C4  
	Course evaluation grades
	SIS evaluation/ advisor, department head and CPD

	
	Participate in student teaching orientation and biweekly seminars
	KSD/ professional readiness 

C1, C2, C3, C4  
	Observation, reflection   
	Candidate, CPD

	
	Pass the Virginia Communication and Literacy Assessment 
	KS/ reading and writing skills/ C1  
	State academic skills assessment
	Score report/ CPD

	
	Complete progress reports and time records
	KSD/  content, teaching, professional readiness skills

C1, C2, C3, C4  
	Review reports
	Candidate, Cooperating teacher, & CPD

	Exit From Student Teaching
	Have teaching evaluations completed by university supervisor, cooperating teacher, and school administrator  
	KSD/ lesson plans, unit plans

C1, C2, C3, C4  
	Evaluation of rubrics
	University supervisor, cooperating teacher, administrator, CPD

	
	Submit student teaching portfolio  
	Unit plans, lesson plans, student work samples, video taped lessons, case study C1, C2, C3, C4  
	Observation & rubric evaluation
	Portfolio/ university supervisor & CPD

	
	Submit student teaching survey
	KSD/ reflection & evaluation skills

C1, C2, C3, C4  
	Observe & reflect on experience
	Candidate/ CPD and department head

	
	Submit graduate exit/teacher certification data form  
	S/ professional readiness

 C3  
	Review and observe
	Program completer/ CPD

	
	Pass SLLA exam – SL only
	KS/ school administration leadership skills

 C1
	National standardized assessment
	Score report/department head

	
	Complete Graduate Exit Document
	S/ cooperative & committed/ C3, C4
	Review
	Forms/advisor and department head

	
	Pass Comprehensive Exam
	KS/ program competencies

C1, C2, C3, C4
	Program designed written responses
	Graded responses

Department head 

and faculty


Table 2.2: Teacher Education Unit Assessment System  (Advanced) (cont’d)

	Milestone
	Requirements
	What is Assessed
	How Assessed
	Data Source

	Licensure
	Complete College Verification forms if applicable
	S/ cooperative & committed
	Review
	Program completer/ CPD

	
	May complete Initial Licensure application if applicable
	S/ cooperative & committed
	Review
	Program completer/ CPD


(30)  Assessments are predictors of candidate success.

Data are collected on each assessment measure used to assess candidates at each milestone.  The eight key assessments are admission interviews, case studies, grades, unit/lesson plans, surveys, portfolios, licensure, and clinical practice.  Through data collection and analysis the unit has continued to use results for program improvement for candidates.  For example, the unit has improved Praxis I scores by establishing a Praxis Laboratory dedicated to tutoring candidates for this standardized examination.  The Praxis laboratory’s purpose is to increase student success on standardized tests, thereby retaining candidates who will become highly qualified, competent, compassionate, cooperative, and committed leaders.
Candidates at the advanced level in the Master of Arts in Teaching program must apply and be admitted to the corresponding department’s graduate program.  Admission to the university’s graduate studies department does not imply automatic admission to teacher education programs.  Once admitted candidates must (1) show proof of passing Praxis I after the completion of nine hours; (2) achieve all of the major subject departmental objectives and the professional objectives in a quality graduate level manner; (3) work closely with the assigned advisor and maintain at least a 3.0 GPA in all courses with no final grade less than a “B” in either area; and (4) maintain good standing with the university as determined by and with the unit. Candidates in counseling and administration and supervision have acceptable pass rates on assessments.  For example, the school counseling candidates have an 86% pass rate and the administration and supervision candidates have a 100% pass rate on the comprehensive exam. (See Criteria 4, 5, and 6 in Standard 1; Exhibit 2.9-Praxis I, Praxis II, unit, lesson plans)
(31)  The unit takes effective steps to eliminate bias in performance assessments and to establish fairness, accuracy, and consistency of its assessment procedures.

The unit uses the following strategies to establish fairness, accuracy, and consistency of its assessment procedures:

· The unit ensures that all assessment instruments are aligned with the conceptual framework, Virginia State Standards, SPA standards, NBPTS, NCATE and INTASC standards.

· The unit’s assessment system is designed to track candidates’ attainment of  knowledge, skills, and professional development (course grade and performance based rubrics are used).

· Teacher education program requirements are found in the University catalog, on the School of Education webpage, in departmental handbooks, in University 101 class materials, and in the CPD handbooks and handouts.

· Unit rubrics are used to assess candidates’ competence before admission to the teacher education program, during the course of the program, including clinical experiences, and before completion of the program and/or recommendation for licensure (artifacts include a graded English essay, autobiography, philosophy of education, and lesson plan).

· The teacher education candidate is well informed of the requirements of the teacher education program by departmental academic advisors and during the process of applying and interviewing for the teacher education program (faculty recommendation letters and signatures are required with the application portfolio).

· Rubrics used to assess candidates’ performance are shared through the syllabus at the beginning of courses (examples are writing assignments, grading system, portfolio, unit plan, and lesson plan rubrics).
· Rubrics assess candidates’ knowledge and demonstration of content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn (cooperating teachers use conceptual framework, lesson plan, content knowledge, and rubrics to assess candidates).

· Rubrics indicate a commitment to preparing candidates who are able to use educational technology to help students learn as technology is integrated into lessons during clinical experiences (cooperating teacher and university supervisor assess candidates’ use of technology during student teaching).

· It is expected that clinical practice is sufficient for candidates to demonstrate competence in the professional roles for which they are preparing (performance evaluations are performed by cooperating teachers, university supervisor, and a school administrator).

· It is expected that all candidates participate in field experiences that include students who are culturally, linguistically, educationally, and socially diverse (teacher candidates are assigned to different schools at different grade levels for two experiences where diversity is a reflection of the school community).

· The assessment system provides feedback that results in increased faculty collaboration; and increased attention to candidate learning (candidates must submit course and clinical experience evaluations).

· The assessment system rubrics ensure that faculty model best practices in scholarship and teaching (example-integration of technology in teaching).

(Exhibit 2.10-Fairness Chart, Assessment Handbook)

 Data Collection, Analysis, and Evaluation

(32) The unit’s assessment system provides regular and comprehensive data on candidate qualifications and performance, program quality, unit operations, competencies of graduates. (Exhibit 2.11 Assessment Data 2006-07/Tk20™ Data Reports)
Cumulative, comprehensive data are collected, evaluated and reported on candidates’ performance on tests, exams, assignments, and projects.  Milestones/transition points integrated within the assessment system are used to determine candidate progress in meeting competencies required for teacher licensure.  The following are reports routinely extracted from the unit’s assessment system:

	Candidate Data
	Key Assessment
	Frequency of Collection
	Source of Data

	1. Aggregated percentage of candidates meeting each milestone requirement
	Admissions/Interviews
	Each Semester
	CPD; Tk20™

	2. Distribution of candidates in all programs with Praxis scores equal to or greater than 532
	Admissions/Interviews
	Each Semester
	ETS; Tk20™

	3. Distribution of candidates by course grades
	Grades
	Each Semester
	Tk20™

	4.  Distribution of candidates in program with GPA greater than 2.5 by program
	Admissions/Interviews
	Annually
	Tk20™

	5. List of candidates being placed for student teaching
	Clinical Practice
	Each Semester
	CPD; Tk20™

	6. Overall transcript grades
	Licensure
	Annually
	Departments; Tk20™

	7.  Questionnaire
	Surveys
	Annually
	Departments

	8. Coursework
	Portfolios, Case Studies, Unit and Lesson Plans
	Each Semester
	Tk20™


(33)  The unit uses multiple assessments from internal and external sources, including data from applicants, candidates, recent graduates, faculty, and the professional community. 
Some of the internal assessments used by the unit include GPA, admissions/interviews, case studies, grades, surveys, portfolio, unit/lesson plans, licensure, and clinical practice.  External assessments include Praxis I, Praxis II, VRA, VCLA, and SLLA.  (See Exhibit 2.12 –Assessment Handbook)
(34) The data are regularly and systematically compiled, summarized, and analyzed to improve candidate performance, program quality, and unit operations.

The unit’s assessment system is maintained by the technology coordinator who reports to the dean. Course work examinations are developed and administered by the faculty and assessed electronically within the unit assessment system (Tk20™). Other evaluative instruments include research papers, essays, portfolios, presentations, work samples, and related coursework are evaluated by the assessor using an assignment specific rubric designed by the faculty member.  Information from the university’s student data management system (Datatel) is systematically synchronized at three separate points in time during the semester: at the beginning, after the drop-add period, and after the final grades have been submitted.  Reports are generated from the Tk20™ system using this synchronized data, as well as testing and assessment results that are created within the system.  These reports provide the unit with a variety of information that is used to improve candidate performance, program quality, and unit operations. The reports are submitted to the DLC for review and for recommendations.   The recommendations are shared with faculty and candidates through the department chairs for feedback.  Feedback is also sought from the CTE.  The final recommendations are sent to the university assessment committee and the vice president for academic affairs and the TEAB. (See Exhibit 2.13-Assessment Flow Chart; Unit Assessment System Timeline Table)
(35)  The unit maintains a record of formal candidate complaints and documentation of their resolution.

The School of Education recognizes the inevitability that complaints will arise on a number of issues.  The objective of the complaint procedure is to provide a formal channel for the upward communication of complaints and to settle them as soon as possible.  Documentation of complaints is kept in the office of the assistant dean and in each office of department chairs. When a legitimate complaint arises, the procedure listed below is to be followed:

Level I – Advisor
· Discussion of complaint with advisor.
· Advisor completes the Advising Contact Sheet.
· Advisor attempts to solve problem in consultation with the student.
· If student is dissatisfied with the outcome, he/she may proceed to Level II.
Level II – Department Chair
·  Candidate  schedules conference with department chair.
· Department Chair using the Advising Contact Sheet discusses the complaint with student.
· If student is dissatisfied with the outcome, he/she proceeds to Level III.
Level III – Dean
· Candidate schedules a conference with the dean.
· All attempts to satisfy the complaint should be forwarded to the dean by department chair.
· Dean schedules meeting with all parties involved.
· Dean tries to bring closure to the process at this level.
· If student is dissatisfied with the outcome, he/she will proceed to Level IV.

Level IV-Associate VP for Academic Affairs
Appeals may be made at this level if there is dissatisfaction at Level III.
Level V-Vice President for Academic Affairs
Appeals may be made at this level if there is dissatisfaction at Level IV.
Level 6 – President
Appeals may be made at this level if there is dissatisfaction at Level V.
The unit utilizes a formal system developed by the Office of Academic Affairs used to address formal candidate complaints and the documentation of their resolution for grade appeals:

· Candidate confers with the instructor.
· Candidate and instructor confer with the department chairperson.

· Candidate and instructor confer with the dean of the school in which the department is housed.
· When the above steps do not resolve the issue, the student may initiate a formal written appeal through the Vice President for Academic Affairs to the Faculty/Student Grievance Committee for its review and recommendation.
· The candidate is responsible for verifying the accuracy of his/her academic records.  Grade appeals should be made immediately after the grade in question is received.  No appeal will be considered after one year has elapsed or after graduation, whichever is earlier.
All documentation regarding complaints is kept in the offices of the dean and the assessment coordinator. (See Exhibit 2.14-University Catalog, p. 11; SOE Academic Grievance Procedure Documentation)
(36)  The unit uses information technologies to maintain its assessment system.

The unit utilizes the Tk20™ database system to maintain data for the teacher education assessment system.  Some of the data are imported from Datatel, the university’s student database system.  Data are entered by the technology coordinator who maintains the Tk20™ system and serves as the liaison between the system and the unit.  All full-time faculty have access to Datatel and use it for advisement purposes.  During the fall 2006 academic year, faculty were trained on the Tk20™ system.  During the spring 2007 academic year, faculty and candidates were entered in the system.  The technology coordinator generates those reports dictated by the DLC as data needed by the unit and its programs.  (The database system is used by the technology coordinator and faculty to monitor the progress of candidates at each milestone in the teacher education program. (See Exhibit 2.15-Tk20™, Datatel, Assessment Data Reports)
Use of Data for Program Improvement

(37)  The unit regularly and systematically uses candidate and graduate performance data to evaluate its courses, clinical experiences, and programs.

Criterion 36 above states that the technology coordinator maintains the Tk20™ assessment system which in turn generates data summaries and analysis.  The data are forwarded to the DLC for review and recommendations.  Data and recommendations are then shared with departments, candidates and the CTE for feedback on recommendations.  The recommendations are then forwarded to the university assessment committee in the form of annual reports and to the vice president for academic affairs. (See Exhibit 2.16-Departmental Assessment Reports)

(38)  The unit analyzes program evaluation and performance assessment data to initiate   changes where indicated.


The data collected from the unit’s assessment system are systematically analyzed and continuously monitored for program improvement.  Each department in the unit has an assessment committee which evaluates the data and procedures for assessing candidates’ performance and program effectiveness on a semester and yearly basis.  Each departmental committee collaborates with faculty, the DLC, CTE, and the university assessment committee to design and implement valid, reliable, and fair performance-based measures.  Progress data are collected in professional coursework through the application of the eight key assessments to ascertain the extent to which candidates are meeting state and national standards and to allow the faculty opportunities to determine the degree to which each department is preparing highly qualified teachers. Examples of recent changes that have been made include:
· Development and implementation of the Math103 course focusing on the content required to pass Praxis I.

· Development of a writing clinic to address writing skill deficiencies.

· Development of a Praxis I Laboratory with tutorial software including Learning Express, PLATO and Criterion.

· Redesigned each entry-level education class to include required time on learning lab activities.
· Development of electronic portfolios beginning at the freshman level to ensure that technology is infused in all courses.
(See Exhibit 2.17-University Curriculum Meetings, Assessment Handbook, Department Assessment Reports, CTE Minutes)

 (39)  Assessment data are regularly shared with candidates and faculty members to help them improve their performance.

Assessment tools used in the Tk20™ system provide aggregated reporting of each assignment used to measure candidate performance. Multiple tasks such as core assignments, projects, essays and research papers are assessed using rubrics.  Performance assessments provide reflective instruction and enable students to analyze teaching and learning and apply pedagogical knowledge.  Candidates are apprised of their progress at each milestone by working closely with their advisors.  These advisory sessions are documented in each of the departments. The director of the CPD works closely with the teacher candidates to prepare for student teaching and maintain expected requirements for program completion. Faculty receives assessment results on a semester and yearly basis that are used to plan and improve instruction. (See Exhibit 2.18-Excellence in Education Plan, Candidate Evaluations, Tk20™ Reports, Candidate Work Samples, Rubrics for eight common assessments)

The chart below depicts how the unit’s data are shared.
	Data Shared
	When
	With Whom

	Candidates’ Work
	Ongoing during each semester
	Faculty

Candidates

	Admission to Teacher Education
	Each semester
	Candidates

DLC

Faculty

	Student Teaching Final Evaluations
	Each semester
	Supervisors

Department Chairs

Candidates

	TK20 Data
	Each semester
	Department Chairs

Faculty

Candidates



	Assessment Report Summary
	Annually
	University Assessment Committee

DLC

Departmental Faculty

TEAB


Summary of Standard

The unit has developed and implemented a unit assessment system that provides a wealth of evaluative data about candidates, program, and unit performance.  A variety of measurement strategies including the eight key assessments have been incorporated into the system.  Triangulation of data sources is ongoing to ensure validity and reliability of instruments through data collection and rubrics.  The systematic review of data informs decisions about candidate, program, and unit improvement.
Standard 3: Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Initial and Advanced

(A)  Collaboration between Unit and School Partners

(40)  The unit collaborates with its school partners and other members of the professional community in designing, delivering, and evaluating field experiences and clinical practice.

The School of Education has an ongoing collaborative relationship with the public and private schools in the local community. The unit promotes field experiences and clinical practices that are consistent with the conceptual framework, Commonwealth of Virginia requirements, and the unit and national standards. The experiences allow candidates to connect theory with practice. Unit programs have a sequence of field experiences that enables candidates to apply, reflect on, and demonstrate their content and knowledge skills, and dispositions. Through collaborations with community school partners and having diverse practical experiences candidates have the opportunity to gain an understanding of the relationship between effective teaching and the impact on student learning. (See Exhibit 3.1-School Division Agreements)
Collaboration between the unit and P-12 partners is essential to the success of the programs for initial and advanced levels.  Professional education faculty, the director of the CPD, P-12 school division human resources representatives, principals, and cooperating teachers (clinical faculty) collaboratively participate in the design, delivery, and evaluation of the unit’s field and clinical experiences. School partnerships have been developed for all levels of field experiences, internships, and practicum experiences.  The unit includes P-12 representatives as members on its committees, including the CTE and the TEAB.  Representatives from each University department that offers a major in teacher education are members of the CTE. (See Exhibit 3.2-CTE By-Laws; CTE Membership)
Evaluation of field experiences is an on going process for the unit.  Faculty members have been involved consistently in a variety of collaborative projects with P-12 partners in the schools such as the Reading First Teacher Education Network (RFTEN) program at Campostella Elementary school. (See Exhibit 3.3.Collaborative Projects). The unit collaborated with P-12 representatives to identify alternative placements for the early childhood special education field placements at the Diagnostic Adjustive and Corrective Center in Portsmouth, Extended School Services for Pre-School in Suffolk, and the St. Mary’s Center in Norfolk. (See Exhibit 3.4-Clinical Practice Alternative Sites)  School partners and members of the professional community collaborate in the design, delivery, and evaluation of field experiences for candidates enrolled in the courses as indicated in Table 3.1.

Table 3.1: Field Experience and Clinical Practice by Courses
	Field experience

level
	Programs with field experiences and

clinical practice
	Courses with a field experience

or clinical practice
	Clock hours per course

	I
	Initial and Advanced Elementary, Undergraduate Special Education, Secondary Education, and Health and Physical Education 
	EED 201, 274, 540, 624; INT 350; 

PED365, SED 201; SPE 210
	10

	II


	Initial and Advanced Elementary, Special Education, and Secondary Education; undergraduate Health and Physical Education; graduate Pre-Elementary Education


	EED 360, 450, 461, 465, 470, 490, 

500, 500G, 501, 503, 601, and 603,   

ECS 580, 626, 683; SPE 312, 321, 332, 334, 336, 440, 490, 510, 523, 532, 534, 536, 538, and 545, PED 350 and 358; MUS 383 and 384, 

SED 380, 384, and 390
	20



	III
	Advanced Pre-elementary Education

(Early Childhood Special 

Education Licensure)
	  EED 696D
	100

	
	 Graduate Severe Disabilities
	SPE 699D and SPE 794
	300

	
	Initial and Advanced Elementary, Special Education and Secondary Education; Initial 

Health & Physical Education
	EED 499 and 696; SPE 499A, 499B, 499C, 699A, 699B, 699C, 699D, 699E; SED 499; and UED 599
	400

	
	Graduate Administration & Supervision
	UED 793 and 794
	180 days


In the advanced teacher licensure programs candidates are also provided a systematic sequence of professional experiences under the supervision of certified clinical faculty. The school personnel candidate collaborates with the mentor to develop a plan that reflects the development of the knowledge, skills, and dispositions that reflect competent, compassionate, cooperative, and committed leadership.

(41)  The unit and the P-12 schools jointly determine the specific placement of student teachers and interns.

School partners and the unit have input into the selection and preparation of clinical faculty and university supervisors to ensure that candidates have all-embracing opportunities for development into professionals. The director of the CPD, in collaboration with the teacher education faculty, manages all logistical components for the field experiences for the teacher candidate, internship, and practicum programs to ensure that candidates receive the appropriate placements. (See Exhibit 3.5-Teacher Candidates’ Clinical Practice Placements) Changes may be made in placements based on student evaluations and feedback from clinical faculty and school principals. The Director reports to the unit Dean and is responsible for negotiating and managing relationships with partner schools, supporting professional development efforts, and ensuring smooth relationships. The design of the field and clinical practice experiences occurs in the teacher education departments and the CPD coordinates and assists with the supervision and evaluation of the experiences. Department heads assign university supervisors with consideration given to the area of expertise, feedback from principals and student evaluations. 

For levels I and II, observation and observation/participation, teacher candidates may request a specific school; however, for level III candidates may only request a specific school division. The human resources office gives consideration to special requests from principals and from the CPD when they are presented. The CPD director works with partner representatives, department heads, and faculty to assure that all candidates are provided field assignments and placements that are appropriate for courses in the professional education sequence at the initial and advanced levels. In the school personnel programs candidates may be supervised in schools where they are employed or in other schools or agencies that are approved by the internship mentor and the university supervisor. 

(B)  Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

(42)  Field experiences allow candidates to observe and tutor students, assist teachers or other school personnel, and participate in education-related activities prior to clinical practice.

Three levels of field experiences, observation (level I), observation/participation (level II), and student teaching and internship (level III) are required of all teacher candidates. (See Exhibit 3.6-Levels I, II, and III Handbooks). The school personnel programs (school counseling, principal preparation, administration and supervision, severe disabilities, and school social work) require practicum experiences or internships. (See Exhibit 3.7-Level III Internship Handbook). Each field experience provides opportunities for candidates to apply their knowledge, skills, and dispositions in diverse settings that include students and faculty with varying socioeconomic, cultural, and linguistic backgrounds and academic abilities. (See Exhibit 3.8-School Divisions Demographics). In initial teacher education programs the level I field placement, which is a requirement in educational foundation courses, potential candidates are required to observe an experienced clinical faculty for a minimum of 10 hours. All observations are used as a vehicle to provide an effective means of learning how pedagogy is implemented in schools. Level II observation/ participation and practicum experiences require candidates to spend a minimum of 20 hours with an assigned clinical faculty. Candidates become involved in tutoring, small group instruction, completing case studies, and whole class enrichment activities.  Three different placements with a total minimum of 50 hours are required prior to student teaching. The field experiences are tied to courses and are carefully sequenced throughout academic programs (Table 3-1).  Candidates observe and participate in educational activities related to their program areas before beginning the practical experience. (See Exhibit 3.9-Levels I and II Portfolios; Candidate Work Samples)
 (43) Field experiences and clinical practice reflect the unit’s conceptual framework, state standards, and professional standards.

Consistent with the institution’s mission, the focus of the unit’s conceptual framework is to prepare competent, compassionate, cooperative, and committed leaders capable of meeting the diverse needs of all learners.  Supported by a strong knowledge base, the conceptual framework provides a system for ensuring coherence and a well-articulated professional commitment to knowledge, teaching competence, leadership, and student learning.  This is reflected in the curriculum, instruction and clinical experiences provided to develop the knowledge, skills and dispositions that are valued in teachers and other professional school personnel. The School of Education’s mission also is to provide leadership involving schools, universities, and communities in collaborative educational efforts; and to provide service to other agencies engaged in education in such a manner as to promote the realization of equal educational opportunity results for all children. Candidates completing programs offered in the School of Education are equipped with the knowledge and skills to work in a culturally, linguistically, educationally and socially diverse society. The professional community is comprised of School of Education faculty, faculty members from the Schools of Liberal Arts and Science and Technology, public school personnel and community members. The student teaching, cooperating teacher, and university supervisor’s handbooks contain a conceptual framework rubric and evaluation that is used by the clinical faculty to assess the teacher candidates’ proficiency in displaying competent, compassionate, cooperative, and committed leadership skills. (See Exhibit 3.10-Cooperating Teacher and University Supervisor Handbooks) The levels I and II observation and observation/participation handbooks also contain a conceptual framework rubric and evaluation. The course syllabi for clinical practice and internships list the conceptual framework as a focus of the course. (See Exhibit 3.11-Course Syllabi for Clinical Practice and Internships). The unit’s mission to provide field experiences and clinical practice that reflect the conceptual framework is reflected in the comparison of state and professional standards in the assessment handbook. (See Exhibit 3.12-Unit Assessment Handbook; Alignment Charts)
 (44) Field experiences help candidates to continue to develop their knowledge, skills, and dispositions.

Candidates progress through two levels of field experiences prior to student teaching. Each experience is aligned with a course syllabus that contains learning outcomes with rubrics and other assessments. The learning outcomes for student teachers that prospective teachers will demonstrate include:

· the application of knowledge and skills necessary to help all students learn
· dispositions that will encourage all students to want to learn 

· implementation of their teacher competencies in the content area

· implementation of an assessment and evaluation process that will be used to evaluate students’ learning and teacher effectiveness

· the ability to integrate technology into planning and teaching

· the use of the conceptual framework as an educator who is competent, caring, cooperative and creative enabler and team member

· the ability to work cooperatively with students, school personnel, parents, and the community
· the ability to communicate effectively

During the Level III student teaching and internship clinical experiences, candidates participate in orientation, seminars, and conferencing that allow them to reflect on the application of their content, professional, and pedagogical knowledge, skills, and dispositions in a variety of settings with other candidates. Professional development and reflection sessions are conducted by clinical faculty, university faculty, and the CPD director. (See Exhibit 3.13-Student Teaching Orientation and Seminar Schedules, Agendas, and Attendance Records)
Teacher candidates and clinical faculty also complete a biweekly progress report, time record, candidate self assessment of content knowledge and expertise, and a reflection on performance report that are evaluated by university faculty, clinical faculty, and the CPD director. (See Exhibit 3.14-Teacher Candidates Progress Reports). Through these experiences, candidates apply and reflect on their content, professional and pedagogical knowledge, skills, and dispositions and extend the unit’s conceptual framework in a variety of settings. Candidates assume more responsibility in professional settings as they progress through their assigned placements. A candidate may return to campus when the clinical faculty and university supervisor observations and evaluations indicate that it is in the best interest of the teacher candidate to receive more preparation for the clinical practice before continuing the experience. A remediation plan is prepared jointly by the candidate, university supervisor, and director of CPD. (See Exhibit 3.15-Teacher Candidate Remediation Plan).  Advanced internship programs are designed to provide a period of supervised training in an educational setting that will allow candidates to demonstrate their professional knowledge, skills, and dispositions.

 (45) Clinical practice is sufficiently extensive and intensive so that candidates can demonstrate competence in their professional roles.

The prerequisites to clinical practice are rigorous. The admission to teacher education process takes place before teaching candidates begin level III clinical practice experiences.  The process allows for an evaluation of the first of four milestones that candidates must complete (See Exhibit 3.16-Milestones to Teacher Licensure; Assessment System). The teacher education admission assessment process for undergraduates includes submitting a portfolio to the CPD and having an interview with the admission to teacher education committee. The requirements include a completed admission to teacher education form (See Exhibit 3.17-Admission to Teacher Education Instructions and Application);  a minimum cumulative GPA of 2.5 with a grade of C or better in education, math, and English courses; a passing score on Praxis I; a signed advisory evaluation indicating completion of the appropriate general education and content area coursework; recommendation letters from the candidate’s English professor and a professor in the major department; a detailed sample lesson plan; and an autobiography citing reasons for wanting to become a teacher. Graduate teacher licensure only and teacher education program candidates are approved by the department head or a departmental admissions committee and must have earned an undergraduate degree; a minimum GPA of 2.75; a passing Praxis I score, and admission into the program through graduate admissions. (See Exhibit 3.18-Requirements for Admission to a Advanced Certification Only or Degree Program). In the school personnel programs candidates are required to have met the above listed minimum requirements except having to take Praxis I.  Clinical practice is designed through collaborative efforts of unit faculty and school partners to allow the candidate to assume the role of the professional classroom teacher or school personnel professional. The extensiveness and intensiveness of the clinical experience is also reflected by the number of field experience and clinical practice hours required by programs as are shown in Table 3.2.

Table 3.2: Field Experiences and Clinical Practice by Program
	Program
	Field Experiences

(Observation, Observation/Participation, or Practicum)
	Clinical Practice

(Student Teaching, Internship, or Practicum)
	Total Number of Hours

	Elementary Education (BA/BS, Initial)
	Three 10-hour observation experiences, total 30-hours in K-6; six 20-hour minimum observation/participation   experiences, at least one in K-6 reading, math, science, and grade 6 social studies

for 120 hours; total 150 hours
	Two 8-week, full-time student placements

in two settings: K-3 and 4-6;

total 400 hours
	550

	Special Education (BA/BS, Initial)
	Five  20-hour observation/ participation experiences in 

K-12 ED/LD/MR;

total 100 hours
	Two 8-week, full-time student teaching placements

in two settings: ED/LD/MR;

total 400 hours
	500

	Health and Physical Education

(BS, Initial)
	One 10-hour observation experience, in K-12; two 20-hour observation/participation experiences, one in K-6 and one in 7-12; total 50 hours
	Two 8-week, full-time student teaching placements

in two settings: K-6 and 7-12;

total 400 hours
	450

	Secondary Education-math, English, history, science (BA/BS, Initial)
	One 10-hour observation experience, in 7-12; two 20-hour observation/participation experiences, one in 6-8 and one in 7-12; total 50 hours
	Two 8-week, full-time student teaching placements

in two settings: 6-8 and 9-12;

total 400 hours
	450

	Secondary Education-art, music (BA/BS, Initial)
	One 10-hour observation experience, in K-12; two 20-hour observation/participation  experiences, one in K-6 and one in 7-12; total 50 hours
	Two 8-week, full-time student teaching placements

in two settings: K-6 and 7-12;

total 400 hours
	450

	Elementary Education (MAT Advanced)
	Two 10-hour observation experiences, in K-6; six 20-hour observation/participation experiences in K-6, 

total 140 hours
	Two 8-week, full-time student teaching placements

In two settings: K-3 and 4-6;

total 400 hours
	540

	Pre-Elementary 

(Advanced)
	One 10-hour observation experience, in birth-4 year old, exceptional children classes; seven 20-hours in various settings, total 150 hours
	One 100-hours practicum

in setting for birth-four with or without disabilities;

total 100 hours
	250

	Special Education – Post Baccalaureate (Certification only, Initial)
	Five 20-hour observation/ participation experiences, each in K-12 ED/LD/MR, 

total 100 hours
	Two 8-week, full-time student teaching placements

in two settings: ED/LD/MR; K-6 and 7-12; total 400 hours
	500


Table 3.2: Field Experiences and Clinical Practice by Program (cont’d)

	Program
	Field Experiences

(Observation, Observation/Participation, or Practicum)
	Clinical Practice

(Student Teaching, Internship, or Practicum)
	Total Number of Hours

	Special Education- Severe Disabilities MA, Initial)
	Five 20-hour observation/ participation experiences, each in K-12 LD/ED/MR/SD, 

total 100 hours
	Two 8-week, full-time student teaching placements

in two settings: K-3 and 4-6;

total 400 hours
	500

	Secondary Education- math, English, history, science, art (MA, Certification  Only; Initial)
	One 10-hour observation,

total 10 hours
	Two 8-week, full-time student teaching placements

in two settings: 6-8 and 9-12;

total 400 hours
	410

	Administration and Supervision (MA, Certification Only; Advanced)
	None
	A minimum of six months, with at least 180 days of internship experiences
	180

Days


(46) Candidates use technology in their teaching and learning during their clinical experiences.

The unit ensures that candidates have opportunities to use technology as an instructional tool during field experiences and clinical practice by having technology as a component in the conceptual framework, the unit’s goals, the course syllabi, and as an element for evaluation on candidates forms. Levels I and II field experiences require candidates to evaluate observations on the use of technology in the classroom. Methods courses require electronic presentations and electronic portfolios. The student teaching lesson plan rubric and evaluation contain the use of technology as a learning element. The unit places emphasis on instructional technology just as it does the general education core and writing. The State of Virginia requires that all candidates completing programs meet eight basic technology standards (see Exhibit 3.19-Technology Standards for Instructional Personnel). The standards are incorporated in a curriculum technology course in each program. Initial and advanced program candidates are required to have an email account and many professors use the Blackboard management system with courses or teach courses online or use the Tk20™ assessment system. During field experiences candidates use the electronic grading systems, IEP development programs, instruction, and lesson plan development programs. The electronic portfolios and teaching videos demonstrate evidence of the use of technology in instruction during clinical practice. (See Exhibit Room)
(47)  Criteria for clinical faculty members are clear and known to all involved.

The clinical faculty teachers are selected by the school partner principals, instructional supervisors, or designee. The minimal criteria used are established by Virginia guidelines and include at least three years of teaching with a continuing contract status, recommendation by the school principal, and a willingness to provide support to student teachers (see Exhibit 3.20-Guidelines for Mentor Teacher Programs). School divisions have established procedures in place that teachers must follow to be considered to serve as a clinical faculty. The qualifications and roles of the clinical faculty are explained in the unit’s handbook for clinical faculty, as well as using the survey form that is submitted to the CPD (see Exhibit 3.21-Student Teaching Survey Form).  Evaluation results are shared with the director who is responsible for sharing the results with the DLC that will discuss and make decisions about whether or not to continue having the clinical faculty supervise candidates. 
 (48)  Clinical faculty members are experienced and well qualified in their assignments.
Clinical faculty and university supervisors participate in professional development orientation provided by the CPD director. The human resources office for three of the school divisions, Norfolk, Virginia Beach, and Chesapeake (where the majority of the candidates complete their experiences) hosts training for the clinical faculty. The director of the CPD conducts the training for student teacher clinical faculty and the supervisor of school counseling interns conducts training for counseling mentors (see Exhibit 3.22-Cooperating Teacher Workshop Agendas and Attendance Records). The university supervisor also works directly with the clinical faculty throughout the candidate’s experience.  A unique partnership between the unit, and Norfolk, Portsmouth, Suffolk, Isle of Wight, Westmoreland, and Surry public schools is the training of tenured teachers to mentor teacher candidates and beginning teachers in their schools, using the researched based ETS Pathwise Framework Induction Program (see Exhibit 3.23-Clinical Faculty Grant Program; Grant Participants). The program supports the professional study of the researched-based principles of teaching. The mentor training program improves teaching skills of the mentor as well as those of the candidates and the beginning teachers. More than 150 clinical faculty teacher mentors have received the training through the unit during the last four years. All clinical faculty hold Virginia teaching licenses and more than 30% of the clinical faculty who supervised candidates during the last two years hold masters degrees (see Exhibit 3.24-Clinical Faculty Demographics). Also, each semester, a meeting is held by the CPD director for university supervisors and Levels I and II field experience instructors to discuss the schedule, reports, procedures, and expectations for supervision and performance of field experience and clinical practice candidates. (See Exhibit 3.25.University Supervisors and Observation/Participation Meeting Agendas and Attendance Records)
 (49)  Clinical faculty members provide regular and continuing support for student teachers and other interns through observation, conferencing, discussion, e-mail, and the use of other technology.

The clinical faculty completes in addition to a progress evaluation biweekly, a lesson plan, teaching, and conceptual framework theme evaluation, and the final student teaching evaluation report on candidates (see Exhibit 3.26 -Teacher Candidates Evaluation Reports). The biweekly progress report form is designed so that candidates are required to write a reflective response to comments made by the clinical faculty and to generate conferencing and discussions on the candidate’s progress. Clinical faculty are required to respond to specific questions related to their support for, as well as the progress of the candidate as often as biweekly for teacher candidates and periodically for other school personnel candidates. The biweekly progress report and the university supervisor’s observations alert the supervisor of possible problems that need to be addressed and the possible need to proceed with an improvement plan for the candidate. University supervisors hold conferences with the clinical faculty and pre- and post-conferences with the teacher candidate for each of the three formal evaluation observations (see Exhibit 3.27-University Supervisor’s Evaluation).  The principal or a designee conducts evaluation of candidates’ teaching performance (see Exhibit 3.28-Principal’s Evaluation).  All teacher candidates are required to complete an evaluation on the clinical faculty and placement site as well as of the university supervisor. Comments made on final evaluations of field experiences for candidates also indicate the level of support clinical faculty have for candidates. Correspondence through e-mail, is frequently used by teacher candidates, clinical faculty, university supervisor, school partner human resources designee, and the CPD director. Conferences are held frequently between candidates and the clinical faculty and the supervisor.
(C)  Candidates’ Development and Demonstration of Knowledge, Skills, and Dispositions to Help All Students Learn

(50) Entry and exit criteria exist for candidates in clinical practice

Three different placements with a total minimum of 50 hours are required prior to student teaching.  Candidates must be admitted to teacher education or the advanced program, complete all course work, pass the Praxis I test where required, and have a GPA of at least 2.5 before applying for a clinical practical. The Level III student teaching, internship, or practicum request is made through an application that has been reviewed and approved by the advisor and department head and then submitted to the CPD (see Exhibit 3.29-Applications for Directed Teaching, Internship, and Practicum). The CPD processes the requests and submits them along with specific school division requests, where applicable, to the designated person in human resources for the school division. The human resources director or department representative, in collaboration with subject supervisors, building principals, department heads, or designee selects the clinical faculty. While the field experience and clinical practice are designed in the teacher education departments, the CPD coordinates the requests and assists the unit faculty with the supervision and evaluation of the candidate’s field experiences. The experiences provide diversity in community type and socio-economic level of the schools.  The school partners and unit professionals evaluate field experiences and clinical activities to ensure that candidates develop needed skills, knowledge, and dispositions. Candidates’ clinical practices are evaluated by multiple performance measures of their knowledge, skills, and dispositions by the clinical faculty, building administrators, and university supervisors. Candidates must earn a grade of “B” or better to successfully exit clinical practice.

The clinical practice student teaching and graduate internship experience which is the third milestone to teacher licensure is structured on a semester basis with two 8-week, 200 clock hours each classroom-teaching experiences at different levels as determined by the endorsement. Pre-elementary graduate interns must complete a 100-hour practicum in an early childhood special education setting and/or an early childhood education setting without disabilities as determined by the candidate’s certification area. Candidates completing internships in school counseling must complete one 200- clock-hour placement with a mentor school counselor at the elementary level and one 200-clock-hour placement at the secondary level if they enrolled in the program beginning in spring 2005 or afterwards. Candidates who entered the counseling program before that time completed two 150-hour placements. Candidates completing an internship in administration and supervision or principal preparation must complete 180 days in the P-12 setting within a time frame of at least six months (see Table 3.2). During the clinical practice candidates complete requirements that are outlined in course syllabi and handbooks. Candidates must receive an evaluation course grade of no less than a “B” to exit the clinical practice. Interns in advanced programs must also complete assessments to exit clinical practice. Pre-elementary candidates are assessed by the same evaluations as other teacher candidates.  The school counseling and administration and supervision interns are required to maintain a professional log of activities that is shared with the mentor. The mentor completes an evaluation form and rates the intern’s performance using a Likert Scale of 5 – 1 on assigned responsibilities. The evaluation factors into the course grade. The interns complete a portfolio that contains work samples and other requirements found in the course syllabi.

(51) Candidates are assessed based on competencies identified in professional, state, and   institutional standards.

The candidate demonstrates the ability to make pedagogical sound decisions, write and present lesson plans, select appropriate teaching resources, implement appropriate instructional strategies, address the needs of diverse learners, establish a pleasant learning climate, design appropriate assessment tools, analyze and appropriately use student data, be organized, manage time, model effective communication skills, and to reflect upon teaching effectiveness. Candidates and clinical faculty generate cumulative and summative evaluation reports during the clinical practice that are evaluated by the clinical faculty, university supervisor, and director of CPD. The evaluation forms used include the Directed Teaching Evaluation, Principal’s Evaluation, University’s Supervisor Evaluation, and the Lesson Plan Evaluation (see Exhibit 3.30-Clinical Practice Evaluation forms). Interns are assessed through both formal and informal observations. Interns complete leadership portfolios, time sheets, and reflection logs. Tables 1.1-1.3, 1.10-1.15, and 1.17-1.26 show percentages of initial and advanced candidates who received target, acceptable, and unacceptable ratings from clinical faculty and university supervisors on clinical practice competencies in the teaching performance areas indicated on the Cooperating Teacher and University Supervisor Evaluation reports. (See Exhibit 3.31-Alignment Matrix; Conceptual Framework Document) 

(52) Multiple assessment strategies are used to evaluate candidates’ performance and effect on student learning.

The assessments used to measure candidates’ performance, include Praxis I and II scores, grade reports, portfolios, unit and lesson plan evaluations, and GPA are indicators of candidates’ potential effect on student learning. The biweekly progress report and the university supervisor observations alert the supervisor of possible problems that need to be addressed and the need to compose an improvement plan for the candidate. The school principal is invited to evaluate all candidates’ teaching. The university supervisor conducts at least three observations and evaluations of the candidate’s teaching and evaluates the candidate’s teaching video, case study, and portfolio project (see Exhibit 3.32-Student Teaching Video preparation, rubric, and evaluation). The portfolios demonstrate candidate proficiency by showing instructional strategies they used to teach.  In addition to three detailed lesson plans per placement, candidates show student work with samples of excellent, mediocre, and poor performance by students. Candidates include formal and informal assessments, student Virginia Standard of Learning objectives, plans for student remediation and enrichment, analysis of student data, and other information related to effective teaching (see Exhibit 3.33-Directed Teaching Portfolio, Portfolio Reflection Form, and Portfolio Grade Sheet). Candidates must maintain the entrance to clinical practice requirements, complete field experience requirements, and pass Praxis II, the state content area assessment (not applicable to special education programs), and the VRA for elementary and special education majors, to be considered a program completer. Teacher candidates must pass the VCLA and principal preparation candidates must pass the SLLA to obtain licensure. (See Exhibit 3.34-Assessment Handbook; Graduate Surveys; Employee Surveys)
(53) University faculty members, school faculty, and candidates jointly assess candidate    performance.

To assess the candidate’s competence at Level III (student teaching), collaboration occurs between the clinical faculty, the university supervisor, candidates, and the Director of the CPD. The clinical faculty completes a Progress Evaluation biweekly, a Lesson Plan and a Lesson Evaluation and Comment sheet, and a Conceptual Framework Theme evaluation, and the Directed Teaching evaluation on candidates (see Exhibit 3.35-Clinical Faculty Assessments). The university supervisor completes three formal University Supervisor Evaluations, informal observations, and evaluates the case study, teaching video, and completes the University Supervisor’s Portfolio Grade Sheet (see Exhibit 3.36-University Supervisor Assessments). The candidate completes the Self Assessment of Knowledge form, biweekly progress reflection questions, Student’s Reflection on Performance, Student Reflection Form for Portfolio, and a Student Teaching Survey form. (See Exhibit 3.37-Candidates Assessments)
(54) Field experiences and clinical practice allow time for reflection and include feedback from peers and clinical faculty members.

The director of the CPD works closely with the teacher candidates in preparing for student teaching and maintaining expected requirements for program completion. The director plans, implements, and evaluates a two-day student teaching orientation that focuses on having professionals share expectations of student teachers, roles of the clinical faculty and university supervisors, the conceptual framework, professionalism, and candidate evaluations. Candidates also meet with the director bi-weekly for a professional development seminar that includes professional development, peer reflection, and discussion time (see Exhibit 3.8-Directed Teaching Orientation and Bi-weekly Professional Seminars). The director gives feedback on the biweekly progress reports, and time record reports, and alerts the university supervisor of areas in which a candidate may need special attention. The university supervisor conducts at least three formal evaluation visits for each experience. A pre- and post-conference is held that allows the supervisor to give feedback and the candidate to reflect on the teaching experience. Also, university supervisors conduct either biweekly or periodically seminars that provide reflection and professional time where candidates are able to interact with peers in their majors. 

Candidates and clinical faculty are encouraged to hold conferences daily so that expectations and immediate feedback on performance and progress may be shared. The candidates’ mastery of the skills, use of the content, and dispositions are observed and evaluated by the clinical faculty, university supervisor, and possibly other instructional or administrative personnel throughout the clinical practice.  Administration and Supervision and School Counseling interns complete bi-weekly self evaluation and reflection forms that address activities implemented. They also critique and evaluate the effects of the activities on the audiences. Advanced candidates also meet for seminars that allow for peer reflections and interactions.

 (55) Field experiences and clinical practice provide opportunities for candidates to develop and demonstrate knowledge, skills, and dispositions for helping all children learn.

Field experiences are completed in schools with culturally, linguistically, socially, and educationally diverse populations. Candidates are able, in their field placements, to apply the appropriate content, professional, and pedagogical knowledge in a variety of settings with increased responsibility and professional involvement, depending upon the level of field placement. Candidates are afforded the opportunity to participate in parent-teacher conferences, serve on child study/IEP teams, and attend faculty meetings and professional development sessions. At the advanced level, candidates employ leadership skills such as providing workshops, serving on school-based committees, and developing curriculum. Candidates integrate technology into their practice at all levels of field experiences. As the candidate proceeds through the three levels of field experiences, evaluations are ongoing. Checklists, progress forms, rating scales, portfolios, and rubrics are used to provide feedback to candidates on the skills, knowledge and dispositions valued by the School of Education and the impact on student learning. Results are used for program evaluation and improvement. To assess the candidate’s competence at Level III, student teaching, collaboration occurs between the cooperating teacher/school, the university supervisor, and the director of CPD. The university professor visits all internship sites to observe intern’s activities and discuss the mentor’s evaluation of the completed internship.

(56) All candidates participate in field experiences or clinical practice that includes students with exceptionalities.

Virginia special education regulations require that each local school division take steps to ensure that its children with disabilities have available to them the variety of educational programs and services available to children without disabilities in the area served by the local educational agency, including art, music, industrial arts, consumer and homemaking education, and vocational education. Therefore, students with exceptionalities are enrolled in classes throughout the schools. Some classes are identified as inclusion classes and the special education teacher team teaches with the subject area or grade level teachers. Candidates are often assigned to teachers in an inclusion setting and to clinical faculty who have students with exceptionalities. School division state reports indicate the number of students enrolled with identified disabilities. (See Exhibit 3.39-P-12 School Division Percentage of Students Reported with a Disability).
(57) All candidates participate in field experiences or clinical practice that includes students from diverse ethnic, racial, gender, and socioeconomic groups.

The field experiences and clinical practice provide diversity in community type, faculty and student ethnic diversity, and socio-economic level of the schools (see Exhibit 3.40-School Division Demographics). Candidates are encouraged to request different area school divisions and/or schools for the various field experiences they are assigned. The University is located in the center of the Greater Hampton Roads area which is home to the world's largest naval installation and several other military installations. Norfolk's history is rich in legend and lore. An example of the diversity of the school divisions is that for years, the Virginia Beach City Public Schools has long been devoted to celebrating the diversity of its students, faculty and staff who richly contribute to the progress and accomplishments of the school division. The various cultural, ethnic, physical status, socioeconomic, religious, gender, military status, and race characteristics they represent makes Virginia Beach schools a true multicultural hub that mirrors the globalization of our world.  

Summary of Standard 
The unit collaborates with its school partners and other members of the professional community to design, implement, and evaluate field experiences and clinical practice for the initial and advanced programs. The unit and the P-12 schools jointly determine the placements of candidates to ensure the maximum opportunity to demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. The unit’s field experiences reflect the unit’s conceptual framework and allow candidates to observe and tutor students, assist mentors, and participate in professional activities prior to clinical practice. Clinical faculty members provide regular and continuing support for student teachers and interns through observation, conferencing, discussion, and other evaluations. The data from evaluations are used in collaboration with partners to evaluate candidates’ performance and to make improvements that ensure alignment of programs with state and professional standards. The unit’s field experiences and clinical practice allow candidates to use and integrate technology in activities as well as to participate with students from diverse, ethnic, racial, gender, and socioeconomic groups. 

Standard 4: Diversity

The unit designs, implements and evaluates curriculum and experiences for candidates to acquire and apply the knowledge skills and dispositions necessary to help all students learn.  These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.  

The School of Education recognizes and embraces the educational benefits of creating an inclusive learning environment.  Its diversity commitment is articulated and reflects the University’s mission statement, “Norfolk State University’s mission is to provide an affordable, high-quality education for an ethnically and culturally diverse student population, equipping them with the capability to become productive citizens, who continuously contribute to a global and rapidly changing society.” (See Exhibit 4.1-College Catalog, page 3; Exhibit 4.2-Strategic Plan, pages 7 and 18) 
Attention to diversity in the education programs at Norfolk State University had its origins in 1975 or earlier.  It is committed to preparing educators who are culturally and linguistically diverse to, in turn, teach from a culturally and linguistically responsive perspective P-12 students who are culturally and linguistically diverse; it is the essence of our programs. The unit embraces the diversity of the faculty, candidate, students and the community.  The curriculum embraces diversity in many forms.  Primarily cultural and linguistic content, strategies, and materials are infused in the regular education curricula but separate courses do exist.  When infused, it is reflected in course assignments, individualized instructional modules, preclinical experiences and clinical experiences. (See Exhibit 4.3-Diversity Matrix, Exhibit 4.4- Lesson Plans;  Exhibit 4.5-Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7- Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks) 
 The knowledge base for diversity was developed by faculty and is based upon preparing the competent educator to (a) demonstrate the knowledge of different value systems and the ability to analyze and evaluate their influence on behavior; (b) use relevant information and materials of various cultures for developing curriculum content; (c) understand different patterns of human growth and development within and between cultures; (d) recognize potential cultural and linguistic biases in the development, administration and interpretation of assessment instruments; (e) demonstrate ability to provide a learning environment which meets students’ diverse needs; (f) demonstrate knowledge of and an interest in expanding one’s knowledge of various cultures and philosophies.  These characteristics have been reviewed and have remained relevant.  Yet, through the years updated perspectives on multicultural education have been developed, reflected in the curriculum, supported by an updated review and resources and assessed through a variety of mechanisms from case work to clinical field experiences during Levels I, II and III. (See Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans;  Exhibit 4.5- Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks; Exhibit 4.10- Candidate Work Samples; Exhibit  4.11-Student Work Samples) 
The unit uses as its primary source, “Common Sense about Uncommon Knowledge: The Knowledge Bases for Diversity,” (AACTE, Smith, 1998).   This commitment is set into action in multifaceted ways.  The diversity component is infused through unit courses.  Unit and department goals and initiatives are linked to the University’s efforts to achieve diversity as a core value.  All students, including teacher education candidates are required to take a cultural elective as a University core course. In addition, the University is committed to carrying out the law as designated in Section 504 of the Rehabilitation Act of 1973 and Americans with Disabilities Act (ADA).   To this end, the University created the Supporting Students through Disability Services (SSDS), which assists currently enrolled students with documented disabilities including physical, psychological, traumatic head injuries, learning disabilities and other health concerns. (See Exhibit 4.1-College Catalogue; Exhibit 4.2-Strategic Plan; Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans; Exhibit 4.5-Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks; Exhibit 4.10-Candidate Work Samples; Exhibit 4.11- Student Work Samples; Exhibit 4.15-SSDS Brochure) 
Element 4.1 Design, Implement, and Evaluation of Curriculum and Experiences

(58)  The unit clearly articulates the proficiencies that candidates are expected to develop during their professional program.
The unit’s commitment to diversity is evidenced in both initial and advanced candidate proficiencies articulated in the conceptual framework.  The School of Education's conceptual framework undergirds the very essence of diversity and infuses all elements of diversity within courses and clinical field experiences to ensure all candidates develop, practice, and reflect the knowledge, skills and dispositions related to diversity.  The proficiencies that candidates are expected to develop during their professional program are:  

1. know, understand and be able to articulate the major concepts, principles, theories and research of diversity as they relate to students from culturally,  linguistically, socially and educationally diverse backgrounds which contribute to commonality and difference;
2. know, understand and be able to articulate an awareness of resources and organizations that support diverse environments for students from culturally, linguistically, socially and educationally, diverse backgrounds;
3. know, understand, and be able to articulate how development and diversity issues among students  from culturally, linguistically, socially and educationally diverse backgrounds impact content area knowledge acquisition, motivation and inquiry in areas of reading, language, science/technology, number/number sense, social studies/history, the arts and/or health/physical education;
4. know, understand, and be able to articulate how assessment data for educational placement and accommodations among students from culturally, linguistically, socially and educationally diverse backgrounds are impacted by issues related to diversity and individual difference;
5. recognize and understand appropriate education options for students from culturally, linguistically, socially and educationally diverse backgrounds while demonstrating the ability to create instructional opportunities that are adapted to diverse students;
6. utilize appropriate resources and technology to gather and disseminate information and/or create instructional opportunities that are adapted to culturally, linguistically, socially and educationally  diverse students which support critical thinking, problem solving;
7. demonstrate awareness of bias in self and others as evidenced by his/her reflection(s) on diversity experiences from a variety of perspectives (emotional, informational, and developmental) for diagnostic and self growth purposes; recognizes self and other attitudes, biases, and reactions to specific groups and society;
8. demonstrate the ability to communicate ideas using verbal, nonverbal and media communication techniques across the curriculum in a clear, insightful, analytical, and when appropriate, collaborative manner that encourages multiple perspectives.

The unit prepares professionals who are well equipped to work with diverse learners including those with exceptionalities which is clearly explicated in the Diversity Matrix. (See Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans; Exhibit 4.5-Unit Plans; Exhibit 4.6 -Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks; Exhibit 4.10-Candidate Work Samples; Exhibit 4.11-Student Work Samples) 

(59) The curriculum and field experiences help candidates understand the importance of diversity in teaching and learning.
Initial and advanced programs include a common set of teacher education core courses and accompanying field experience designed to (1) promote an awareness of the importance of diversity in teaching and learning; and (2) help candidates develop basic knowledge, skills, and dispositions needed to provide instruction and/or services for diverse populations.  Although both initial and advanced programs require specific coursework designed to focus on issues of diversity including exceptionalities, these issues are not restricted to a limited set of courses but threaded throughout the curriculum, surfacing in course objectives, topics, readings, and assignments.  Candidates gain primary knowledge of multiculturalism and education of diverse populations through field experiences and internships. 

Candidates will be able to plan, and implement appropriate motivational, instructional and classroom management procedures to ensure that “No Child is Left Behind” (NCLB) including students from diverse and special needs populations.  Candidates complete their observations, activities, and experiences in urban schools that serve culturally and linguistically diverse children to include children with disabilities in all three levels of field experiences.   (See Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans; Exhibit 4.5-Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks) 

(60) Candidates learn to develop and teach lessons that incorporate diversity and to develop a classroom and school climate that values diversity.
Candidates incorporate best practices to achieve equity and access within a comprehensive school counseling program.  In addition, they study text chapters pertaining to Pre-K-6 student learning styles.  To further develop these skills, candidates participate through in-class discussions on sociocultural contexts of human growth and psychological development. A deeper definition of multicultural education is explored by challenging candidates to define others’ cultures the way they want their own culture to be defined.  Using the Internet and the library resources, candidates research how Pre-K-6 addresses the needs of diverse student populations. Candidates engage in multiple discussion board postings that provide opportunities to process and understand basic foundations of multicultural education.  As a culminating experience, candidates demonstrate the ability to direct the activities of a classroom paraprofessional, aide volunteer or peer tutor in a safe, positive, and supportive learning environment in which diversities are valued. (See Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans;  Exhibit 4.5-Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks; Exhibit 4.10-Candidate Work Samples; Exhibit 4.11- Student Work Samples)
(61) Candidates are aware of different teaching and learning styles that are shaped by cultural influences.
Candidates understand different learning styles and the unique cognitive development of children and adolescents. Candidates are taught to select content and learning experiences that encourage student participation and to use Howard Gardner’s Model of Multiple Intelligences.   Through the use of multiple texts that deal with diversity and how to acknowledge and respond to the learning styles of students from various cultural backgrounds candidates are able to engage in discussions on issues relating to students from culturally, linguistically and educationally diverse cultures.  Candidates participate in culturally, linguistically and educationally responsive awareness activities that help them gain insight into potential personal prejudices, their role in implementing multicultural policies, and activities within their future classrooms. 
(62) Candidates appropriately adapt instruction and services for all students, including students with exceptionalities.
Candidates are taught to recognize how each student is unique, to help students appreciate their own uniqueness, and to involve parents of cultures in an advisor team.  Candidates are able to list similarities and differences among the cognitive, physical, cultural, social, and emotional needs of individuals with and without exceptional learning needs, according to levels of severity and multiple exceptionalities. Candidates demonstrate the ability to state the characteristics and effects of the cultural and environmental milieu of the child and the family including cultural and linguistic diversity, socioeconomic level, abuse/neglect, and substance abuse. Candidates understand theories of child development and methods of studying children. Candidates will identify delays that may be indicative of disabilities so that early intervention can be provided. (See Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans;  Exhibit 4.5-Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks; Exhibit 4.10-Candidate Work Samples; Exhibit 4.11-Student Work Samples) 
(63) Candidates demonstrate dispositions that value fairness and learning by all students.
Candidates implement culturally relevant pedagogy and roles as culturally sensitive teachers. Candidates demonstrate knowledge of the characteristics, needs, and interest of diverse

populations. Candidates can identify research and adopt theoretical orientation necessary to incorporate the cultural beliefs, value systems and expectations of all students. Candidates acquire knowledge of child development and gender and sexual orientation.  Candidates are encouraged to remove gender race, class and cultural differences from mathematics, science, technology and literature. (Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans;  Exhibit 4.5-Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks; Exhibit 4.10- Candidate Work Samples; Exhibit 4.11-Student Work Samples). 
(64) Assessment provides data on candidate’s ability to help all students learn. 

Candidates can generate effective procedures of assessment and instruction aimed at addressing the needs of overrepresentation of certain populations in today’s classrooms.  In addition they demonstrate the ability to select and design assessment and appropriate instruction that address the needs of diverse student populations.  Candidates can discuss how children might be impacted by abuse as well as incorporate cultural, behavioral, and learning factors in assessment directions. (See Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans;  Exhibit 4.5- Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks; Exhibit 4.10- Candidate Work Samples; Exhibit  4.11-Student Work Samples; Exhibit 4.13-Child Abuse Certification) 
(65) Assessment data are used to provide feedback to candidates for improving their knowledge, skills, and dispositions.
A myriad of assessment procedures are implemented to ensure feedback is provided to candidates for improving their knowledge, skills and dispositions as it relates to diversity.  Candidates learn to diagnose and plan culturally, linguistically and educationally diverse instruction through demonstration and video presentations.   Candidates create culturally and linguistically responsive teaching in lesson plan development and assessment of student learning. These lesson plans are then assessed by the faculty via rubrics and feedback is then given.  Candidates demonstrate the ability to create an Informal Diagnostic Inventory (IDI) that includes a diversity component.  Candidates identify themes and work with the tenets of “No Child Left Behind” (NCLB) and American School Counseling Association (ASCA) National Model to create programs and models of assessment that are culturally responsive and which work to minimize the effects of bias, and to close the achievement gap. Assessment data are used by the faculty to determine the candidates’ ability to select and design assessment and appropriate instruction that address the needs of diverse student populations to include those with exceptional learning needs. (See Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans;  Exhibit 4.5-Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9 Level I, II and III Handbooks; Exhibit  4.10-Candidate Work Samples; Exhibit 4.11-Student Work Samples) 
Element 4.2 Experiences working with diverse faculty

(66)  Candidates interact on campus and P-12 schools with faculty members from diverse  ethnic, racial and gender groups.
The unit provides ample opportunities for candidates to work with diverse faculty.  Interaction with school and university faculty occur in campus and field based courses, but also may occur in the context of the school or university sponsored student organizations or events as well as community-based organizations such as Community Teachers Institute (CTI), Student Service Day and Special Olympics. (See Exhibit 4.14-CTI Brochure, Exhibit 4.15 Student Service Flyer; Exhibit 4.16-Special Olympics Flyer)
In April of 2006, the Department of Secondary Education and School Leadership (SESL) held a professional development workshop for the University and School of Education on “Infusing Diversity within the Classroom: Increasing Awareness of Diversity in Education Utilizing NCATE Standards.”  Faculty members from SESL department held a diversity training workshop “Diversity: Always Changing, Never Ending” for Urban Educators.  The Department Chair for SESL is also a Diversity Training consultant for Virginia Beach Public School System for developing and training Administrators and Teachers in PreK-12 settings.  A faculty member from the Elementary Education Department served as an equity consultant for the North Carolina Partnership for Improving Mathematics and Science (See Exhibit 4.17)  

Table 4.1: Full-time Faculty Within the University by Gender
	School
	Female
	Male
	Total

	Business
	5
(26%)
	14
(74%)
	19
(6.8%)

	Liberal Arts
	42
(46%)
	49
(54%)
	91
(32.8%)

	Science and Technology
	51
(43%)
	67
(57%)
	118
(42.5%)

	Social  Work
	12

(75%)
	4

(25%)
	16

(5.8%)

	Education 
	22

(67%)
	11

(33%)
	33

(12%)

	Total
	132 (48%)
	145 (52%)    
	277


Table 4.2: Full-time Faculty Within the University by Race

	Asian
	23
	(8.3%)

	Black
	203
	(73.2)

	Hispanic
	2
	(.72%)

	White
	45
	(16.2)

	Unknown
	4
	(1.4%)

	Total
	277
	100%


Table 4.3 : Full-time Education Faculty Within the School of Education

	Department
	African American
	White
	Other
	Male
	Female

	Early Childhood-Elementary Education
	6
	0
	0
	1
	5

	Special Education
	2
	1
	0
	0
	3

	Secondary Education and School Leadership
	10
	0
	0
	4
	6

	Health and Physical Education
	10
	3
	0
	5
	8


Table 4.4: Full-time Clinical Supervisors Within the School of Education (2005-2007)
	Department
	African American
	White
	Other
	Male
	Female

	Early Childhood-Elementary Education
	5
	0
	0
	2
	3

	Special Education
	0
	1
	0
	0
	1

	Secondary Education and School Leadership
	6
	0
	0
	3
	3

	Health and Physical Education
	3
	0
	0
	2
	1


(67)  University and school faculty members have knowledge and experiences in preparing to work with students from diverse backgrounds and exceptionalities.

Professional education faculty bring a range of knowledge and  national and international experiences related to preparing candidates to work with students from diverse backgrounds to include  students with exceptionalities.  Faculty possess a variety of experiences in publications, presentations and funded grants. (See Exhibits 4.19-4.37)

It is the policy of Norfolk State University to provide equal employment and educational opportunities for all persons regardless of race, color, religion, national origin, age, veteran status, gender, disability, political affiliation or sexual orientation.  The unit adopts this same policy.  In addition, the unit when seeking to employ new faculty, advertises nationally to ensure a large diverse population from which to select. .  The School of Education affirms the value of recruiting and retaining diverse faculty and acknowledges the importance of enhancing faculty understandings of how to prepare candidates to effectively work with all students. (See Table 4.5)
(68)  The unit makes good-faith efforts to increase or maintain faculty diversity 


It is the policy of Norfolk State University to provide equal employment and educational opportunities for all persons regardless of race, color, religion, national origin, age, veteran status, gender, disability, political affiliation or sexual orientation.  The unit adopts this same policy.  In addition, the unit when seeking to employ new faculty, advertises nationally to ensure a large diverse population from which to select. .  The School of Education affirms the value of recruiting and retaining diverse faculty and acknowledges the importance of enhancing faculty understandings of how to prepare candidates to effectively work with all students. (See Tables 4.1-4.3).  

Element 4.3 Experiences working with diverse candidates

(69)   Candidates interact with and work with other candidates from diverse, ethnic, racial, gender, and socioeconomic groups in professional education courses and in P-12 schools.   

Diversity of candidates is indeed reflected in the School of Education.  Candidates come from all over the Commonwealth of Virginia, New York, Maryland, North Carolina, New Jersey, Washington, DC and other states and foreign countries.  Table 4.6 reflects the diversity of candidates enrolled in teacher education programs from 2001-2006.

Table 4.6: Diversity of Candidates

	Census

Year
	African American
	American Indian
	Asian/Pacific Islander
	Hispanic
	White
	Unknown
	Male
	Female

	2003
	909

(72%)
	7

(.6%)
	4

(.3%)
	46

(4.0%)
	271

(21%)
	25

(2.0%)
	352 (28%)
	910

(72%)

	2004
	852

(81%)
	6

(.5%)
	3

(.2%)
	8

(.7%)
	143

(14%)
	34

(3%)
	326

(31%)
	720

(69%)

	2005
	839

(79%)
	7

(.6%)
	4

(.3%)
	15

(1.4%)
	151

(15%)
	43

(4%)
	368

(35%)
	691 (65%)

	2006
	805

(86%)
	2

(.2%)
	8

(.7%)
	11
(1.2%)
	70

(7.5%)
	36

(3.8)
	308

(33%)
	628

(67%)


(70) Candidates from diverse ethnic, racial, gender, and socioeconomic groups work collaborative on committees and education projects.  

As an historically black university, Norfolk State University attracts a large percentage of African American students.  However, there is diversity in the candidate population reflecting, white, Hispanic, American Indian, Asian American, and international students.  The unit is committed to recruiting and retaining a diverse candidate pool and structuring opportunities for candidates to work with peers from different ethnic, racial, gender and socioeconomic groups in campus-based and professional education courses and in school and community settings.  (See Exhibit 4.3 Diversity Matrix , Exhibit 4.4, Lesson Plans,  Exhibit 4.5, Unit Plans, Exhibit 4.6 Student Teaching Portfolios, Exhibit 4.7 Curriculum Sheets, Exhibit 4.8 Course Syllabi, .4.10, Candidate Work Samples, 4.11 Student Work Samples, 4.12 University Diversity Table 4.7) 

(71) The unit makes a good faith effort to increase or maintain candidate diversity.
The unit is committed to increasing and maintaining candidate diversity in many ways.   First, the unit’s recruitment strategies build upon the Whitworth (1994) model of a state system for personnel recruitment and retention in special education to (a) establish data collection and analysis procedures; (b) establish marketing and recruitment procedures; (c) establish training and graduation procedures; and (d) establish professional development procedures. Secondly, the unit models the higher education and recruitment strategies identified in Patton et al (2003).  These strategies have established nontraditional recruitment procedures such as (1) making personal visits to areas with large populations of diverse candidates (e.g. churches, barber shops, recreational centers, sporting events and malls; and (2) creating and distributing brochures that describe the School of Education to radio stations targeting diverse listeners.  To address the recruitment of candidates with disability, the unit works closely with the University’s SSDS office.  This office maintains an active list of candidates who have been identified with a disability but may not have declared a major. This serves as an excellent recruitment pool.  Norfolk State University is committed to carrying out the law as designated in Section 504 of the Rehabilitation Act of 1973 and Americans with Disabilities Act (ADA).   To this end, Norfolk State University created the SSDS office. (See Exhibit 4.15 - SSDS Brochure) 

Element 4.4 Experiences working with diverse students in P-12 schools
(72)  Candidates have field experiences or clinical practice in settings with exceptional   populations to develop/practice their knowledge, skills and dispositions for working with all students to include those with exceptionalities.

Candidates are required to demonstrate "best teacher" practices, competencies, and dispositions in culturally, linguistically and socially educational settings during the Level I -pre-observation and Level II -observation and participation field based experiences which are associated with the professional education methods courses.   During Level III, candidates are required to complete two experiences, one placement is to be in a target/community project school with less diversity and the other placement will be in a more educationally, culturally and linguistically diverse setting.  (See Exhibit 4.3-Diversity Matrix; Exhibit 4.4-Lesson Plans;  Exhibit 4.5-Unit Plans; Exhibit 4.6-Student Teaching Portfolios; Exhibit 4.7-Curriculum Sheets; Exhibit 4.8-Course Syllabi; Exhibit 4.9-Level I, II and III Handbooks; Exhibit 4.10- Candidate Work Samples; Exhibit 4.11-Student Work Samples)

Table 4.8: Demographics of Diverse Students in P-12 Schools by Race and Gender

	School District
	African American
	White
	Other
	Male
	Female

	Norfolk Public Schools
	64%
	24%
	12%
	51%
	49%

	Virginia Beach Public Schools
	28%
	57%
	15%
	51%
	49%

	Chesapeake  Public Schools
	35%
	57%
	8%
	  51%
	49%

	Portsmouth Public Schools
	73%
	24%
	3%
	51%
	49%

	Hampton Public Schools
	62%
	30%
	8%
	52%
	48%

	Newport News Public Schools
	58%
	32%
	10%
	50%
	50%


Table 4.9: Demographics of Diverse Students in P-12 Schools by Exceptionalities

	School District
	Percentage
	Student Enrollment

	Norfolk Public Schools
	14%
	35,660

	Virginia Beach Public Schools
	14%
	72,550

	Chesapeake  Public Schools
	18%
	39,760

	Portsmouth Public Schools
	18%
	39,760

	Hampton Public Schools
	15.5%
	15,441

	Newport News Public Schools
	11%
	13,990


(73) Candidates receive feedback from supervisors and peers to help them reflect on their   ability. 

The clinical faculty completes in addition to a progress evaluation bi-weekly, a lesson plan, teaching, and conceptual framework theme evaluation, and the final student teaching evaluation report on candidates (See Exhibit 4.38-Teacher Candidates Evaluation Reports). The bi-weekly progress report form is designed so that candidates are required to write a reflective response to comments made by the clinical faculty and to generate conferencing and discussions on the candidate’s progress. Clinical faculty are required to respond to specific questions related to their support for, as well as the progress of the candidate as often as bi-weekly for teacher candidates and periodically for other school personnel candidates. The bi-weekly progress report and the university supervisor’s observations alert the supervisor of possible problems that need to be addressed and the possible need to proceed with an improvement plan for the candidate. University supervisors hold conferences with the clinical faculty and pre- and post-conferences with the teacher candidate for each of the three formal evaluation observations (See Exhibit 4.39-University Supervisor’s Evaluation).  
The principal or a designee conducts evaluation of candidate teaching performance (see Exhibit 4.40 Principal’s Evaluation).  All teacher candidates are required to complete an evaluation on the clinical faculty and placement site. Comments made on final evaluations of field experiences for candidates also indicate the level of support clinical faculty have for candidates. Correspondence through e-mail is frequently used by teacher candidates, clinical faculty, university supervisor, school partner human resources designee, and the CPD director. Conferences are held frequently between candidates and the clinical faculty and the supervisor. 
The human resources director or department representative, in collaboration with subject supervisors, building principals, department heads, or designee selects the clinical faculty. While the field experience and clinical practice are designed in the teacher education departments, the CPD coordinates the requests and assists the unit faculty with the supervision and evaluation of the candidate’s field experiences. The experiences provide diversity in community type and socio-economic level of the schools.  The school partners and unit professionals evaluate field experiences and clinical activities to ensure that candidates develop needed skills, knowledge, and dispositions. Candidates’ clinical practices are evaluated by multiple performance measures of their knowledge, skills, and dispositions by the clinical faculty, building administrators, and university supervisors.
Summary of Standard
As documented in this standard, the unit’s curriculum mirrors cultural competence and responsiveness in many forms.  Education and schooling cut across the cultural borders of all children and youth, addressing cultural, class and language differences representing a critical teacher preparation training component in the prek-16 school reform movement. As a consequence, those who educate teacher candidates, administrators, and related service professionals are called upon to prepare individuals to learn how to accommodate the emerging demands of an increasingly culturally, linguistically, socially, and educationally diverse student population. 

The extent to which America achieves the ethical, educational, and cultural conditions for effective education for all students depends on the degree to which teacher education preparation programs prepare teacher candidates to be culturally, linguistically, socially, and educationally  competent.   To this end, the unit embraces the inarguable premise that 1) teacher education training programs must systematically prepare all teacher candidates to be culturally, linguistically, socially and educationally competent and responsive; and 2) teacher education faculty must demonstrate the knowledge, skills and dispositions that reflect cultural competency and responsiveness.  
Standard 5: Faculty Qualifications, Performance and Development

Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools.  The unit systematically evaluates faculty performance and facilitates professional development.
Qualified Faculty (Initial and Advanced Programs)

(74) Professional education faculty members have earned doctorates or exceptional expertise in their areas of assignment (See Exhibit 5.0- Faculty Credentials Forms, Table 5.1).

The faculty is comprised of 34 full-time, 10 part-time (full-time in the university) and 13 adjunct faculty members.  Additional P-12 personnel serve as clinical cooperating teachers.

Of the 34 full-time faculty members, 22 hold the doctorate degree. All other faculty hold the master’s degree plus 18 credit hours or more above the master’s in their teaching discipline.  All faculty teach in the discipline for which they are academically prepared. (See Exhibit 5.1-Faculty Vitae)

Table 5.2: Full-Time Faculty and Degree Level

	Department





	Doctoral Degree
	Master’s Degree

	Elementary Education
	5 (83%)
	1(17%)

	Special Education
	3 (100%)
	0

	Secondary Education & School Leadership
	8 (73 %)
	3 (27%)

	Health and Physical Education
	7 (50%)
	7 (50%)

	Total
	23
	11


A carefully selected pool of adjunct professors has been developed to provide special expertise for the programs.  Persons from this pool are selected for assignments when the need dictates.  All adjunct faculty must meet or exceed the specified qualifications for full-time faculty.  For designated activities, persons in this pool participate in orientation sessions, faculty meetings, and special staff development conferences along with full-time faculty.  For other activities, special evening meetings are conducted for adjunct faculty. (See Exhibit 5.2-Adjunct Faculty Handbook, Adjunct Faculty Table)
 
Part-time faculty are employed by the University in other Schools and meet the qualifications of full-time faculty in the unit. (See Exhibit 5.0-Faculty Credentials; 5.1-Faculty Vitae; Part-time Faculty Table)

(75)  Clinical faculty members from higher education have recent professional experiences in schools at the levels that they supervise.

Faculty members in the unit who teach education courses with field experiences or supervise student teachers come to the unit with P-12 experience.  These experiences include working on projects in the schools, participating and conducting workshops, and serving on boards for school systems.  Cooperating teachers and university faculty attend an orientation each semester conducted by the CPD to prepare them for student teaching experiences. The majority hold Virginia Teaching Licenses.   (See Exhibit 5.3- Student Teaching Placements; Faculty Vitae; Virginia Teaching Licenses)

(76) School faculty members are licensed in the fields that they teach or supervise.

The selection criteria for cooperating teachers include, but are not limited to, the following: a history of proficient or outstanding performance appraisals; the recommendation of the school principal; completion of mentor training; recognition as an outstanding teacher who maintains positive peer relations; three years of successful teaching experience; understanding of beginning teacher development; willingness to participate in support provider/assessment training; understanding of formative assessment processes; ability to discuss assessment information and share instructional ideas and materials with beginning teachers, possession of effective interpersonal and collaborative skills; and commitment to their own professional growth and learning. (See Exhibit 5.4-Guidelines for Mentor Teacher Programs; List of Cooperating Teachers; Orientation of Cooperating Teachers)
Modeling Best Professional Practices in Teaching

(77) Faculty members know their content thoroughly.
The School of Education gives systematic attention to the match between faculty qualifications and faculty assignments. Faculty members are committed to continuous improvement of the teaching profession and to professional inquiry, and are well qualified, with experience and advanced preparation appropriate to their institutional assignments.
Strong emphasis is also placed on selecting, promoting, and supporting faculty who have earned the terminal degree or have exceptional expertise in their fields. Each member of the faculty has evidence of formal advanced study or demonstrated competence in scholarly activities in their field of specialization. Additionally, faculty members are continuously encouraged and provided opportunities to increase or enhance their knowledge and skills. 
Traditionally, faculty members in the School of Education place primary emphasis on teaching. A review of the course syllabi (see Exhibit 5.5-Administrative Notebooks; Course Syllabi) reveals that course goals and objectives reflect the conceptual framework with appropriate activities, experiences, and assessments. Diversity and technology permeate the curriculum and are emphasized throughout coursework and field experiences. Faculty members use a variety of instructional strategies and assignments that reflect understanding of different learning styles. Cooperative learning, lecture, individualized computer-based instruction, group projects, oral presentations, demonstration projects, and written papers are just some examples of the different types of instructional strategies and assignments evidenced. In addition, there are several indications available to suggest that faculty members keep abreast of developing work and scholarly endeavors. These indications are noted in (1) course syllabi, (2) curriculum development projects, (3) faculty writings and publications, (4) proposals developed for funded activities and (5) records of participation in local, state, and national professional organizations and conferences. Also, over the years many of the faculty have been nominated for and received recognition as outstanding teachers.
Finally, evaluation of faculty is based upon data designed to identify among other things, teaching.  A multi-source system of faculty evaluation is employed involving assessment by students, peers, administrators, and faculty self-evaluation. Copies of instruments used and data from faculty evaluations are in the Exhibit Room (see Exhibits 5.3 and 5.7-Faculty Qualifications, Performance, and Development).  The results provide faculty information to assess their own effectiveness as teachers, including the positive effects they have on candidates' learning and performance; and their alignment with the unit’s conceptual framework. (See Exhibit 5.6-Faculty Evaluation Notebook)
(78) Professional education faculty members reflect the conceptual framework in their teaching.

Faculty members clearly reflect the four components of the unit’s conceptual framework in their teaching as evidenced in course syllabi.  Each department within the unit has intersected the themes and goals of the conceptual framework with the department’s eight key assessments.  In addition, the faculty have developed, implemented, and analyzed data from rubrics which measure competencies at the target, acceptable, and unacceptable levels.  The data derived from the formative and summative performance-based assessment results are analyzed systematically on a continuous basis to ensure that the program completers are teachers who reflect the unit’s conceptual framework by being competent, cooperative, compassionate, and committed leaders. (See Exhibit 5.7-Faculty Reflections of Conceptual Framework)

(79) Professional education faculty members are current in their fields.

Faculty members stay current in their fields by attending local, regional, state, national, and international meetings.  They hold membership in their professional organizations and in addition serve on committees and hold positions as chairpersons. (See Exhibit 5.8-Annual Reports of Faculty Presentations and Publications (Living Documents); Faculty Development Tracking Log)

(80)  Faculty members encourage reflection, critical thinking, problem solving, and development of professional dispositions through their teaching.

The data in Table 5.3 are taken from the SIRII (Assessing Courses and Instruction), an evaluative instrument of faculty completed by candidates each semester.  This table illustrates how candidates assess faculty members in reflection, critical thinking, problem solving, and professional dispositions in their teaching. (Exhibit 5.6- SIR II Evaluations)

Table 5.5: Evaluation of Unit Faculty that address Reflection (R), Critical Thinking (CT), 

and Problem Solving (PS)
	Criteria
	Fall 06

Mean
	Spring 07

Mean

	The instructor’s use of challenging questions or problems (CT)
	4.42
	4.28

	The instructor’s helpfulness and responsiveness to students (CT)
	4.48
	4.32

	The instructor’s willingness to listen to student questions and opinions (R) 
	4.50
	4.40

	The clarity of exam questions (PS)
	4.40
	4.21

	Problems or questions presented by the instructor for small group discussion (PS)
	4.36
	4.24

	Course journals or logs required of students (R)
	4.67
	4.18


(81) Faculty members use a variety of instructional strategies that reflect an understanding of different learning styles.

The knowledge base for diversity was developed by faculty and is based upon preparing the competent educator to (1) demonstrate the knowledge of different value systems and the ability to analyze and evaluate their influence on behavior; (2)  use relevant information and materials of various cultures for developing curriculum content; (3)  understand different patterns of human growth and development within and between cultures; (4)  recognize potential cultural and linguistic biases in the development, administration and interpretation of assessment instruments; (5) demonstrate ability to provide a learning environment which meets students’ diverse needs and; (6) demonstrate knowledge of various cultures and philosophies and an interest in expanding one’s knowledge.  Examples of instructional strategies as evidenced in course syllabi include case studies; videotapes of simulated teaching sessions and teacher interventions; lesson plan and unit construction; one-on-one instruction, tutoring, class presentations; and individual/group projects. (See Exhibit 5.9-Course Syllabi, Candidate work samples, Disposition Evaluation, Unit/Lesson Plans Evaluation, Alignment of AACTE, NCATE, and Unit’s Diversity)

(82)   Faculty members integrate diversity and technology throughout their teaching.

Attention to diversity in the education programs at NSU had its origins in 1975 or earlier.  It is a commitment that is revealed throughout many programs.  We are committed to preparing educators who are culturally and linguistically diverse who will in turn teach from that perspective those P-12 students who are culturally and linguistically diverse. It is the School of Education’s raison d’être and the essence of our programs.  Because of the diversity of the candidate population, candidates are sensitive to issues of diversity and compassion is encouraged.  The curriculum embraces diversity and multiculturalism in many forms.  Primarily multicultural content, strategies and materials are infused in the regular education curricula but separate courses do exist.  When infused, it is reflected in course assignments, individualized instructional modules, preclinical experiences, and clinical experiences.  The education programs use as their primary source, “Common Sense About Uncommon Knowledge: The Knowledge Bases for Diversity (AACTE, Smith, 1998).  All courses in the unit infuse the diversity component. In addition, the university requires all teacher education candidates to complete a cultural elective as a part of the general education core. (See Exhibit 5.10- Alignment of AACTE, NCATE and Unit’s Diversity)  
Technology is infused throughout the curriculum in teacher education so that ultimately, our candidates acquire the technological knowledge and skills in order to increase the technological capabilities of the P-12 student. It is used as a tool to support the learning needs of a diverse student population. All faculty members use a variety of multi-media technologies (Internet, Power Point, LCD and Overhead Projectors) to deliver instruction and to access and exchange information.  Approximately 85% of the School of Education courses utilize Blackboard in either the blended or fully online capacity.  Candidates are exposed to asynchronous and synchronous online interaction. This enables the instructor to adapt and respond to questions without delay.  Tk20™ is used as the web-based electronic comprehensive assessment and reporting system that faculty employ to develop assignments, administer exams, and conduct assessments of coursework and projects.  In addition, the Tk20™ system serves as an artifact depository for faculty and candidates electronic portfolios. Faculty develop assignments, administer exams, conduct assessments of coursework and projects via this web-based system.  In addition Blackboard is used for online learning and e-mail is utilized as a form of communication between faculty and candidates.  (Exhibit 5.11- Course Syllabi, Conceptual Framework, Profiles of P-12 Schools, Diversity Tables, Tk20™)
(83)  Faculty members assess candidates’ performance.

There are eight key assessments that guide the unit’s assessment system.  The unit’s eight assessments are admissions interviews, case studies, grades, unit/lesson plans, surveys, portfolios, licensure and clinical practices. In addition to the key assessments faculty members assess candidates in their courses using a variety of other assessments such as projects, class presentations, research papers, class participation and attendance. These assessments complement the eight key assessments to ensure that candidates are meeting standards.  Rubrics for major assessments are developed, used and checked for bias and fairness.  The data in the table below are taken from the SIRII Assessing Courses and Instruction that reflect candidates’ assessment of instructors for the past academic year.

Table 5.6:  Student Instructional Report II-Assignments, Exams, and Grading
	Assignments, Exams, Grading
	Fall

2006

Mean
	Spring

2007

Mean

	The information given to students about how they would be graded
	4.40
	4.28

	The clarity of exam questions
	4.32
	4.21

	The exam’s coverage of important aspects of the course
	4.40
	4.29

	The instructor’s comments on assignments and exams
	4.36
	4.22

	The overall quality of the textbook(s)
	4.28
	4.19

	Overall mean
	4.34
	4.24


(See Exhibit 5.6-SIRII Evaluation).
(84) Faculty members assess their own teaching effectiveness and the effects they have on candidates’ learning and performance.

The annual faculty evaluation process is the cornerstone of faculty evaluation at Norfolk State University.  The process is conducted utilizing the Teaching Faculty Instrument and the Student Instrument for Evaluation of Faculty.  The process is designed to enhance faculty productivity and student learning.  The student assessment is conducted each semester to students enrolled in all classes taught by each faculty member.  The results are tabulated, distributed to deans, department chairs, and individual faculty members.  Written comments are forwarded to each faculty member after final grades have been assigned.


Self-appraisal is conducted by the individual faculty member in conjunction with the preparation of materials presented to the Departmental Evaluation Committee.  The results of the self-assessment serve to aid the faculty member in devising and/or adjusting professional development goals and level of accomplishment.


Peer assessment is carried out by the Departmental Evaluation Committee.  The committee makes its determination based on the following: (1) the established general criteria for judging the professional performance of faculty members; (2) the examination of instructional material and/or classroom visitations; and (3) the examination of documentary evidence. The results and comments are discussed with the faculty member by the department chairperson and copies placed in the individual personnel file. (See Exhibit 5.6-Faculty Evaluation Instrument; Faculty Evaluation Notebook; SIRII Student Evaluation)

Modeling Best Professional Practices in Scholarship
(85) Professional education faculty members demonstrate scholarly work in their fields of specialization.

Faculty members are engaged in different types of scholarly work. Examples of scholarly work include attending and making presentations at local, regional, state, national, and international meetings serving as chairpersons and members of thesis committees;  publishing research reports and articles in refereed journals; writing research proposals for grants; conducting research studies; writing textbooks for use by students; presenting research reports at professional meetings. (See Exhibit 5.8-Annual Reports of Faculty Presentations and Publications; Exhibit 5.12-Faculty Scholarly Work; Faculty Vitae)
Table 5.7: – Full-Time Faculty Productivity 2005-2007
	Scholarly Work
	2005-2006
	2006-2007

	Written grant proposals
	10
	8

	Funded grant proposals
	7
	4

	Publications in refereed journals, books, book chapters
	12
	2

	Presentations at state, regional, national, international conferences
	79
	47


(86)   Professional education faculty members are actively engaged in different types of  scholarly work, based in part on the missions of their institution.

The mission of Norfolk State University is to provide an affordable, high-quality education for an ethnically and culturally diverse student population, equipping them with the capability to become productive citizens who continuously contribute to a global and rapidly changing society.  Scholarly work that SOE faculty is engaged in reflects the mission of the University.  Examples include the following:

· Project EMBRACE (Educating & Mentoring by Reaching All Cultures Educationally) targets and prepares African American, Filipino, and Hispanic educators at the graduate level, with priority given to males, to teach young children with disabilities.

· A Multi-Faceted Approach Using the Social Norms Marketing Theory to Influence Obesity Prevention in African American College Students examines if a prevention program using social norms marketing theory and peer health educators will influence poor eating habits and correct misperceptions of body image for obesity.
· HIV-AIDS Prevention project implements a culturally based program that will provide college level African American women with the knowledge and skills to protect themselves from HIV/AIDS/STDs through the practice of safer sexual behaviors and the promotion of healthy lifestyle behaviors.

· Project ATLAS assists aspiring teachers to meet the requirements necessary to be able to obtain a provisional/conditional license in special education in the Commonwealth of Virginia.

· The Virginia Consortium of Teacher Preparation in Severe Disabilities prepares teachers via distance education to teach students with severe disabilities.
(See Exhibit 5.13-Grant Abstracts, Exhibit 5.8-Annual Reports)

Modeling Best Professional Practices in Service
(87)   Unit faculty members provide service to the university, P-12 schools, and community.

Faculty members provide service to the university, the school, the local community, P-12 schools, and professional associations at the local, state, national and international levels. Currently, members of the School of Education faculty are represented on all of the university-wide committees including the curriculum committee, academic credits and standards, and research. A listing of faculty's participation on university committees can be found in the Exhibit Room (5.8 - Annual Reports, Faculty Development Tracking Log). School of Education faculty are members of professional associations at the local, state, national, and international levels and many have held offices at all levels including presidency.  (See Exhibit 5.8-Annual Reports, Faculty Development Tracking Log, and 5.15 -Faculty Professional Organizations) 

School of Education faculty are actively involved in the world of practice in elementary and secondary schools. Involvement ranges from student teacher observation to consultation with various personnel of school districts which surround Norfolk State University.  For example, the following activities or projects were sponsored during the past seven years:
· The Clinical Faculty Program utilizes specially trained public school teachers and instructional personnel as mentors to provide professional and technological support to pre-service and beginning teachers. The underlying focus is that mentoring aids recruitment and retention of public school teachers and helps to ensure a smooth transition from the college campus to the school classroom.

· The Gear-Up program increases the number of students from economically distressed areas who attend and succeed in college.

· The School of Education collaborates with George Mason University, the University of Virginia, Virginia Commonwealth University and Radford University to increase the number of teachers in Virginia with an endorsement in severe disabilities (SD).  Courses are taught by faculty across all participating universities; therefore, providing all students across the Commonwealth with opportunities to receive instruction from multiple instructors with expertise in SD. (See Exhibit 5.13-Grant Abstracts; Annual Reports)
(88)
Unit faculty members are actively involved in P-12 schools.

Unit faculty members are involved formally and informally in P-12 schools. The director of the CPD works closely with neighboring school systems to identify field experiences and student teaching placements.  She also serves as the chair of the Council of Teacher Education, a group charged with supporting and furthering the professional standards of education for pre-service and in-service teachers and school administrators. Faculty supervise student teachers, and interns placed in educational settings.  Faculty also provide service to schools in various capacities.
During the past three years, faculty members have participated in several collaborative research projects.  For example, Norfolk State University is one of 17 sites for the Reading First Teacher Education Network (RFTEN).   The project helps teacher educators and future teachers at minority serving institutions teach reading using scientifically proven instructional strategies.  This program is a collaborative effort with Campostella Elementary School where NSU pre-service candidates tutor those students who fall below grade level in reading with a scientific based reading research approach.
During the past two years the Department of Secondary Education and School Leadership has collaborated with the Hampton Roads School Counseling Leadership Team to hold four professional development conferences for school counselors for surrounding school districts.
The SOE collaborated with Norfolk Public Schools to evaluate its Alternative Education programs.  Guiding this collaboration is NPS’s strategic goal of “Providing options and opportunities for all students.”(See Exhibit 5.14-Faculty Service Report)
(89)  Unit faculty members are actively involved in professional associations.

Unit faculty members attend and make presentations at local, state, regional, national, and international conferences/meetings.  They hold membership in professional organizations that relate to their teaching disciplines.  These organizations include American Association of Colleges of Teacher Education, American Counseling Association, Council for Exceptional Children, International Reading Association, Association of Childhood Education International, National Association for the Education of Young Children, American Alliance for Health, Physical Education, Recreation & Dance, Society for Information Technology and Teacher Education International Conference, National Business Education Association, and American Association for Supervision & Curriculum Development. (See Exhibit 5.15- Table of Faculty Professional Organizations)

(90)
Unit faculty members provide education-related services at the local, state, national, and international levels.

Examples of education-related services are listed below:
· The dean serves on the National Commission of the Science and Mathematics Teacher Imperative responding to the call to action in Rising Above the Gathering Storm.  This national commission has as its purpose an annual increase of 10,000 mathematics and science teachers in order for the United States to prepare its youth to carry the mantle of U.S. pre-eminence in science, technology, and economic competitiveness in the future.

· A faculty member in the Department of Elementary Education lends significant assistance to the author of funded grants: (Dr. Linda Hammond, Project Director, Project PARA – University of Texas and Dr. Peg Hughes – Project Director, Project FACES, San Jose State University).
· A faculty member in the Department of Elementary Education serves on the Early Childhood Strategic Planning Committee for Universal Pre-kindergarten for the Norfolk Public Schools.

· A faculty member in the Department of Special Education is a member of the Superintendents’ Region II Directors of Special Education Council.

· Pedagogy for Inter-Cultural Critical Literacy Education Forum (PICCLE) provides an electronic course environment for international discussions where teachers can create a course for their students and invite other teachers to join their course to discuss readings, media content, or shared interests.

· The dean serves on the Board of Examiners for NCATE.

· The assistant dean and selected faculty members are trained to serve on accreditation teams for teacher education programs in the state. 

· A faculty member in the Department of Secondary Education and School Leadership is the President of the Virginia School Counselors Association.

(See Exhibit 5.16-Letters of Documentation, Annual Reports)
Collaboration

(91) Professional education faculty members collaborate regularly and systematically with colleagues in the university to improve teaching, candidate learning, and the preparation of educators.
There is a strong history of collaboration in the School of Education with other colleagues at the university, other neighboring institutions of higher education, the public school community and the community at large. These collaborative efforts have formed ties for input and development of the conceptual framework, research opportunities and collaborative presentations with colleagues from other schools and institutions at local, state, and national conferences. The benefits have included opportunities to enhance the teacher preparatory programs and to improve the quality of education for P​-12 students.  The purpose of the Council of Teacher Education (CTE) is to: (1) support and further the professional standards of education for pre-service, in-service, P-12 teachers, and school administrators; (2) participate in ongoing reviews and discussions of policies that relate to student learning, curriculum, and instruction; (3) evaluate teacher  education units housed in the School of Education; and (4) disseminate professional and school of education information to all constituents in the university. (See Exhibit 5.17-ByLaws of CTE, Minutes of CTE)
(92)  Professional education faculty members collaborate regularly and systematically with colleagues in the P-12 schools and the professional community to improve teaching, candidate learning, and the preparation of educators.

The SOE faculty is actively involved with P-12 schools and the professional community.  These activities serve as a mechanism for improving teaching, candidate learning and the preparation of educators.  These activities are carried out in traditional and non-traditional forums.  Activities include:

· The Community Teachers Institute – a weeklong series of intensive seminars for in-service teachers taught by seasoned and recognized urban educators.  The seminars focused on leadership in the context of the classroom and the school and the community.  
· Strategic Plan Work Team for Hampton City Schools involved the participation of the dean in the development of the strategic plan for the school system.

· Norfolk Public Schools Guiding Coalition- focuses on guiding the school district through the process of establishing and maintaining a system-wide strategic plan.

· Collaboration with George Mason University, University of Virginia, Virginia Commonwealth University, and Radford University to increase the number of teachers in Virginia with an endorsement in severe disabilities. 

· The Department of Secondary Education and School Leadership along with other counselor educators from the Tidewater/Peninsula area have developed the Hampton Roads School Counseling Leadership Team (HRSCLT).  The HRSCLT is a collaborative team of school counseling professionals whose mission is to promote the school counseling profession and to advocate for the academic, career, and personal/social growth of all students in the area.

· The Clinical Faculty Program collaborates with a community of school divisions to provide professional development and support to public school teachers and instructional personnel who serve as mentors for teacher candidates and new teachers.

(Exhibit 5.18- Articles of Documentation)
Unit Evaluation of Professional Education Faculty Performance
(93) The unit conducts systematic and comprehensive evaluations of the teaching performance of the professional education faculty members.

The unit incorporates the multi-source system of faculty evaluation used by the university.  All teaching faculty are required to participate in this annual evaluation which drives promotion, tenure, merit pay, post-tenure and contract renewal recommendations.  This system includes evaluation by students, peers, administrators and faculty self-evaluation.  Student assessment is conducted from the Office of the Vice President for Academic Affairs, using the Student Instrument for Evaluation of Faculty.  Self-appraisal is conducted by the individual faculty member in conjunction with the preparation of materials presented to the Departmental Evaluation Committee.  The faculty member makes use of the Teaching Faculty Evaluation Instrument. Peer assessment is carried out by the Departmental Evaluation Committee.  In addition, the process allows for the recognition of different types of contributions in each category—teaching, research and service.  Results from annual reviews serve as guides for faculty improvement, and are considered a measure of institutional effectiveness.  (See Exhibit 5.20-Faculty Peer Evaluations)

Student evaluations are conducted each semester to assess faculty members’ efficiency and effectiveness in teaching. Procedures for administering the evaluation of faculty are described in the Faculty and Staff Manual.  The form requires students to evaluate faculty on items on teaching that are the same on the Basic Teacher Evaluation Form that provides the opportunity for student, faculty, and peer comparisons.
The evaluation of adjunct faculty follows the procedures in place for all full-time faculty at the university as stated in the Faculty Staff Manual.(See Exhibit 5.19-Faculty Staff Manual)

(94)   Evaluations of professional education faculty members are used to improve teaching, scholarship, and service.

Results from faculty evaluations may be used to: (1) adjust teaching assignments for a better match between faculty knowledge, interest, and course content, (2) review faculty’s work in alignment with the conceptual framework (3) help faculty plan professional development activities, (4) adjust work load of faculty members, (5) justify incentives for faculty members, (6) revise the curriculum or course, (7) adjust released time arrangements, and (8) change focus on community service or research emphases.  Table 5.8 shows results from faculty, student and peer evaluations. (See Exhibit 5.20-Faculty Peer Evaluations)

Table 5.8: Faculty Peer Evaluation Mean Summary (based on 4.0 scale)
	Category
	2006
	2007

	Teaching
	3.6
	3.4

	Scholarly Activity
	2.8
	3.0

	Professional Development
	3.7
	3.6

	University Service
	3.7
	3.5

	Community Service
	3.2
	3.2


Unit Facilitation of Professional Development
(95)  The unit provides opportunities for faculty members to develop new knowledge and skills, especially as they relate to the conceptual framework, performance assessment, diversity, technology, and other emerging practices.

NSU is committed to promoting professional development activities of its faculty members to ensure the following: faculty members’ pedagogical skills reflect time-proven methods as well as current instructional trends and modern delivery modes; faculty members have full opportunity to enhance and acquire emerging technological skills and apply them to instruction; faculty members embrace opportunities to contribute to regional and national forums of research, education policy and practice, and other professional activities.  Faculty members have an opportunity to participate in growth experiences and share the information, trends and ideas with other professors in the unit or with entire departments after such experiences.  Additionally, faculty members have taken advantage of in-house presentations that provide growth possibilities.  Each department is responsible for providing professional development activities during the academic year.  Some examples of these activities include:

· Transforming School Counselors to Close the Achievement Gap.
· Technology Presentation: Faculty Evaluations in the Electronic Age, Completing Your Faculty Evaluation Portfolio Using Microsoft Word.
· Intercultural Critical Literacy & Digital Storytelling.
· Infusing Diversity into the Classroom: Increasing Awareness of Diversity in Education Utilizing NCATE Standards.
· School Counselor Professional Development Workshop
· Microsoft Producer and Serious Magic Visual Communicator Studio: Effective Use in the Classroom.
· Diversity: Always Changing, Never Ending: Multicultural Training for Urban Educators.
· Pedagogy for Inter-Cultural Literacy Education: Learn how to form global communities through online communication.
· Strategies for Becoming Proficient in Publishing.
· Community Teachers Summer Institute
· Fostering Cultural Competence Workshop
· Troops to Teachers Workshop
· Components of a Successful Faculty Advising Program: Institutional Commitment, Professional Development, Incentives, and Recognition Webinar 
(See Exhibit 5:21-SOE Professional Development Activities)
(96)  Professional development is related to faculty evaluations.

NSU encourages and expects individual faculty members to take the initiative in promoting their own growth as teachers, scholars, and practitioners especially in their professional fields.  Professional development, an evolutionary process, reflects one’s continued search for knowledge through professional involvement on the national, state, and local levels.  Professional development activities for the unit are directly related to the criteria by which faculty are evaluated—teaching, research and service. The annual review process includes a face-to-face consultation with both the departmental evaluation committee and the department chair.  During these sessions, department chairs are encouraged to assist faculty with identifying teaching practices that were successful and those that were not so successful; thereby, enabling them to make any needed adjustments in increasing student success.  This assessment serves to improve both teaching and learning.  Additionally, the results are used to aid the faculty member in devising and/or adjusting professional development goals and level of accomplishment. (See Exhibit 5.21-Faculty Evaluation Instrument, Teaching Faculty Manual, Faculty Development Award Document)
Summary of Standard 

The faculty are well qualified to deliver instruction by virtue of their exceptional expertise in content knowledge, and by modeling best practices in teaching.  The faculty are dedicated to serving the university, the unit, and the profession at the local, state, national, and international levels.  They maintain collaborative efforts by partnering with PreK-12 schools through the supervision of field-based courses and student teaching.  Participation in professional development and service activities are at the exceptional level.  They epitomize the theme “preparing competent, compassionate, cooperative, and committed leaders.”

Standard  6.  Unit Governance and Resources  
Standard  6.  Unit Governance and Resources  The unit has the leadership, authority, budget, personnel, facilities, and resources including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

Unit Leadership and Authority

(97)
The unit has the leadership and authority to plan, deliver, and operate coherent programs of study.


The School of Education is the professional unit responsible for providing the leadership in planning, coordinating, and evaluating all teacher education programs at the university.  The dean of the School of Education is the head of the unit and the university’s certifying officer for all candidates who pursue programs leading to teacher licensure.   The governance system provides for full input from department heads, other administrative officers, the TEAB, CTE, faculty, and students.  Final responsibility for program accountability rests with the dean of the School of Education who is supported by the DLC. (See Exhibit 6.0-Job Descriptions of Dean, Assistant Dean)

The administrative structure of the School of Education includes the dean, assistant dean, and four department chairpersons of Early Childhood/Elementary Education, Health, Physical Education and Exercise Science, Secondary Education and School Leadership, and Special Education. The assistant dean is newly appointed since the last NCATE visit.  The assistant dean, director of the CPD, and the department chairpersons compose the DLC which assists the dean in establishing and enforcing policies and procedures.  Department chairpersons provide input from their respective faculty and students.  The coordinator for the Praxis I Laboratory meets with the DLC as requested.  The minutes of the DLC provide evidence of the effectiveness with which its authority is exercised and its responsibilities are carried out. (See Exhibit Room 6.1:-DLC).  The organizational structure of Norfolk State University and the School of Education can be found in the Exhibit Room. (See Exhibit 6.2-Organizational Charts) 

The governance process is also supported by two advisory bodies: the university-wide Council on Teacher Education (CTE) and the Teacher Education Advisory Board (TEAB).  The CTE is composed of faculty representatives from each academic department of the university which enrolls candidates seeking teacher education licensure, teacher education certification, and public school personnel.  The CTE participates in ongoing review and discussion of policies that relate to curriculum, students, evaluation, and other matters pertaining to teacher education.  Its primary benefit to governance is the involvement, communication and interpretation of policies for the university faculty in the arts, sciences, and social work areas of the university.  Established in 1969, the CTE has helped the School of Education develop significant collaborations with other schools within the university (See Exhibit Room 6.3- By-Laws, CTE)
The TEAB is composed of public school practitioners, administrators, and student representatives.  The board assists with recruitment, program evaluation, and in addressing general concerns for the school.
The DLC, a policy-making body, the CTE and TEAB advisory bodies, assist the dean of the School of Education in making decisions that affect professional education programs.  Members of the CTE and TEAB are listed in the Exhibit Room. (See Exhibit 6.4-Membership of CTE, TEAB)
(98) The unit effectively manages or coordinates all programs.

Programs in early childhood/elementary education and special education earn undergraduate degrees in Interdisciplinary Studies with endorsements in English, history, psychology or mathematics as mandated by the Virginia Department of Education in 1988.  Secondary teaching fields continue to earn degrees in academic fields.  All foundations and professional education courses are housed in the School of Education and are taught by faculty members housed in the departments of the School of Education.  The unit effectively coordinates and manages all teacher education programs through the CTE.  Communication with departmental chairpersons and representatives from other schools on campus is effective.  Members of the CTE are kept apprised of any policy changes in the school and mandates from the Virginia Department of Education.   This body also is informed of any curriculum changes, provides feedback, and is knowledgeable about the assessment system. The DLC meets bi-monthly and the CTE meets twice each semester. (See Exhibit 6.3-By Laws of CTE)
(99)  The unit’s recruiting and admission practices are described clearly and consistently in publications and catalogs.

The admissions policies for Norfolk State University and the School of Education are described in the university catalog and the website.  Requirements for admission to the School of Education are found on the School of Education website, in the departmental student handbooks, and brochures.  All publications are reviewed on an ongoing basis and may be amended to reflect updates as necessary.  Candidates receive this information as a part of the enrollment management policy and in New Student Orientation advisement and registration sessions.  Information on admission to teacher education is also received as a part of the class content in University 101. Recruitment for the School of Education follows the schedule set by the Office of Enrollment Management and the Office of Admissions.  Additionally, the School of Education responds to all requests for invitations to attend school career fairs, school classroom presentation requests, and other venues that allow for the opportunity to showcase the unit. Each department has a representative that serves on the unit recruitment committee—Recruitment Strategy Committee (RSC).  The primary purpose of the RSC is to make recruitment a top priority in the School of Education by incorporating quality customer service that integrates an irresistible professional image. (See Exhibit 6.5-Recruitment Strategy Committee)
The School of Education has developed 2+2 agreements with the Virginia Community College System and specifically with Thomas Nelson Community College and Tidewater Community College.  (Exhibit 6.6- University Catalog, School of Education Website, Student Handbook, Enrollment Management Policies, Program Brochures; 2+2 Agreements) 
(100)  Academic calendars, catalogs, publications, grading policies, and advertising are accurate and current.

The university’s academic calendar is published by the Office of Academic Affairs. The university catalog is reviewed and updated annually. The assistant dean is responsible for making catalog changes for the unit based on input from departments.  Grading policies are part of the university catalog and departmental handbooks.  All information in these publications can be found on the university’s website and on the School of Education website.  All publications are current. (See Exhibit Room 6.7-University Catalog, Departmental Handbooks)
(101)  The unit ensures that candidates have access to student services such as advising and counseling.

In concert with the university’s policy, each student enrolled in the School of Education is assigned an academic advisor during New Student Orientation in the department that houses the major. Per university policy, academic advisors are required to post office hours to inform candidates of the advisor’s availability for conferences.  Emphasis is placed on maintaining a high level of quality academic advisement that equips candidates to steadily progress through the School of Education’s milestones culminating in graduation and licensure all the while developing candidates who will become responsible, productive, self-directed lifelong learners.
Based on the premise that good academic advising remains a critical component in the matriculation of the unit’s candidates and is inextricably tied to retention, the Academic Advising Committee has reviewed the Graduating Students Exit Survey results, listened to continuing candidates, and queried new faculty.  To that end, some changes to improve advising activities were implemented.  They included:

· Enhanced training for new faculty advisors (Brown Bag Lunch Workshop)

· Departmental meetings with the University Registrar

· Revision of the Advising Contact Sheet

· Utilization of a Quick Reference Sheet

· Unit-wide dissemination of relevant articles and current research on academic advising

The unit’s Academic Advising Committee is comprised of a faculty representative from each department, a support staff liaison, as well as one student representative. The committee is engaged in the formulation of academic advising outcomes ensuring that both advisee and advisor leave an advisement interaction session prepared to take steps that will bring more meaning into the advising encounter.  The committee is chaired by the assistant dean, who is also an active member of the National Academic Advising Association. (See Exhibit 6.8-Advisement, New Student Orientation)
Candidates also have access to the following services at the university:

· Academy for Collegiate Excellence and Student Success (ACCESS) – a multi-faceted comprehensive program designed to facilitate and improve student success, retention, and graduation rates.  Emphasis is on intrusive academic advising, which involves selecting courses, strengthening basic skills, reinforcing classroom instruction, and enhancing overall student academic, personal and career development.

· Counseling Center – provides a range of individual, group, and crisis counseling services for students as well as educational outreach programming.

· Career Services –responsible for the overall planning, development, and implementation of the University’s career services program for students and alumni.

· Student Success Triad –a tutorial laboratory in the School of Education designed to strengthen the basic skills of students seeking admission to Teacher Education so they can successfully pass Praxis I.

· Students With Disabilities Services – promotes the academic success of students with disabilities through high quality educational assistance, faculty and staff seminars, workshops and training, and assistive technology training for students.

· Student Support Services (TRIO Program) – a program that provides tutorial services, skill development, counseling, cultural and educational enrichment activities for select student populations meeting federal guidelines. (See Exhibit 6.9-Brochures)
The School of Education participates in The Great Virginia Teach-In: A Call to Teach, a statewide initiative sponsored by the Virginia Department of Education.   NSU teacher education candidates play an active role in recruiting students into the unit’s teacher education preparation program.  The Teachers of Promise Institute is sponsored by the Virginia Department of Education and represents an effort to assist outstanding teacher candidates to transition from preparation programs to professional employment and to remain in Virginia to teach.  Teacher education candidates from the unit participate in this project. (See Exhibit 6.10- Great Virginia Teach-In; Teachers of Promise Institute)  

(102) Faculty members who are involved in the education programs, P-12 practitioners, and other members of the professional community participate in program design, implementation, and evaluation of the unit and its programs.

School of Education faculty and faculty from the Schools of Liberal Arts, Science and Technology and Social Work comprise the membership of the CTE.  It is in that forum that information is shared and decisions are made with regard to teacher education.  The primary role of the CTE is (1) to support and further the professional standards of education for pre-service, in-service P-12 teachers, and school administrators, (2) to participate in ongoing reviews and discussions of policies that relate to student learning, curriculum, and instruction, (3) to evaluate teacher education programs housed in the unit, and (4) to disseminate professional and School of Education information to all constituents in the University. The TEAB, composed of public school practitioners, is actively involved in the design and evaluation of all programs in the unit.  (See Exhibit 6.3-CTE By-Laws)
(103)  The unit provides a mechanism and facilitates collaboration between unit faculty members and other faculty members on campus who are involved in the education programs.
The CTE facilitates and maintains collaboration between unit faculty members and other faculty members at the university.  Professional development activities are designed to provide the opportunities for faculty to participate in growth experiences and share the information, trends, and ideas with other professors or with entire departments.  After such experiences faculty members also take advantage of in-house presentations that provide growth opportunities. (See Exhibit 6.11-Professional Development)
(104)  The unit performs the key leadership role in governance and management of curriculum, instruction, and resources for the preparation of professional educators.

The program’s mission statement asserts that the School of Education provides the leadership, coordination and evaluation of all teacher education programs at the university. This includes providing pre-service and in-service educational programs to prospective teachers, and others engaged in educational activities in schools.  The dean oversees all teacher education programs at the university.  The unit is the initiating body for all curricular changes including modification of existing programs/courses and introduction of new programs/courses.  Each department has a curriculum committee responsible for managing the curricula of that department and the school respectively. The purpose of the University Curriculum Committee is to institutionalize procedures for course and program curriculum review and action; identify related administrative functions; and to provide guidance to faculty and staff regarding review and approval of curricular issues.  Curriculum review is a faculty-initiated and faculty-led collaborative process designed to ensure that all courses and programs are based upon fields of study appropriate to higher education, aligned with the university’s mission and strategic goals, and consistent with institutional standards of quality. (See Exhibit 6.12- University Curriculum Document)

(105)  The unit is responsible for the quality of all school personnel prepared at the institution regardless of where the program is administratively located at the university.

The unit assumes all responsibility for its teacher education candidates.  The director of the CPD is responsible for the completion of all initial licensure applications and college verification forms and certifies that all candidates have successfully completed all milestones in the program.  The forms are signed by the director of the CPD and are sent to the Office of Teacher Education and Licensure at the Virginia Department of Education. (See Exhibit 6.13-Teacher Licensure Forms)

(106)  The unit directly manages or coordinates all programs offered at the institution for the preparation of P-12 school personnel.

The organizational structure of the university speaks to the fact that the unit is responsible for managing and coordinating all teacher education programs at the university.  The unit is responsible for all professional education courses, observation and participation experiences, clinical experiences, student teaching, and for ensuring that programs meet state and national standards. (See Exhibit 6.14-Organizational Chart for SOE)

(107)  The unit has designed, established, and maintained a structure and governance system for planning, delivering, and evaluating programs that includes school practitioners as well as faculty members and administrators in other units of the institution.

The unit follows policy developed by the Office of Academic Affairs.  The departmental curriculum committees initiate change through the DLC which serves as the unit’s curriculum committee.  The dean serves as the chair of the unit’s curriculum committee whose responsibility it is to approve all new programs and changes initiated by the departments and the unit.  Curriculum changes are shared with the TEAB composed of school practitioners for their input.  These changes are then referred to the University Curriculum Committee whose membership is composed of the following voting members:

· Two faculty members from each school to be selected by the Faculty Senate

· Two faculty members selected by the Vice President for Academic Affairs based on expertise, experience, and other important considerations.

· Faculty Senate President or his/her representative

· Vice President for Academic Affairs

The University Curriculum Committee also includes the following non-voting members:

· Deans of all schools

· Registrar

· Graduate Council Chair

· Library representative

· University Assessment Advisory Committee representative

· Associate Vice President for Academic Affairs in charge of curriculum management (See Exhibit 6.12-Curriculum Committee Document)
(108)   A key element of the governance system is the development and implementation of an assessment system that includes the gathering and use of candidate performance data.

There is evidence of an assessment system that dates back to 1990.  The unit’s assessment system in its present form was adopted as an assessment plan in 2001.  The unit’s assessment plan was developed with the assistance of several committees: University Assessment Committee, departmental assessment committees, CTE, DLC, and the TEAB.  The plan evolved into a system and was again re-evaluated in 2005 to determine its effectiveness in meeting program needs.  The assessment system consists of three phases: (1) data collection, (2) analysis, and (3) decision-making.  Information is gathered from three sources: (1) the institution, (2) the unit, and (3) the four departments housed in the unit.  All data collected are stored in the Tk20™ database and are analyzed at the minimum annually by the DLC, the unit’s policymaking body. (See Exhibit 6.15-Tk20™)
Unit Budget

(109) The unit’s budget is sufficient to provide quality education programs.

Evidence of Norfolk State University’s financial resources can be seen in reports of its recent financial history found in the Office of Planning and Budget.  Through the use of state appropriations, tuition and fees, revenue from auxiliary enterprises, private and federal funds, the university provides resources to adequately support its educational programs.


The School of Education is allocated sufficient funds to fulfill its mission and to offer quality programs. The School of Education’s budget analysis provides comparative data regarding the allocation of funds among the various schools within the university.  Resources are credited to the individual fiscal account of each budgetary unit in the School to support its programmatic activities.  In addition, faculty members are engaged in research, teaching and service beyond the teacher education program, P-12 education and other programs in the institution. Additional funds secured from state, federal, and private sources are also used to support the School of Education’s programs.  A list of funded projects can be found in the Exhibit Room.  (See Exhibits 6.16 - School of Education Budget Analysis, Departmental and School budgets; 6.17-Funded Projects)  

(110)  The unit’s budget is at least proportional to other units on campus.

The Office of Planning and Budget uses a participatory approach to the development of budgets within the university.  The Budget Development Committee provides the university community a platform to comment and/or make recommendations on the distribution of university resources.  The committee has five subcommittees which represent each major function of the university’s management, academic and student areas.    There are four levels in the budget process that include: 
· Department budget development – This level is designed to include participation for faculty and staff in the development of the departmental budget.  It is here that budget requests are developed in priority order.

· Academic Schools and Directors – The result of departmental/unit budget requests are submitted to this level for review and action. The participants at this level are deans, department chairs, and budget committee chairs in the academic function.

· Vice Presidents/Senior Management – The participants at this level of review and action include deans, academic and administrative directors, and vice president/senior managers. Their responsibility is to develop the academic/administrative divisional budgets arranged in priority order.

· University Budget Committee – This step in the budget development process and resource allocation is recommended to the President and Executive Cabinet for the allocation of university resources.

As a result of the above process, the School of Education has received a budget that is proportional to other units on campus. (See Exhibit 6.18-Living Documents: School of Education Budget Requests)

(111)   The unit’s budget adequately supports on-campus and clinical work essential for the   preparation of educators.

The budget provides adequate support for the unit’s resource needs.  Clinical experiences and student teacher placements are made in school systems that are in close proximity to the campus.  Financial resources are allocated to university supervisors for clinical visits as well as a small stipend to cooperating teachers. (See Exhibit 6.18-Living Documents: School of Education Budget Notebook)
Personnel

(112)  Workload policies, including online course delivery, allow faculty members to be effectively engaged in teaching, scholarship, assessment, advisement, collaborative work in P-12 schools, and service.

Faculty workloads include all activities related to the mission and responsibilities of the university for teaching, student advising, research, and service to the university and community.  Instructional assignments may include off-campus as well as on-campus courses, evening courses, curriculum development, supervising duties, and thesis advisement.  (See Exhibit 6.19-Living Documents: Faculty Manual, page 23)

(113)  Faculty loads for teaching on campus and online generally do not exceed 12 hours for undergraduate and 9 hours for graduate teaching per semester.

The NSU Faculty Manual (2000) states that “the teaching workload is 12 credit hours per semester for undergraduate, 9 credit hours for faculty teaching any combination of undergraduate and graduate classes.” (See Exhibit 6.19-page 23).  The workloads for faculty in the School of Education do not exceed the policy stated in the Faculty Manual and adhere to SCHEV’s guidelines.  (See Exhibit 6.20–Faculty Workloads, Faculty Workload Table
(114)  Supervision of clinical practice generally does not exceed 18 candidates for a full-time equivalent faculty member.

Faculty loads for the supervision of student teachers is five candidates for each full-time faculty member.  This is the policy for all initial and advanced programs.  In 2005 the School Counselor program changed the number of interns per faculty member to a ratio of 1:5 as recommended by the American Counselor Association.  (See Exhibit 6.21-American Counselor Association Document)

(115)  The unit makes appropriate use of full-time, part-time, and clinical faculty members, as well as graduate assistants so that program coherence and integrity are assured.

The part-time/adjunct faculty represents a pool of carefully selected adjunct faculty members who provide special knowledge and skills for teacher education programs at various times.  They have benefit of regularly scheduled orientation sessions as well as professional development activities.  Additionally, the adjunct faculty members are assigned veteran faculty mentors to provide ongoing support. Their employment is purposeful and strengthens programs.


Because teacher education is a university-wide process it involves all schools and departments at the university.  Faculty in various departments provides instruction in the general education and specialty courses for teacher education candidates.  However, School of Education faculty members teach most professional education courses.

A well-qualified group of clinical faculty or cooperating teachers is provided for the student teaching and internship programs.  Each student teacher is assigned a clinical faculty member for each placement.  Clinical faculty members are provided intensive orientation for their roles and are considered valued colleagues in preparing educators.  The CPD coordinates all placements with the local school systems.  At the advanced level each graduate program has an adequate number of qualified faculty members who have earned doctorates.  Faculty workloads are established based upon the policies in the Faculty Manual which states “the teaching workload is 12-credit hours per semester for undergraduate, nine-credit hours for faculty teaching any combination of undergraduate and graduate classes.” (See Exhibit 6.19-Faculty Manual, page 23). Twelve hours are considered the normal teaching load.   During the 2006-2007, most full-time faculty are carrying 12 semester hours which include supervision of student teachers, interns and/or practicum students.  Variations are accommodated within the framework of the faculty teaching load policy:
· School deans, assistant deans, and department chairpersons have reduced loads commensurate with their administrative and supervisory obligations.

· Faculty members who are engaged in approved projects, research or program, may receive a reduction in teaching loads.

· Directors and coordinators of programs may receive consideration for reduced teaching obligations.

All deviations from the stated policy are subject to approval by the Vice President for Academic Affairs.

(116)  The unit has an adequate number of support personnel.

Support personnel significantly enhance the effectiveness of faculty in their teaching and mentoring of candidates.  During the 2006-2007 academic years, the dean, assistant dean, each department chairperson, and the director of professional laboratory experiences have a full-time secretary, and in most instances trained student workers/assistants.  Currently, there are eight full-time secretaries in the School of Education.  All are skilled in Datatel (the university’s computerized student information system) and using various other technologies. They bring expertise such as graphic design, and conference planning to the unit that allows for the smooth day-to-day operation of the unit.  Technical support staff also includes personnel in the Student Success Triad, Teacher Education Resource Center and computer laboratory. (See Exhibit 6.22-Staff Qualifications; Computer Labs)
(117)  The unit provides adequate resources and opportunities for professional development, including training in the use of technology.

 
Faculty development activities are provided at the departmental, unit, and university levels.  Leadership from the Vice President for Academic Affairs and the Dean of the School of Education provides a systematic, comprehensive plan for faculty development that advances individual, programmatic and university objectives and thrusts.  The School of Education’s Professional Development Plan is found in the Exhibit Room. (See Exhibit 6.23-Professional Development Supporting Documents)
The Vice President for Academic Affairs provides workshops, seminars and financial support for participation in professional conferences.  Faculty members in the School of Education participate in these activities each academic year.  The university also grants leaves of absence and sabbaticals, often with compensation, for advanced study or research.
Key components in the professional development plan for the School of Education are (1) curriculum development for total review and revision of teacher education programs for alignment with the new standards proposed by the Virginia Department of Education; (2) assessment and evaluation of programs and the unit; (3) self-study for re-accreditation by the National Council for Accreditation of Teacher Education based upon its 2000 standards; (4) study and research relating to the conceptual framework for teacher education; and (5) technology uses in teacher education.  Information resulting from key faculty development components has been used to improve the teacher education curriculum, instructional procedures, and assessment policies and procedures.  Faculty and staff have been trained in Datatel, SIS, and Tk20™.  The Office of E-Learning provides workshops and training in Blackboard, designing and delivering effective and interactive online courses, creating effective video lectures for online classes and e-Learning assessment methods.  The unit has also provided technology training for the faculty in various areas to include the development of e-portfolios and faculty evaluation portfolios using Microsoft Word as well as a national webinar on academic advising.
Unit Facilities

(118)  The unit has adequate campus and school facilities.


The School of Education’s faculty and administration are housed in the newly-renovated Bozeman Education Building, Echols Hall, Gill Hall, and a Child Development Lab located in the Bowser Building.  These buildings are located on the west side of the campus in close proximity to one another.  Available space for faculty is optimal and space utilization is at 100%.

The Bozeman Education Building is cable-ready and wireless configured with six suites housing the dean, assistant dean, three departments and the Center for Professional Development.  There are two high-tech, high volume copiers available; two conference rooms, four work rooms, and an Assessment Center.  The instructional and administrative facilities at the university meet standards for access by individuals with disabilities.  The building is a state-of-the-art high-tech teaching tool that is supported by:

· Four conventional classrooms each containing bulletin/dry-erase boards, cable/computer-ready with TV/VCR/DVD and overhead projector with a NOMAD video cart available.
· Rheostat lighted lecture hall equipped with 106 concert seats, video screen, TV/VCR/DVD and overhead projector with a NOMAD cart available.

· Reception area equipped with computer/telephone cable-ready TV stations.

· Exercise Science Laboratory/Student Study Center 

· Student Volunteer Center equipped with computers/telephone and cable-ready TV stations.

· Wireless configuration that supports three remote student study stations.

· Teacher Education Resource Center (Instructional) with computer/telephone, cable-and TV-ready stations,  SmartBoards, and inventory material check station that accommodates 18 different teaching disciplines
· Student Success Triad Praxis I laboratory that includes 25 state-of-the-art computerized testing stations equipped with corrals and noise reduction headsets.  Also included are the TV/VCR/DVD and overhead projector.

· Instructional laboratory with 11 computer stations, NOMAD video cart and observatory
· Rheostat-lighted 98-seat multi-purpose grand seminar hall equipped with sound bafflers to control acoustics, whiteboard, 3-dimensional overhead projector, drop-down screen, six-panelist platform with lectern, and a cable-ready combination TV/VCR/DVD. (See Exhibit 6.24-Building Plans).
 (119)    The unit supports the use of technology by faculty members and candidates.

Technological needs in professional education are met through the following means: (1) university-wide computer services, (2) the School of Education’s Teacher Education Resource Center, (3) Student Success Triad Praxis I laboratory, (4) conventional classrooms, (4) computers in offices of each faculty member, and (5) the Office of Instructional Technology (OIT).
The Office of Information Technology (OIT) manages the administrative and academic information technology resources for the university.  OIT provides ubiquitous access to technology over a highly secured wired and wireless CISCO-based network, utilizing a gigabit fiber optic backbone for voice, video, data and security. Administrative computing includes the student information system (Datatel/Colleague), the financial administration system (IFAS), and Blackboard’s course management system.  E-mail is provided through a state-of-the-art Microsoft Exchange Enterprise Email System. Television/video/multimedia technology specialists provide on-site event coverage and production support to meet both institutional and instructional needs of the University.  There are open access labs (4), residence hall computer labs (8), and specialized and training labs (34) on campus.  All laboratories have Internet connectivity and wireless configurations for all student laptops. (See Exhibit 6.25- OIT Brochures)
Unit Resources Including Technology

(120)  The unit fairly and adequately allocates resources across all programs.

Budget allocations and resources for each department housed in the unit are done fairly and adequately.  The university has a participatory process for the allocation of budgets and resources as cited in criterion 109.  In addition, the unit has benefited from the Equipment Trust Fund which is a state-supported program that provides funds for the acquisition of educational and administrative equipment.  Funds are allocated each biennium to state-supported institutions of higher education.  The School of Education has used these allocated funds to purchase equipment to enhance instruction.  (See Exhibit 6.26-Equipment Trusts Lists)

The Vice President for Academic Affairs has allocated funds for the purchase of resources for programs in the School of Education. (See Exhibit 6.27-Resources Table)
(121)   The unit provides adequate resources to develop and implement its assessment system.

The Tk20™ Higher Education Campus Tools Assessment licenses were purchased to enhance the unit’s assessment system.  The dean, instructional specialist, the director for the CPD, and a faculty member responsible for teaching technology courses received training and information on the implementation of the system.  The training provided attendees an opportunity to see how other institutions are utilizing Tk20™ as an assessment tool to measure academic quality.  The OIT for NSU provided the unit with a high-tech server to house all of its assessment data. A Tk20™ support team is available to provide continuous synchronization of student information and data to the unit. Department chairpersons received initial training via conference and all faculty members have been trained on the system. (See Exhibit 6.15-Tk20™)

(122)  The unit has adequate technology resources for its faculty members and candidates.

The unit is housed in the newly-renovated Bozeman Education Building.  As stated in criterion 117, the building is a state-of-the-art high-tech teaching facility. (See Exhibit 6.23-Bozeman Education Building Plans)

(123)  Faculty members and candidates have access to sufficient and current library and curricular resources and electronic information.


The Lyman Beecher Brooks Library holdings are approximately 340,000 carefully selected volumes with current subscriptions for more than 1,200 journals and magazines.  Access to other materials is available through microform, microfiche, and the Virtual Library. We also actively participate in the Virginia Tidewater Consortium for Higher Education which includes 15 other (local, regional and state) institutions and affiliated agencies.   The participating institutions share in a reciprocal direct borrowing system for students, faculty, and staff of member institutions. Faculty recommendations are encouraged and their requests for book purchases are routinely honored and processed on a timely basis. (See Exhibit 6.28-Library Resources, SOE Library Budget, and Teacher Education Resource Center).  The holdings in professional education and the content areas are adequate to support programs sponsored by the School of Education.  Additional information about the library can be found on the university’s web page, www.nsu.edu/library. The Teacher Education Resource Center houses books, video tapes, DVDs, software, journals, and other resources for use by faculty, staff, and candidates to enhance and supplement instruction.

Summary of Standard 

The unit has the leadership and authority to make decisions about program quality, relationships and interactions with other units on campus and PreK-12 schools, allocations of resources, and professional development of faculty.  The unit also has the authority to make decisions regarding the preparation of candidates to meet professional, state, and institutional standards.  The unit budget is adequate to meet the needs of the unit and is comparable to other units on campus.  The unit facilities are state-of-the-art, and are equipped for the delivery of high-quality technology instruction.
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